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Matteo Martelli
Presentazione


1. L’ultimo grande evento nel processo di costruzione dell’Europa è stato rappresentato dall’adozione dell’euro  da parte di 11 paesi dell’Unione (1° gennaio 2002)
. Mentre ci apprestiamo a pubblicare questo Quaderno, politici ed esperti, in rappresentanza dei vari paesi membri dell’Unione, sono impegnati nel lavori della Convenzione, che fornirà ai cittadini europei la carta costituzionale dell’Europa unita, oggi formata da 15  paesi, nel prossimo futuro ampliata agli stati da tempo candidati
.


Negli anni Ottanta e Novanta l’Unione europea ha dedicato un’attenzione particolare al sostegno degli stati membri in tema di istruzione e formazione. Risorse economiche, linee guida, regolamenti, direttive, progetti sono stati finalizzati alla revisione dei sistemi scolastici, al sostegno dei processi di istruzione e formazione, alla promozione di contatti e scambi  tra soggetti in formazione, tra docenti e dirigenti scolastici, alla mobilità della forza lavoro, allo sviluppo di una mentalità interculturale che favorisse lo studio delle lingue comunitarie fin dalla scuola dell’infanzia e da quella primaria, la realizzazione di scambi di giovani studenti delle scuole superiori e dell’università
.


Tra i vari strumenti giuridici e finanziari adottati dall’UE per promuovere la coesione economico/sociale e lo sviluppo culturale e professionale dei paesi membri, va ricordato il Fondo Sociale Europeo (FSE) che intende favorire lo sviluppo del mercato del lavoro e prevenire la disoccupazione, promuovere le pari opportunità tra sessi e tra cittadini, attivare azioni coerenti contro l’esclusione sociale, migliorare i sistemi di istruzione e formazione, facilitare la partecipazione delle donne al mercato del lavoro e alla vita sociale e culturale. 


La programmazione 2000-2006 dei fondi strutturali è stata incentrata nelle misure necessarie al conseguimento di obiettivi irrinunciabili, considerato che il tasso di disoccupazione europea all’inizio del nuovo Millennio aveva raggiunto il 10% (quello giovanile il 20%) e che il rilancio industriale, tecnologico ed occupazionale  esigeva l’elevamento dei livelli di istruzione e di formazione. Per migliorare l’occupabilità è stata impostata una politica di prevenzione basata essenzialmente su azioni di miglioramento dell’offerta formativa, di innovazione dei sistemi di istruzione e su iniziative di formazione permanente, di istruzione lungo l’intero arco della vita. Le istituzioni scolastiche europee – come le scuole partners che hanno preparato questo Quaderno – si sono impegnate nei bandi di gara che gli enti regionali hanno aperto, in competizione con centri di formazione e agenzie formative. Il Liceo “Città di Piero” – ad es. – ha partecipato ad alcuni bandi della Regione Toscana, realizzando una serie di percorsi formativi relativi all’orientamento, 

 all’alternanza, alle nuove tecnologie, all’obbligo scolastico, alle reti scolastiche, all’individuazione di nuovi profili professionali
.


La strategia dell’UE nel campo delle politiche formative è stata ispirata  all’idea secondo cui viviamo nella società dell’informazione e della conoscenza, nella quale la ricchezza maggiore è rappresentata dagli esseri umani, dall’intelligenza delle persone, dalla loro creatività, dal loro livello di istruzione e formazione (conoscenze, abilità, competenze)
. Per il Consiglio d’Europa e per la Commissione dedicare la massima attenzione e gli investimenti necessari alle scuole e ai sistemi formativi significa garantire sviluppo economico e sociale, costruire un futuro per le giovani generazioni. Da qui gli obiettivi di riduzione della dispersione scolastica, di innovazione  dei sistemi educativi (anche attraverso lo sviluppo delle autonomie scolastiche), la promozione della mobilità giovanile e professionale, la diffusione delle nuove tecnologie (v. la cosiddetta patente europea del computer – ECDL), l’intensificazione e l’elevamento quantitativo e qualitativo dello studio delle lingue comunitarie, grazie anche a programmi di partenariato tra scuole europee, all’organizzazione di scambi professionali tra dirigenti scolastici
 e docenti, alla facilitazione degli scambi studenteschi.


2. I primi scambi tra studenti universitari (v. il Programma Erasmus) risalgono alla fine degli anni Ottanta. Agli inizi degli anni Novanta l’Unione europea ha impostato in modo nuovo la programmazione destinata alle scuole e ai giovani ed ha raggruppato in ambiti settoriali le azioni promozionali del decennio precedente. Sono nati così il Programma Leonardo da Vinci (relativo alla formazione tecnica e professionale), la Gioventù per l’Europa III, il Programma Azioni prioritarie per i giovani e il Programma Socrates (comprendente: Lingua, Arion, Erasmus e Comenius), che ha gestito nell’ultimo decennio, attraverso le Agenzie nazionali
, la quasi totalità degli scambi e delle iniziative nel settore dell’insegnamento secondario. Nel quinquennio 1995-2000, a dimostrazione del grande ruolo assunto dalle politiche formative europee, si rileva che sono stati impegnati 1300 miliardi di lire, di cui il 10% è stato riservato ai programmi Comenius.


L’esperienza che si documenta in questo Quaderno è nata nell’ambito del Progetto Comenius
 2000/2003, a cui hanno partecipato, oltre alla Sezione Tecnico-commerciale del Liceo “Città di Piero”, il Collège  Le Parc Les Tilleuls di Saint Maur (Paris), il Kuopion Lyseon Lukio di Kuopio (Finlandia), il Liceo “F. L.  Jahn” Gymnasium di Rathenow (Germania).

La Sezione Tecnico-commerciale del Liceo “Città di Piero” ha partecipato ad un primo progetto Comenius negli anni 1997-2000
. E’ stata la prima esperienza di contatto operativo con 

altre istituzioni scolastiche europee impegnate nella realizzazione di un progetto che perseguiva precisi obiettivi: sviluppare il senso di appartenenza all’Unione partendo dall’esame dello specifico del proprio territorio (storia, arte, ambiente); favorire la comunicazione interculturale attraverso lo scambio di classi tra scuole partners; promuovere la conoscenza   delle società e delle culture europee attraverso lo studio e l’uso delle lingue di comunicazione (inglese, francese, tedesco, italiano)
.


3. Il Progetto Comenius 2000/2003 è coordinato dal Liceo “Città di Piero”, che ha partecipato con i suoi rappresentanti
, compreso il dirigente scolastico, a tutte le fasi di elaborazione e di realizzazione del programma.


Nei tre anni di riferimento è stata affrontata unitariamente una tematica di grande rilievo: la costruzione dell’Europa sociale della democrazia e della pace.


Il Progetto è stato elaborato nella primavera del 2000 ed è stato articolato in tre aree tematiche:

1^ area – L’EUROPA SOCIALE

1.1 Demografia/gruppi sociali

1.2 Profili professionali

1.3 Organizzazione della società

2^ area – LA CITTADINANZA EUROPEA


2.1 Mentalità/Cultura/Organizzazioni giovanili


2.2 Famiglie/Volontariato/Religioni/Miti


2.3 Sport/Musica/Amori/Tempo libero

3^ area – LE ISTITUZIONI EUROPEE


3.1 Storia dell’unificazione


3.2 Diritti nazionali e diritto europeo


      (famiglia, salute, ambiente, sicurezza)


3.3  Istituzioni nazionali ed europee


Le scuole partners hanno discusso sulle modalità e sull’organizzazione del lavoro fin dalle visite preparatorie ed hanno condiviso alcune scelte:

a. promuovere, nell’ambito delle tre aree, ricerche individuali e/o di gruppo sulla base di strumenti di lavoro condivisi

b. lavorare anno per anno sui temi scelti e scambiare in itinere notizie di processo e, a fine percorso, i risultati conseguiti

c. mettere a fuoco, nei meeting periodici (ottobre 2000, aprile e ottobre 2001, marzo e ottobre 2002), i problemi emersi e confrontare punti di vista e risultati

d. presentare il rapporto finale nel meeting di Rathenow nella primavera del 2003

Il Quaderno che presentiamo non contiene tutti  i lavori progettati e realizzati dalle scuole partners nel triennio 2000/2003
.  I docenti referenti hanno scelto alcuni “prodotti” tenuto conto dei seguenti criteri:

a. tipologia tematica del lavoro

b. rappresentatività dei gruppi/classi di studenti

c. efficacia comunicativa dei testi


Nel dare alle stampe il Quaderno desidero ringraziare i dirigenti scolastici, i docenti, il personale scolastico, gli studenti e le loro famiglie che hanno partecipato con passione ed entusiasmo ad un’esperienza affascinante ed irripetibile i cui esiti abbiamo tentato di documentare, nella consapevolezza che quanto si è costruito nella coscienza di ognuno supera di gran lunga quanto abbiamo scritto in queste pagine.
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Matteo Martelli

(Traduzione inglese a cura di Emma Stewardson – 5^L)
Introduction to the book

         1. The adoption of the euro in 11 countries of the Union (1st January 2002)
 represents the last great step of the process of construction of Europe. As we publish this booklet, politicians and experts representing the different countries of the EU are working at the Convention, which will give European citizens a constitutional charter valid in the European Union, which at present is made up of 15 countries; soon this charter will be extended to the other countries which wish to join the union
.

        In the Eighties and Nineties the European Union has focused on the support of its countries regarding education and development. Economic resources, guide lines, regulations, directives and projects have been drawn up to revise school systems, to support the process of education and development, to promote contacts and exchanges between students, teachers and headmasters, to mobilize the working forces, to develop a multiethnic mentality which will encourage the study of European languages at elementary school and finally to accomplish exchanges between young students from secondary schools and university
.

        One of the financial and judicial systems adopted by the Union to promote economic and social cohesion and  the cultural development of its members is the European Social Fund (FSE) which encourages the development of the working market to avoid unemployment; it also guarantees equal opportunities for both sexes, actively impedes social discrimination, improves school systems and facilitates the involvement of women in the job market and in all aspects of social and cultural life.

        The 2000-2006 programming of funds focuses on vital objectives, considering that at the beginning of the new millennium European unemployment had reached 10% ( juvenile unemployment was 20%) and industrial and technological expansion necessitated the increase of the levels of education and development. To improve employability a policy of prevention has been approved, which is based essentially on the improvement of the formative offer, on innovations within the school system, on permanent initiatives and on a life-long education. The European scholastic institutions – such as the schools which have prepared this booklet- have worked hard in competitions organised by regional bodies against other scholastic institutions. The Liceo “Città di Piero” for example has participated in some competitions held in Tuscany, producing a series of 

______________________________

¹Regarding the introduction of the euro and its effects on daily life in the 11 countries ref. the volume published by the liceo “Città di Piero”, Arriva l’euro, S. Giustino-Lama, Tip. L’Artistica, 2002

² For information on treaties, regulations, directives etc. ref. http.//europa.eu.int e www.eudor.com . For now we shall recall the Carta dei diritti fondamentali dell’Unione europea which has been studied, analysed and compared by the students participating in the Comenius Project. The 16 April of this year ten new countries will join the EU in Athens. In the near future the geographical borders of the EU will probably go beyond the limits imposed in the expression “ from the Atlantic ocean to the Urals” (Ch. De Gaulle) and we shall discuss the candidacy of other countries interested in joining the EU and also the disinterest of Switzerland, Norway and Iceland.

³ About these themes and the history of the EU in general ref. P.S. GRAGLIA, L’Unione europea, Bologna, il Mulino, 2001 and the Bibliography section of this booklet.  

projects concerning guidance, new technologies, scholastic obligations, the detection of new professional profiles
.

         The EU’s strategy in education was inspired by the idea that we live in a society made of information and knowledge, where the greatest richness is represented by human beings, by their intelligence, creativity, education and development (knowledge, capability and competence)
. To invest attention and funds in schools and scholastic institutions helps the European Council and Commission, guarantees economic and social prosperity and builds a future for the younger generations. That’s why it intends to reduce scholastic dispersion, innovate the school systems (also by granting greater autonomy to scholastic institutions), promote juvenile and professional mobility, extend new technologies ( for example the ECDL, the so-called European computer permit), intensify and elevate the quantity and quality of language study, thanks to projects of friendship between European schools, exchanges between teachers and school administrators
 and easier exchanges between students.

            2. The first exchanges between University students ( Erasmus) took place at the end of the Eighties. At the beginning of the Nineties the EU set a new way of programming these exchanges in schools and grouped the activities of the past decade in different sectors. The Programma Leonardo da Vinci (concerning technical and professional development) was born along with many others: Youth for Europe III, Priorities for young people and Socrates ( which includes Lingua, Arion, Erasmus and Comenius), which has in the last decade organised with the help of national Agencies
 almost all the exchanges and initiatives which have taken place in secondary school. Between 1995 and 2000, 1300 billions of Italian lira were allocated for this purpose, 10% of which was assigned to the Comenius Program; this alone shows the importance and effectiveness of European scholastic policies.

          The experience documented in this booklet began within the Comenius Project of  2000/2003, which was developed by the Tecnico-Commerciale sector of the Liceo Città di Piero, the Collège Le Parc Les Tilleuls of Saint Maur, in Paris, the Kuopion Lyseon Lukio of Kuopio in Finland and the “F.L. Jahn” Gymnasium of Rathenow, Germany.

          The Tecnico-Commerciale sector of the Liceo “Città di Piero” participated at another Comenius
 project between 1997 and 2000
. It was the first experience of contact with other European scholastic institutions involved in the accomplishment of a project which pursued precise

objectives: to develop a sense of belonging to the Union starting with the study of one’s home country (history, art, environment); to encourage intercultural communication with school exchanges; to promote the knowledge of European cultures and societies with the study and the use of languages (English, French, German, Italian)
.

3. The Comenius project 2000/2003 is directed by the Liceo “Città di Piero”, which has participated with its delegates
, including the headmaster, at all the phases of elaboration and accomplishment of the program.

                  In the three years mentioned above we tackled together an important theme: the building of a social, democratic and pacific Europe.      

                    The project was developed in the spring of 2000 and was divided into three areas:

Area 1-     SOCIAL EUROPE

1.1 Demography/ social groups

1.2  Professional profiles

1.3  Organisation of society

Area 2-     EUROPEAN CITIZENSHIP

                            2.1 Mentality/Culture/ Youth organisations

                            2.2 Families/Voluntary work/Religions/ Myths

                            2.3 Sport/Music/Passions/ Free time

Area 3-      EUROPEAN INSTITUTIONS

                            3.1 History of the unification 

                            3.2 National and European legislations 

                                  ( family, health, environment, safety)

                             3.3 National and European institutions

                            The schools have debated regarding the methods and organisation of the work load since the first visits and agree on the following points:

a. to promote, within the three areas, individual and/or group researches using common                                 instruments 

b. to work year after year on the themes chosen and to exchange news about progress and, at the end, about the results achieved

c. to analyse, during the periodical meetings (October 2000, april and October 2001, march and October 2002), any problems arisen and to discuss different ideas and results

d. to present the final work during the meeting in Rathenow in spring 2003.

This booklet does not contain all the work done by the schools between 2000 and 2003
. The teachers chose single projects judging them on the basis of:

a. type and themes dealt with

b. representation of groups/classes

c. ability to communicate effectively

.                            Upon printing this booklet I would like to thank the school administrators, the teachers, the school staff, the students and families who have participated with passion and enthusiasm to an intriguing and unique experience whose results I hope to have well documented, in the knowledge that what has been written cannot match what is buried in our hearts.
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1. KUOPION LYSEON LUKIO (Kuopio, Finland)

1.1  Views on the euro in autumn

The changeover to the euro and me: cauteously positive

Finnish marks will be changed into euros after January 2002, when euros are put into circulation.  “So what about it?” is the first thought that came into my mind after reading the brochure published by the EU about euros.  But actually my mind refuses to think about that matter.  Soon I’ll have to use a different currency and think again what is cheap and what isn’t.  But probably my mind refuses to think how much rice chocolate costs in euros, for example.  I know it will probaby be about one euro, but I still think it costs six marks.

Maybe the “how much is it in marks?” thinking will stop after a year or two, or even faster.  But it is hard to give up the mark.  It’s like moving away from home or like the time after a broken relationship, when you don’t yeat realize that it’s all gone, when you have to tell yourself not to call that person because she or he doesn’t want you anywhere near.

Abridged from an English essay by Mikko Hyvärinen, boy 18, Kuopio

At the funeral of the Finnish mark: a critical view

In just over a month, the Finnish mark will be replaced by the euro, a change that will have a huge, and of course, positive effect upon us  -  or so the grinning euro fools proclaim.  And from the other side of the spectrum, we are enlightened by people mourning the loss of the mark that this means the decline of Finnish independence.  Is there really a need to put such a spin on this?

The advantages and disadvantages of the Euro have been clear for years.  In exchange for a degree of economic independence, Finland gained the advantage of a heavyweight currency.  The decision has been made.  There’s no going back.  The change happened in 1999.  Actually, it’s all almost over.  The “big change “ we’re going to experience next year is nothing more than a new look for a currency we’ve already been using for a few years.

The simpleton argument against the euro is that it symbolizes the loss of independence.  But in a global economy  -  and any country where export plays a significant role  -  economic independence is alreay close to non-existent.  Still, it’s understandable that people are apprehensive about euro bills and coins and might be disturbed by the intimidating prospect of learning to multiply by six again. (One euro is 5.94573 marks.)

The euro is here, and its benefits (unless you think not having to exchange your cash abroad is a serious benefit, in which case you should not attept to think about subjects like this) are already being reaped by banks and businesses.

To sum up, at the funeral of the mark, we are mourning someone who died years ago, and has been stuffed, because we liked him so much.  There’s no clear reason why we’re burying him since we could just as well let him be  -  he won’t rot, he’s stuffed.

An English essay by Arthur Kadish, 17, Kuopion Lyseon Lukio

A EURO DIARY

By Ulla, girl 16, written in English 

31.12.2001                                                                                                                                 

Oh dear diary, today is the last day of our Finnish mark. Tomorrow, after midnight, the euro will come to power. It’s a pity, I like marks a lot and I do not know anything about euros. I only know, that 1 € is 5,95 marks. I have seen a picture of euros. They must be beautiful! Happy New Year! 

1.1. 2002

We have had a very nice celebration of the New Year. At the midnight we watched on TV how they cut Finnish mark in Helsinki, it was the symbol that euro came to power. Finland and Greece were the first Euro zone countries where the international currency came in. That’s due to the differences in time zones between European countries. I have not seen any euro yet, just because today is a holiday and everything is closed…

2.1.2002

My dear diary, help me! Today the holiday period is over and I have to go to school. I cannot understand how is it possible to have such a short Christmas holiday! But let’s write about the good things. And the good thing is that I ‘v got my very first euro today. Now I have the 5- and 20- cent coins and 1- and 2- € coins in my purse. They are so new and shiny! But I still understand nothing about them.

3.1.2002

Dear diary, I haven’t got any euros today. I’ve had some time to look at the euros closer. The five- and twenty-cent coins are quite nice. On one side they have the map of each country in the Euro zone, on the other side they have Finland’s state emblem. The one-euro coin is also very nice: there are flying swans and a typical Finnish lake landscape on one side and on the other side it has a map of the Euro zone. The two-euro coin also has a map of the Euro zone and cloudberries on the other side of the coin. The coins are beautiful, but some of them are difficult to diistinguish from each other. But even if euros are beautiful, I miss the Finnish marks a lot.

4.1.2002

I’ve thought about pros and cons of the euro. Maybe the euro has its own advantages too:  If you travel to some other Euro zone country, you don’t need to change money there. It is much easier to compare the cost of different products in Euro zone countries. And maybe euro will also unite Europe. And than again, we will get used to euros soon. But I think, that the biggest disadvantage of euro is that prices became a little bit higher…                                            

5.1.2002

Today is Saturday and we went downhill skiing. Also the price of the elevator became a bit higher than it used to be.

6.1.2002

In my opinion bus drivers have to work harder because of the euros. They don’t look very happy and I understand them very well. People pay in marks, but they have to give change in euros. It’s difficult for them, especially if they don’t have any computers or at least calculators. So many buses are late and it’s not a nice thing in the morning, when you are driving by bus to school. 

7.1.2002

My dear diary, today I’ve noticed that I haven’t got any marks, only euros and cents. I have 50- and 10-penny pieces left, but I am not going to spend them, I’ll save them and show my children some ten or more years later. We’ve also saved some one-, five- and ten-mark coins and some banknotes.

8.1.2002

When Finland changed Finnish marks into euros, it was a big event for everybody, also for shops. In the big stores sales clerks don’t have very big problems, but they are not used to such small figures when thinking of money, they recount everything by themselves for one more time… They look untrustingly at the customers…  One euro is 5.94573 marks…

9.1.2002

Today I saw 5-, 10- and 20-euro banknotes. They look impressive! They have many levels of security. They have three kinds of security stripes; very sophisticated protruding pictures, signatures and so on. It’ll be difficult to make fake euro notes, I think.

10.1.2002

Today my brother has got a 1€ coin, where it was written that this coin was made in year 2002. How did they make coins so quickly? I think that they made them earlier and wrote 2002 on them. Or maybe coins are really already made in year 2002. So they are 10 days old then!! But anyway it is nice to have such new and beautiful coins…

11.1.2002

Dear diary, we have had an English club today. Our exchange teacher from America told us about different American holidays. We ate American food, played American games and made Valentine’s Day cards, coloured Easter eggs and had very much fun.

   Today my father said: “I cannot remember prices in these euros! I look at the price and after five seconds I forget it! But in marks I can remember the price very well!” I think that he is right; I myself can’t remember product prices in euros.                                                        

12.1.2002

Dear diary, a friend of us came to see us to our home today. She was saying that it is quite difficult  for her to understand costs in euros. That’s why she has spent so much money, more than usual, during this week. People don’t understand what is expensive and what is cheap, when the costs are in euros. But we’ll learn soon, I think. 

13.01.02

Dear diary, today my father showed me a 50-euro banknote. Like other coins and banknotes, it has the symbols of the EU: 12 stars and the map of the European Union. The 50 euro note has even more levels of security: many protruding words and figures, a very sophisticated square hologram, water marks and lines, which can be seen when you look through the banknote towards light. In one of the corners there is a mark for blind people – the number “50” is written by a protruding font and its size is comparable to a size of a fingerprint. In another corner, number “50” is written with a stuff which can change its colours when tilted.

14.01.02

Dear diary, I was at the shop today! There was such a mess there!! On some products the price is shown in euros and on others – still in Finnish marks. Or even worse: the price is in euros, but it’s marked like it’s in Finnish marks… I hope that in a while all prices will be shown in euros only. Finnish marks will become a legend after a few years or even a few months!

16.01.02

Dear diary, just now I have recollected that last Saturday I have seen an article in the “Kaupunkilehti” local newspaper about new currency. Girls from our Comenius-group wrote it. It was quite nice and interesting. 

17.01.02

Now, while having both Finnish marks and euros in use, it is sometimes difficult to understand when somebody says a price of a product, what currency does he or she mean: marks or euros? 

18.01.02 

Dear diary, today is the last day when I write to you. During these 18 days I have written my opinions and thoughts about euros. A new currency has come into our life smoothly, without any substantial difficulties and incidents. Maybe it is even better like that…  having a common European currency!  

Picture 2:  Shop assistant learning to use the euro
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WIE KLAPPT ES MIT DEM EURO IN KUOPIO?
Antti Natunen (Junge, 18) und Kristiina Harju (Mädchen, 16) untersuchen in der Stadt

Wir haben einen Interviewrundgang in dem Zentrum Kuopios am Anfang vom Februar 2002 gemacht.  In diesem Zeitpunkt ist der Euro seit einem Monat das gesetzliche Zahlungsmittel gewesen.  Es hat uns interessiert, wie ältere Leute, also Erwachsenen, den Euro begrüsst haben und ob sie irgedwelche Probleme gehabt haben.

Wir haben eine Mitarbeiterin einer Bank interviewt.  Sie arbeitet in der Auslandswährungabteilung.  Es gibt ein wesentlich kleineres Gebrauch der Sorten.  Sie erzählte, wie angenommen, dass es keine grosse Probleme gegeben hat.  Jedoch muss sie sich konzentrieren, weil das Geld neu auch für sie ist.  Wir haben gefragt, ob falsches Geld ihnen angeboten worden sei.  Keine Verfälschung hat sie zum Glück getroffen.  Die Bank musste den Münzenzahlungsapparat erneuern.

Wir waren auch in Supermärkten, um Kunden sowie Mitarbeiter zu interviewen.  Sie mussten keine neue Maschinen kaufen, weil es möglich war, Kassenrechner einfach neu zu programmieren.  Sicherheitslampen für Banknoten sind schon seit kurzem zur Verfügung gestanden.  Am Anfang war es schwierig, verschiedene Münzen zu unterscheiden.  Die Mitarbeiter an Kassen können der Wert des Geldes bestimmt besser auch ausser der Arbeitszeit verstehen, weil sie den ganzen Tag mit dem neuen Geld zu tun haben.

Während des ersten Monats sind fast alle Finnmarks verschwunden; es wird nur mit meist gewöhnlichsten Markscheinen noch bezahlt.  Kunden haben sich wegen der verdachten Preiserhöhungen beschworen aber di meisten Preise sind mathematisch gesehen richtig aufgerundet.

Konsumenten haben durchaus positive Gedanken über dem Euro.  Eine 30-jährige betonte, dass es wunderbar sei, weil Finnland unter den ersten Ländern zum Euro eingetreten ist.  Natürlich muss man noch den Preis in Marks umrechnen.  Einige ältere Leute haben gesagt, dass diese Art Tätigkeit einen ”jung” hält!  Niemand hat zugegeben, dass er mehr Impulsanschaffungen wegen der ”niedrigeren” Preise gemacht hätte.  ”Es ist leichter zu reisen”, haben viele erwähnt.

”International betrachtet ist das Eintreten sehr bedeutend gewesen.  Das ist wichtig und Umtauschprobleme stören also nicht.  ”Doch wird man manchmal emotionell, weil die alte Währung weg ist.  Niemand hatte Angst, dass wir unsere Kultur verlieren aber manche haben es nicht gut gefunden, wenn Schweden, Dänemark und Grossbritannien aussengeblieben sind.
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Zum Schluss haben wir auch einige Bussfahrer befragt.  Auch im öffentlichen Verkehr hat  man einen reibungslosen Anfang gehabt.  Die Fahrer haben eine Euro-Ausbildung mitgemacht.  Jeder hat auch einen kleinen Taschenrechner in der Tasche.  Er wird selten gebraucht  -  die Fahrer haben mehr Sorge wegen des winterlichen Wetters als wegen des neuen Geldes, so ein Fahrer in eiligen Nachmittagstunden.  Ein Fahgast hat einfach 2,20 Euros bezahlt und es wurde weitergefahren.

Erwachsenen haben also den Euro genauso gut wie Jugendlichen aufgenommen.  Doch nimmt es Zeit bevor die Summe nicht umgerechnet werden muss.  Bald behält man die alte Währung gar nicht  -  die Alten haben es auch etwas traurig gefunden.
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1.2 Secure in Finland

I think everyone has got the right to freedom and security.  Freedom means to me that you are able to have your own opinions, religion, and you can also have a sense of securiy and safety.  Even though people need rules and limitations to actually feel secure, I think that when you feel free, you can also feel secure.

Feeling free and safe is very important to people.  Unfortunately, there are still places where people don’t have the freedom of speech and religion and in those places there are often people imprisoned because of their opinions and beliefs.  This makes many people over there feel unhappy, insecure and forced to leave their homes and sometimes even their families.  There are a lot of improvements to make, because there are many (too many) exiles and refugees.

In Finland I can feel free and secure.  Here one can think or say whatever he wants and here we also have the freedom of religion.  I think our democratic government and low crime rates also add to the atmosphere of freedom and security.

 I hope that some day all the peoples around the world can be free and feel secure.  I wish that people living in such a nice country as Finland would appreciate it more and wouldn’t be so negative towards refugees and other foreign people.

An English essay by Henni Honkalampi, girl 18, Kuopio

DEFENDING OUR COUNTRY

A report on a fact-finding visit to Carelian Air Force Base near Kuopio, Finland

We three Comenius students, Tiina Savolainen, Anniina Jaakkonen and Henna Väätäinen visited the Carelia Air Force Base at Rissala near Kuopio airport on 11th January, 2002.   Our objective was to familiarize ourselves with the activities of the Finnish Defence Forces and defence issues in general.  The trip was rewarding and we were well received.  We were welcomed by Lieutenant Ossi Pirinen, who gave us an interesting talk on the Finnish Defence Forces.

When we arrived at the Carelia Air Force base, we were told that new conscripts had arrived on the previous day.  There were about one hundred of them.  They obeyed dutifully the commands shouted to them by the sergeants.  In Finland military service is usually done between 18 and 35 years of age, and one is freed from the reserves at the age of 60, after which you are no longer called for manouvers that take place from time to time.  Since 1997 also women have been able to do national service, but as yet only voluntarily.  On our trip we saw also eight female recruits who easily blended in with the men.  In recent conscriptions, the share of women has been under 10 per cent.  While men talk about being obliged to go to the army, women apply out of their free will as a result of a firm decision.  The volunteers have to meet entrance requirements, among other things, undergoing fitness and psychological tests.  When we asked Lt. Pirinen his opinion on women in military service, we had a very diplomatic answer, ”Women have managed well among the soldiers  -  in physical fitness tests they have surpassed men. They could even take up a professional career in the Defence Forces.”

We met some soldiers, too, who had only a few weeks left of their national service.  The period of service in the Finnish armed forces is 180, 270 or 362 days.  Those receiving officer training spend the longest in the military: 362 days.  If, for some reason, a man does not want to do armed national service, one can choose unarmed national service as a civilian.  ”It is an alternative for some; the most important factor is willingness to defend your country.”  Those conscripts who have chosen the armed forces felt the length is suitable but it could also be shorter.

Picture 4: High School students attempting military precision                                  
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In the military service the conscripts have a tight schedule for the duration of the service.  We asked one conscript to tell us about his own daily schedule, which does sound pretty hectic from the point of view of us Sixth Form girls.  ”We wake up every morning at 6, or at times even earlier, after which we have an army breakfast.  Then we have practical training or theory lessons.  We’ll go crosscountry skiing still today.”

While waiting for our bus back at the guarded main entrance, we met two Military Policemen, whose task is to control the permits of passing vehicles.  ”We work in shifts and we often have to stay awake several nights in a row.”

But all conscripts admitted their main goal is to complete their national service without any greater problems.

According to Lieutenant Ossi Pirinen, the mission of the Defence forces is total defence of the country.  In addition to soldiers, there is need for auxiliary personnel, for example, paramedics and padres.  In peacetime the situation needs to be stable and preparedness for defence must be constantly sustained.  ”This is how Finland is gaining an international reputation of stability,” he added.  ”Defending Finland is, however, a task for the whole nation.”

Written in Finnish by Tiina , Henna and Anniina, 18-year-old girls;

Translated from Finnish into English

NATIONAL SERVICE AS A CIVILIAN IN FINLAND

A research project carried out by three 18-year-old girls, Laura Korhonen, Elina Manninen and Eeva Mertanen for the International Studies course integrated to the Comenius project at Kuopion Lyseon Lukio in Spring 2002; translated into English from Finnish

I. Basic information about national service as a civilian

A Finnish man is subject to conscription between ages 18 - 60.  He must do military service or national service as a civilian.  A civilian serviceman is a person who declines conventional military service on grounds of conscientious religious or ethical convictions.  The aim of national service as a civilian is general civic education and consists of work useful to the society.  Defending the country can be understood within the framework of civilian service as a means of striving towards furthering peace, international responsibility as well as practical training for civic skills.

Application for service as a civilian is done by filling a form at conscription or afterwards, and an application is nowadays approved without a hearing and no reasons need be stated.  Annually about 2,500 men apply for national service as a civilian and 30,000 do armed military service.  In 2001 about 7.7% of the age group due to be conscripted chose service as a civilian, which is the biggest percentage up to now.

Service as a civilian takes 395 days.  At the outset there is a 32-day training period, which takes place at the Lapinjärvi Training Centre for national service as a civilian.  The purpose of the training is to give a foundation for the work placement and support general citizenship education.  The themes of the training are connected with international issues, peace and environmental questions, and it consists of lectures, group work, first aid instruction and physical education.

After the training period, the "civilians" go to their work placement locations.  In principle, it is the duty of the authorities to obtain a posting, but in practice, it is more or less the rule that the "civilian" finds a place of service for himself.  It is possible to choose from public institutions (government, municipalities, Lutheran and Orthodox churches) as well as  non-profit-making charities but not private employment. According to the law, the employer offering the placement has to pay for the "civilian's" board and lodging, health care, allowance and travelling costs.  Frequently the institutions offering a placement neglect their duty to provide accommodation.  To the hosting institution the allowance and food incur a cost of 5,400€ for the full period of service on a work placement.

II.  Problem areas in national service as a civilian

a)  National service as a civilian extends to more than twice the most common duration of armed national service (180 days) and is over 1½ times longer than the average length of military service (240 days). 

b)  The position of the "civilians" during a potential crisis has not been defined by legislation in any way, and their treatment during an armed conflict is under the authority of the headquarters of the Finnish Defence Forces.  In principle, it is perfectly possible that persons with no military training will be ordered to take up armed duties, which possibly would not be sensible.  On the other hand, you can serve your country at war in other ways than taking up arms. 

c)  There are frequently prejudices against "civilians".  They are not appreciated as much as those who served in the armed forces, and there are a lot of stereotypes concerning them.  Finland is, however, a small country, and apparently, the citizens consider defending our country as important, after all, our neighbouring country is Russia.  Therefore, many people regard it as unforgivable and irresponsible not to undergo military service, which is seen as every male person's duty for the country (and stated as such in law).

III.  Experiences as a civilian servicemen in the 1990s and the 2000s

We interviewed two "civilians", one of whom served in the 1990s and the other in 2000s.  They did not wish their names to be mentioned.  We shall present the questions and answers in their entirety. 

1.  Why did you choose national service as a civilian?

2.  Where did you serve?  What was the job description?  

3.  Were you paid?  What was your financial situation during service?

4.  How did your a)  close relatives and b) people in general react to your decision?

5.  Are you satisfied with your decision?

	1990s "Civilian"

1.  At first I was uncertain.  I was going to the army as I had no reasons of principle for civilian service.  However, as I was studying, I found an ethical stand in favour of civilian service  -  Jesus' Sermon on the Mount and the idea of non-violent resistance.  I think a person must be allowed to make a decision according to his own ethical views.

2.  I served in the Computing section of Joensuu University (e.g. statistical aid).  It was useful for my present work.  I was a civilian serviceman in '93-'94.

3.  I received an allowance.  My financial situation was much the same as when I was a student. 

4.a)  My parents accepted my decision.  They said let everyone do as they see fit.  

b)  My father-in-law found it difficult at first to accept my choice.  He considered me as irresponsible and immoral.

5.    Yes, I think it was a good choice.
	2000s "Civilian"

1.  A war doesn't gain anything and the army is a place where you learn bad habits.

2.  Various IT tasks in two different university level institutions, 23.11.2000 - 23.11.2001.  The work involved e.g. setting up a communications network, acquiring equipment and updating information safety measures

3.  You do not get a salary from national service as a civilian.  While I was serving in the first location, my financial situation kept worsening, as they did not reimburse my accommodation costs adequately.  When I transferred to the second placement,  I could make ends meet and didn't have to spend my savings any more.

4.  The attitude of everybody was positive.

5.    Well, if you do have to choose between military and civilian service, my choice was, of course, better.  But it would be best if the service was not compulsory in the first place.


National service as a civilian has not changed a lot in the last ten years though there are some differences in the answers.  Both interviewees had been assigned to work in Information Technology, which is very common now.  

A part of our research was A QUESTIONNAIRE ON CIVILIAN SERVICE TO STUDENTS OF KUOPION LYSEON LUKIO.

The questionnaire research questions were replied to by 91 students aged 16 to 18.

Out of the boys, 85% want to do military service, 5 % civilian service, and 10 % either do not know yet or have health reasons causing exemption.  The reasons stated for armed service were e.g. the following: duty, defending our motherland, more useful in getting a job later than national service as a civilian, makes you fit.  Those planning civilian service stated they had reasons of principles, and the fact that it will be more useful work than the military training.  One girl will also go to the army as she finds it a good experience.  In the following section we shall list some more of the results.

1. What do you think about national service as a civilian?

Girls:
A good thing


38 %



Must have a right to choose

25 %



Army is a duty, so it is better

19 %



A good alternative if convictions require
13 %



A better alternative than military service
  5 %


Boys:
A good alternative


31 %



A bad thing



18 %



Must have a right to choose

13 %



Should be abolished


13 %



Perfectly OK


11 %



Army is a duty, so it's better

  7 %



A good alternative if convictions require
  5 %

Undervalued


  2 %

2. What do you think of the "civilians"?

Girls defined the "civilians" by various attributes, such as "ordinary people" (49%), "irresponsible, not worthy of respect" (14%), "OK" (13%), "OK if they have genuine convictions" (7%), "bold to express their own opinions" (7%), and "homosexuals, a little feminine" (4%), "furthering peace" (2%).

Boys said civilian servicemen were "ordinary people" (44%),  others used negative words like "sick, irresponsible, homosexuals, physically unfit/mentally ill, despicable, losers etc. (32%).  10 % of the boys questioned thought "civilians" were "OK", and 7% accepted them if they had strong convictions or another good reason, or there is more use for them as "civilians" than in the army.  The remaining boys and girls could not say what their opinion was.

3.  Does unarmed service as a civilian have a negative effect on the defence of the state in a war situation? Why?

	Girls
	Yes, because

Smaller defence forces 22%

Untrained army               8%
	No, because

Civilians have their own duties during war                                               22%

So few of them                             22%

A smaller army is necessary to make the world safer; war unlikely        10 %                Civilians are reluctant solders 

anyway                                           6%                                                                               
	Can't say

8%

	Boys
	Smaller defence forces 25%

An untrained army        10%

Weakens morale            5%
	Civilians are bad soldiers anyway 16%

Civilians have their own duties during wartime                                          10%

Finland would not have chances of a victory in war anyway                   10%                                                            

Nowadays size of the army is not decisive for victory                         5%

War unlikely nowadays                  5%
	7%


This opinion poll shows that girls' opinions are more clearly divided between the supporters and opponents of national service as a civilian.  The boys seemed to consider the various options more carefully.  Although the general attitude has become more tolerant towards civilian servicemen, it became evident in the questionnaire research that there are also strong views against non-military national service.  In the main, today's young people value freedom of opinion and accept both "civilians" as well as conscripts doing armed service.

The majority of the boys are planning to go to the armed forces; they see it as an educative experience both mentally and physically.  They consider national service as a duty, they want to defend their motherland.  Only five per cent think national service as a civilian is a suitable alternative for them.  The clearest differences among girls and boys were among those who do not think of "civilians" as "ordinary" people.  Such boys use much stronger negative language about "civilians".

Our own arguments for civilian service are :

Cannot the funds used to maintain a conscript army be directed in a more useful way?

Christian ethics speaks against violence and killing.

Today's war is chiefly "missile games".  Will Finland really be involved in a war?

During war, people with civilian skills useful to the society will also be needed.

Would it be possible for Finland to set up a voluntary, professional army?

We would be happy to marry a "civilian"!

1.3 The Right to Social Security and Social Benefits

PUBLIC HEALTH CARE…

…IS MOSTLY DIVIDED INTO FOUR PHASES

1:  The first phase is queueing

People stand for a long time in a long queue only to hear the words “you’re in the wrong queue, please go to the next one” right after you’ve waited for the secretary talking to the old lady in front of you for 30 minutes.

2:  The second phase is “please sit down until the doctor is ready to see you”

You sit around in the waitingroom while all the others (including the young man suffering from an awful hangover) get to see the doctor before you.  This happens while you’re bleeding all over the place or puke around the room or just suffer from a high temperature.

3:  The third phase, actually seeing the doctor

The doctor asks you to come into his room and lie down on a bed.  He asks you a load of uestions like “How does this feel?” and “Does this hurt?”  while he twists your arms and pokes you in the stomach.

4:  The fourth and the last phase

After approximately 4 hours of waiting in vein, you are finally pushed out throught the front door because they have a reason to believe you’re only there for the drugs… but it’s okay … by this time you feel a lot better.

A humorous view written in English by Tatu Kumpulainen (boy 17, Kuopio)

DE MOINS EN MOINS DE BEBES

   La société finlandaise a connu un très grand changement, ce qui fait que les femmes d’aujourd’hui préfèrent avoir moins d’enfants et que les couples se marient moins qu’avant.

   Il n’y a pas longtemps ce sujet a été traité sur chaîne 3 à la télévision finlandaise. On a dit que la plupart des familles finlandaises consistaient des parents avec un seul enfant. On a posé la question à savoir si la population finlandaise est en train de diminuer et s’il restera suffisamment de Finlandais dans l’avenir, étant donné que nous ne sommes que cinq millions et que l’évolution présente semble continuer. On a pourtant souligné que même si certaines femmes ne veulent pas beaucoup d’enfants, il y en a d’autres , surtout parmi les plus jeunes, qui souhaitent avoir une famille nombreuse. En conclusion, on a dit que pour le moment, la situation n’est pas encore très grave en Finlande mais que dans l’avenir proche, quand les générations d’après-guerre (les ”grandes générations) prendront la retraite dans dix ans, on pourra envisager une situation plus difficile.  

   Les raisons pour limiter le nombre d’enfants au minimum sont nombreuses. La société

exige une plus grande efficacité sans pourtant soutenir assez les familles avec des enfants. En général, les femmes veulent une plus grande liberté qu’avant. Quant à moi personnellement, j’aime bien faire la nounou, mais je ne pourrais pas m’imaginer la mère de cinq enfants, un ou deux me suffiraient parfaitement bien.

                                                                                             Une fille, 18 ans, Kuopio

   Les bébés se font de plus en plus rares. Pourquoi? C’est à cause de la vie moderne qu’on en est arrivé là. Tous les adultes, les hommes et les femmes, font de longues études aujourd’hui. Ils sont obligés de trouver un boulot pour se faire vivre. Ce n’est qu’après qu’ils commencent à penser aux bébés.

   Le nombre diminuant de mariages est une des raisons aussi. Les femmes qui vivent seules n’osent pas avoir de bébé, parce qu’elles ne se sentent pas en sécurité économiquement. Et comme les statistiques montrent, elles veulent avoir une bonne situation économique avant d’avoir un bébé.

   On peut aussi culpabiliser les hommes, parce qu’il y a de plus en plus d’hommes qui ne veulent que le sexe. Ils n’ont pas envie de s’engager mais rester libres. Un bon nombre de femmes d’ailleurs pensent de la même manière.

   Personnellement, je voudrais avoir des enfants un jour, mais après mes études et certainement après avoir trouvé un bon boulot. Dans ce sens je suis comme la plupart des Finlandais. Je veux avoir la sécurité avant d’être obligé de prendre de grandes décisions.

   En tout cas, on a besoin de ces petits êtres humains. Ce seront les futurs adultes qui assureront la continuation de la vie humaine après nous. Sans eux, la vie serait  terminée. 

                                                                                                    Un garçon, 18 ans, Kuopio

These essays were written in the French class

WHO IS ENTITLED TO BENEFITS?

One group of 16-year-old students at Kuopion Lyseon Lukio investigated benefits related to social security and health.  They studied a booklet published by the authorities, and then wrote and performed imaginary dialogues related to various benefits, such as the following.

Benefits for college students

Miss Korhonen is a 19-year-old person who has recently taken her school final exams and is going to Kuopio University to study Information Technology.  She is also going to move into her own apartment.  She has come to the KELA office to ask about benefits which she is entitled to have.

Miss Korhonen:  I’m Miss Korhonen, and I would like to know what benefits I’m able to have if I have finished high school and I’m going to move into my own apartment.  Could you tell me about those, please?

Official:  How old are you?  And which school are you going next?  Have you already got a university place?

Miss Korhonen:  I’m 19, and yes, I have been admitted to Kuopio University.  I’m going to study IT there.

Official:  You can apply for a student’s maintenance grant, housing supplement and a government-guaranteed student loan.  And because you are 19, and in higher education (not, for example, at vocational school), you are entitled to have all of them.

Miss Korhonen:  And how much money am I able to have?

Official:  Are you married?  Do you have any children?  Do your parents own the apartment where you are going to move?  And how much is the rent?

Miss Korhonen:  No, I’m not married, and I don’t have any children.  It’s not my parents’ apartment, and my rent will be 500 euros per month.

Official:  OK, let’s see what our computer “says”.  And your financial aid is 659 euros per month.  Your student grant is 259 euros, housing supplement is 400 euros.  And you can apply also for a meal subsidy for students in higher education and it’s 1.27 euros per meal.  If that’s not enough for you, you can also apply for a government-guaranteed student loan, which is 220 euros per month.

Miss Korhonen.  Right.  I would like to apply for that student grant, housing supplement and meal subsidy.  How long does it actually take to get the money on my account?

Official:  It takes a couple of weeks to have the decision, and if you are entitled to have benefits, the money will be on your account next month.  We’ll let you know about the decision by a letter.

Miss Korhonen:  Thank you very much indeed.  Goodbye.

Written and performed in English by Elina Saastamoinen (girl) and Jani Mikkonen (boy, both 16) at Kuopion Lyseon Lukio 
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Picture 1: Kuopion Lyseo girls look forward to students’ benefits at university

TO INFORM OR NOT TO INFORM ON A BENEFIT FRAUDSTER?

Even though benefit frauds are looked upon as immoral activities by most of the so-called law-obedient citizens, most lack the audacity to inform authorities of perpetrators who falsify information to get unemployment benefit, income support etc, but insist on conversing and complaining about the matter “behind closed doors”, so to speak.  What is the reason for this type of behaviour?  Could the fear of being considered a “snitch” by fellow citizens and losing all the respect you’ve earned throughout the years as a consequence of your snitching and your decision of stepping into the shoes of an informant have anything to do with it?

People with a low self-esteem are often victims of this pattern of thinking – which only reinforces the misconception that informants are always the target of over-abundant hatred, regardless of social status  -  as they crave for appreciation from others, thus being overconcerned about what other people might think of them and their actions, which you most certainly need NOT explain to anyone.

I myself whole-heartedly admit of, at least to some extent, falling into the aforementioned category of people.  Thus I am not certain of my actions if an incident where I were to testify against someone that I know is guilty of benefit fraud would occur.  What I am certain of, however, is that I would carefully weigh the options and think of their consequences.  After all, is it really of any significant harm to the community or country, if someone is actually cunning enough to fool the system, ridiculed with contradictions and unnecessary bureaucracy that enslaves us into work-a-holics like some pesky rodents in a treadmill for the rest of our lives?  Deep down in our minds we give these perpetrators our infinite admiration, and dare not but wish that we ourselves possessed the courage within us to do the same!  Should these peole be rewarded rather than punished is the question that emerges from the depth of considerable confusion.

As you can hopefully see, it is a matter of great controversy but I do at least partially agree that people who pretend to, for example, be handicapped and collect money for it, thus taking away from the ones that are desperately in the need of help, should be punished for their actions.  People aware of the situation and brave enough to bring it to the attention of the authorities should in return be rewarded, in one way or another  -  NOT be the targets of misguided hatred!

An English essay written in school by Atte Mustonen, boy 16, Kuopio 2003


1.4 Fundamental Rights: The right to choose an occupation and engage in work

A working experience

In Finland, farming is a traditional, but now fast diminishing livelihood.  People who live in cities are not necessarily conscious of everything that is linked to farming.  They don’t have any idea of, for example, what kind of risks there can be hidden in this multifaceted business.  But is farming really a business or a way of life?

I myself, as someone with experience of working on my uncle’s farm, know quite well how the whole system works.  Every morning at 5.45 a.m. you have to wake up, get the cows from the meadow and milk them.  This operation includes different smaller duties such as the cleaning of a milktank and milk pipes.  Then the same is repeated at  4 p.m.  After the first milking, there’s always something to work on; the biggest tasks in summertime  are to make two kinds of fodder to cows, both dry and storaged hay.  These are necessities and it means that the weather should be advantageous because if it rains after the dry hay has been cut, it’s ruined.  This summer we had huge construction work which meant more work in addition to the other chores.  That, however, was only for good because it gave variety to the ordinary, everyday routine of cutting grass etc.  Although this construction cost a lot, it isn’t economically productive, only a storage place.

Being a farmer means that you have to be used to hard and continuous work but at the same time try to enjoy it.  Farming is, in a way, a way of life because especially in summers you’re daily in conctact with fresh air and the nature while working from morning to evening.  On the other hand, farming requires that the farmer is very economical and optimistic.

An English essay by Tero Huttunen, boy 18, Kuopio 2002

MAYBE

Maybe I will be a florist

Flowers are so beautiful

It would be a nice job

But it doesn’t pay a lot

Maybe I will be a police officer

Solving crimes would be exciting

For people I would be of help

But I would hae to wear a bullet belt

Maybe I will study forever

Living carelessly, being free

Learning new things by the hour

But never becoming anything

Maybe I will just wait and see

Won’t be too worked-up about it

Or else I’ll bo nuts

A poem written in English by Mirja Mattinen, girl 16, 2001

A STUDY INTO FELLOW STUDENTS’  PLANS FOR FURTHER STUDIES

We have done a questionnaire on the young people’s plans of choosing what and where to study.  We inquired whether they want to study abroad or stay in Finland. We found it interesting to see how pupils’ plans vary. The people we interviewed were 16-19 -year-old boys and girls from Kuopion Lyseon Lukio. Students seem to be keen to continue their studies in universities, which is very positive to hear. However, we all know that our plans and dreams change over the years. This is why this questionaire research should be done not only in the first year of high school but also at the end of the third year of school. The facts would be even more relevant. However, here are some conclusions that give you some insights into this theme.

Most of the students that answered to the questionnaire appeared to be into continuing their studies in universities. The young were keen on studying languages, especially English. To our surprise nearly all the studies that the young were interested in are very theoretical and due to that it takes from 3 to 6 years to accomplish the university studies. However, there were also some who were fascinated about art, music or sports. It is not easy to make a decision on what to study after school.

We were given some reasons why to choose the specific subject:

· Languages: “Communication between different countries is important nowadays. Without language skills it is impossible to travel abroad.”

· A class teacher: “I love working with children!”

· Biology, science: “I’m concerned about nature. It is important to understand the phenomena that happen in the nature.”

· History: “I’m interested in investigating our roots.” 
The most hated subjects were mathematics, physics and Swedish, history, chemistry and philosophy.

As to studying abroad, the vast majority of students (40%) would like to study in Finland but those students who choose to go to study abroad are for example keen to try England, France and USA.  Britain (16 %) and France (20 %) were favourites, with Sweden, Spain, Italy, Germany, Mexico and Australia getting mentioned as well.  As a result we can see that European countries are more popular. It could be the education system that makes people to choose familiar European countries, as it is similar to our education system. However, some of the students were keen on more exotic countries like Mexico. Besides the language, the young are interested in exploring new cultures, which affects the decision.  The students who want to stay in Finland have various reasons why they don’t want to study abroad. In Finland it’s easier to arrange accommodation, studying place and the paper work is simple, no studying permits etc. are required. To Finns family and friends mean a lot and most of the people are scared to leave all the dearest people of their life behind. In some cases a person would be quite happy to take the challenge and try out foreign student life but living abroad is more expensive (at least at the beginning) which makes it impossible to choose this alternative.

Regarding students’ future plans and dreams, we asked from the students which kind of post they will be able to apply to after they have graduated. It seemed that the students of our school will become teachers, doctors, lawyers and people that are having something to do with the media.  We also asked about the dream occupation of the students and where they see themselves in ten years. We had different kind of answers, but one main thing remained. Girls said quite the same together and so did boys. For many of them the last question was still pretty unclear but of course that can be understood because ten years is a long time.

The majority of girls said that in the future they want to be vets. Girls like animals very much and that’s why they want to become vets and also doctors. Another reason for that is that they get a lot of money and the work is challenging. The profession of a lawyer seems to be also popular but if you want to become one you have to study a lot and because that job is so wanted it is very difficult to get a job as a lawyer. Boys are interested in biological research, physics and engineering. Boys also are interested in a military career, for example, one said that he wants to become a fighter pilot. They also like sports and a few of them want to become a football manager.

We have a very beautiful nature here in Finland and that’s the reason why many people want to move to the smaller cities when they grow up. For example, many girls want to become nature photographers and work in Lapland or in some other country in Scandinavia. Of course, you can see many animals there too and there isn’t any pollution. Air is clear and there aren’t worries like here. Both sexes dream of a high position in their jobs and many of them want o become bosses.

 Many of those who answered to the survey said that they are going to stay in Finland, but they thought that they aren’t any more here in Kuopio but in our capital Helsinki with a big family and happy life. Maybe they will be still studying or then they will be working. There were also those who have decided to stay in their hometown and study here. That won’t become a problem because, for example, we have here a university that is one of the best universities in Finland. A few people answered that they see themselves in a small town in ten years but there were also dreamers. They dream about moving to Hawaii, Africa, Amazon or New Zealand. That is what many people want but probably it’s not possible because it’s a question of money and appropriate job in there.

Questionnaire compiled, results analysed and report written in English by Leila Räsänen, Janne Borro and Juha Tirkkonen 2002

CAREERS GUIDANCE AT KUOPION LYSEON LUKIO

The school system in Finland

First we shall explain the school system in Finland.  Children in Finland start primary school at the age of 7, preceded by a pre-school year equipping them with social skills needed for school.  When they are 13 years old, they start the secondary level of their compulsory education until the age of 16.  After that pupils have to decide whether to go to high school or to vocational school.  About 50% choose to go to high school, which lasts 2 – 4 years depending on how fast they want to pass the courses.  You have to pass at least 75 courses (comprising 38 hours of study each) during high school.  The final exams, called matriculation exams, though they do not guarantee a place in higher education, are usually taken at 19.

After high school students can go to university or polytechnic.  There are 20 universities and 29 polytechnics in Finland.  Almost all the comprehensive school, high school and university studies are free for students.  Students also receive grants for their living costs and can apply for study loans guaranteed by the state.

An interview with the careers teacher of Kuopion Lyseon Lukio

We interviewed the careers teacher and study counsellor of our school, Mrs Leena Ståhlberg.  

Can you tell us what your work involves?

· Well, my most important work is personal careers guidance.  I try to help students decide what to do and where to go after high school.  And I advise them how to study in a beneficial way at high school.  I also give careers guidance lessons to groups.  Students build up one course from these lessons.  In addition, I help students choose courses for each 7-week period during the school year.  There are 5 periods in a year, and students make up their own timetables.  It is also my job to lead peer tutors, who help new students in our school to adapt to high school.  If needed, I contact the student’s parents.  I co-operate with other high schools, secondary schools, universities and polytechnics as well.  Sometimes students come to me to talk about their personal problems, too.

Picture 5: Careers teacher (left) having a session with a student
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Where can you study to be a careers teacher?

· First you have to finish high school.  After matriculation examinations, you can go to the University of Joensuu.  There you train as a subject teacher (usually psychology) and a careers teacher as a joint degree.  But if you are already a teacher, you can specialise in careers guidance and study counselling either at Joensuu or Jyväskylä University.  This takes 1 – 2 years.

Where do people from our school apply most of all?

· 95 % apply to the universities as their first choice to study.  Most popular fields are mathematical-scientific subjects, economics, medicine, technology, foreign languages, history, teaching or kindergarten teaching, communication studies.  There are also fashions: information technology isn’t as popular as it used to be.  In Finland people have started to appreciate working with your hands more.  The most popular among students at this school is surgeon as well as all other doctors.

Are there differences between the career choices of boys and girls?

· Well, most of the boys want to study in the University of Technology or in mathematical-scientific faculties.  Girls are interested in languages and paedagogy.  But gender should not affect your chances of getting a job.

Thank you very much for the interview, Mrs. Ståhlberg.

Interview planned and carried out and report written in English by Jenni Manninen, Riikka Soininen and Ulla Kyrylenko 2003

PEOPLE FROM OTHER COUNTRIES WORKING IN KUOPIO

Nationals of third countries are entitled to working conditions equivalent to those of citizens of the EU (Article 15. of the Charter of Fundamental Rights of the European Union)

Introduction
We arranged to interview Ms Maritta Näsälä at the international unit of Kuopio’s Labour Office (Job Centre) and a few immigrants and the staff of Kompassi Multicultural Centre. They also gave us the research material. It was very interesting to interview them. We learnt many new things and got new points of view to the situation of immigrants and foreign job seekers.

We’ll explain what an immigrant has to do before he starts job-seeking, what problems he faces in finding the job, what the integration plan is etc.

1. People from non-EU countries working in Kuopio

There are about 400 foreign job applicants in Kuopio at the moment. However, that number is difficult to say exactly because a number of foreigners are e.g. housewives. There are about the same number of men and women. Mostly only Arabs have more men than women because women are at home.

Most foreigners who come from non-EU countries come from Russia. Many refugees come from Iraq and applicants also come from Turkey, Burma, Thailand, Morocco and around Europe.

2. Starting job-seeking

Finland is one of the EU countries and that makes job seeking from other EU countries easier. What about then when you come from a non-EU country? It’s not so easy to find work then.

Let’s imagine that there’s for example a man from Thailand and he moves to Kuopio. Then he wants to get work and decides to go to the labour office. There is a separate unit for the international job seeking.

He won’t be given services if he hasn’t got the work and residence permits and an ETA card. Then he also has to have a social security number that he can get from the city administrative court but he does not have to have the citizenship of Finland. The ETA card and the permits he can get from the city police department.

When the immigrant has all these things he has to go back to the labour office where he has to register as a customer by filling a registration form.

This form asks about previous work experience, life situation, language skills, age, health, and other information about the person.

After that they make an appointment for an integration plan. Every municipality has to compile and integration program that is for immigrants. The integration plan is made in immigrant’s own mother tongue and the interpreter will be reserved if necessary. He has to answer again questions that handle his personal data, situation of life, work experience, studies and job seeking.
This integration plan is valid for three years and it includes:

· Language studies in Finnish or Swedish, i.e. the official languages of Finland

Those language courses are free and they last eight months. In addition, shorter courses are arranged, too.

· Acquiring or completing basic or professional training

· Acquiring knowledge about Finnish society and culture

· Establishing contacts with Finns

· Participation in other meaningful activities

When the immigrant handles all these things starts the real job seeking. Perhaps the best way of finding work is the Internet.

3. Working

3.1 Problems in finding work

The immigrants face a lot of problems in finding work. Perhaps the biggest problems are language and differences between cultures. Inside the EU the culture is not as different as in non-EU countries.

Many employers have yet a lot of prejudices against the immigrants. There are a lot of job seekers in Kuopio and that’s why employers can freely choose their employees. Sometimes the immigrants have problems with other workers because all the other workers can’t tolerate the immigrants.

Especially the culture of Islamic countries is very different from our culture. For example, the daily prayer moments might amaze the other workers. Time is also a strange thing to many immigrants. It can be difficult for them to understand that working starts at certain time and you cannot leave early.

Psychological depression is also one of the biggest problems among immigrants, especially among the refugees. They have had to leave their native countries and move to a foreign country. Perhaps some of their relatives have stayed in their native countries and refugees miss them. Moving to a new country is always a culture shock. Adaptation to it takes usually some time.

3.2 Practical training

Through practical training the foreign job applicant gets working experience and connections. They practice new rules of working and get used to them. The applicants choose where they want to go. Because of the fears of the employers, it’s not always easy to find a training job.
3.3 How long does it take to find work?

It depends on the situation how fast the foreigner applicant gets a job. The attitude of the applicant and his motive and activity have an effect how soon he gets the job. The same thing is also when he’s learning Finnish. If he doesn’t even want to try he won’t probably succeed.

Especially immigrants from Asia have succeeded because they’re very adaptable. Immigrants who come from EU-countries have usually a better education than the immigrants who come from outside of the EU. It’s easier to find work if you have a good education and know languages. An ability to speak and understand Finnish is the most important thing.

3.4 Employment

Only a few immigrants can get a steady job. The most of them get part-time jobs. Many jobs are seasonal, for example in winter there are a lot of Russian tourists here in Kuopio. Then different kind of companies needs employees who can speak Russian.

So it’s very difficult to find work but they also have positive experiences at the labour office: there are also regular employments.

This example is from Joensuu (another town in Eastern Finland)  and we were told it at Kompassi Multicultural Centre: A Somali man came to Finland ten years ago. He tried to find work but he didn’t get any work: not even picking strawberries, cutting the grass etc. But he still continued trying and began to study. Then he got a job as a postman. After that he got the job at a vocational high school, then at the university. Nowadays he works at the Ministry for Foreign Affairs.

3.5 Founding a company

The immigrants get help founding a company. The companies in Kuopio that immigrants have founded are pizzerias and restaurants. The immigrants are encouraged to found a company because it’s difficult for them to find work at the open labour market. So they could employ themselves by themselves. 

4. An interview of immigrants at Kompassi 

Kompassi is a multicultural centre in Kuopio. We interviewed at Kompassi four immigrants who come from Iraq and the Gambia. They’ve been 2-5 years in Kuopio and they’re practical trainees at Kompassi at the moment.

When they came to Finland, their first reaction was the different climate. The cold weather was the first problem but nowadays they’ve got used to it. They told us they like Finland and Kuopio.

They take part in a language course and think Finnish is a very difficult language to learn. However, they think their teacher is very nice. They have the language course in the morning and after that they come to Kompassi. They can do their homework at Kompassi where they get help.

They haven’t yet got a job but they all would like to work, by choice they would like to work in the kitchen and make food. In their native countries they worked as teachers, a seamstress, and a childminder.

When the refugees move to Finland, they will be given an apartment that has furniture, which have bought from flea markets. They mostly live in blocks of flats around Kuopio. Many families have a lot of children and that’s why women have a lot of work. Their husbands are also jobseekers but they haven’t found a job, except the husband of one of them, who is a bus driver. These women have many Finnish friends.

Research carried out and report written in English by Heli Karhunen and Sandra Tuovinen, both 16, Kuopion Lyseon Lukio 2003.




2. COLLÈGE LE PARC LES TILLEULS (Saint Maur, France)

2.1 The Euro : Anecdotes in English, in Italiano

I remember people’s attitude when we changed from the francs to the euros. In the street, most people were happy and they smiled because they were excited at having a new money, but others were sad because they didn’t want to change from the francs to the euros, they preferred their francs.

During the first days, it took hours at the cash desk when you wanted to pay for something, because the saleswoman was very long to find the change.

I can’t make up my mind : which money is the best, francs or euros ?

Laura Giami

When my mother received the new water bill in euros she didn’t see that it wasn’t in francs anymore. So she thought that it wasn’t expensive at all and she was very happy till she realised that finally the water company had decided not to make her such a big present for the new year.

Sunday morning, near the church, I saw, in front of the door poor people standing and holding out their hand.

So I was happy to put all the francs that I had kept for them in their hands, and you know what ? one of them told me that he accepted euros only !!!

Rébecca Haddad 

Two weeks ago, I went to a supermarket to buy two or three things for my mother. I took what I needed and then, I went to a cash desk in order to pay. In this supermarket, there are cash desks for people who have less than ten articles, and then for other people. The first cash desk is generally faster.


I began to queue but this cash desk was less fast than the others, contrary to what usually happens, because people paid with coins and they didn’t find the right ones. And some people gave their purse to the cashier and she took the necessary coins herself. So it was long, and in the queue, the people began getting impatient. And the queues for the other cash desks were faster because the people paid with credit cards.


With the €uro, everything changes ! !

Cécile Gabarrou

For the first January, my grandmother gave me some money. But she’s old and didn’t understand all about the euro money. She gave me fifty euros. Thinking, it was fifty francs. 
Joy Aboujedid

The Francs are dying. A Five-hundred-franc note and a Five-cent coin are waiting

at the gates of Heaven . The note wants to sit next to God because he thinks he is the best , 

but God tells the coin to sit beside him instead. The note asks why it isn’t him.

God replies : « Because I haven’t seen you very often in church ! »

Amélia Desprez

Dal primo gennaio, l’Euro ha creato molti problemi alla gente che vive nei paesi d’Europa che cha hanno deciso di utilizzarlo. Ecco un aneddoto che un amica dei miei genitori gli ha raccontato :


Lei è banchiera. Una donna, una cliente, è andata al suo sportello e le ha domandato di cambiare una moneta da cinquanti centesimi francesi con degli euro. Cinquanta centesimi francesi ! Penso che questa donna fosse molto avara perchè cinquanta centesimi non è una somma mirobolante, e lei non sembrava povera.


Ma si  dice, che l’abito non fa il monaco  ed è proprio vero.

Marie Eldin ,14 ans

Io penso che l’Euro sia una cosa molto importante per noi, e per tutta l’Europa.

Su quest’argomento vi voglio raccontare un aneddoto.

Durante le mie ultime vacanze, sono andato al ristorante con la mia famiglia. Alla fine del pasto, mio padre ha lasciato una mancia; ha voluto dare 10 F, ma si è sbagliato, e ha dato 10 Euro. È molto caro per una mancia !!!

Spero che nelle vostre famiglie non vi sbaglierete quando darete una mancia.

GIUNTA, THOMAS, 15 anni

Prima dell’ Euro, la mia paghetta per le piccole spese era di cento franchi francesi al mese. Al passagio all’ Euro, io ho convertito, e mi sono resa conto che il risultato non faceva un conto pondo. Allora, ho arrotondato alla cifra superiore cioè diciassette euro che fa centododici franchi francesi e i miei genitori sono stati  d’accordo :

Veramente, viva l’euro !

La settimana scorsa, mio padre è andato al distributore di biglietti per prendere 30 euro per andare dal barbiere.

Al momento di pagare, ha preso nel portafogli un biglietto e lo ha dato al barbiere. Il barbiere ha preso il biglietto e gli ha detto :

«  E la prima volta che vedo un biglietto da cento euro ! »

Mio padre  che credeva di avere pagato con dieci euro  era attonito e non capiva : in effetti aveva preso 300 euro al distributore.

Fortunamente, il barbiere era onesto !

VANDEPORTAL Morgane ,14 ans.

Io andavo a casa mia con due amici e dovevamo passare alla panetteria per comprare del pane.

Quando è arrivato il momento di pagare non avevo tutta la somma in Euro e dovevo mescolare franchi ed euro: abbiamo passato dieci minuti alla cassa per pagare. Io detesto l' Euro perchè trovo che sia una sorgente di problemi.

Al centro sportivo di Saint Maur c’'è un distributore automatico di bevande. Prima dell’euro la bottiglia costava otto franchi e  spesso ne prendevo una. Ma dall’ introduzione dell’ Euro la bottiglia costa 1.50 Euro e cioè 10 franchi.

Così adesso non prendo più niente al distributore automatico e per me è ancora una prova che l' Euro è stupido. (Tristan Guerout 14 anni)
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2.3 Les jeunes et le travail

  Una giornata completa di lavoro.. 
Più tardi, vorrò fare il mestiere di giornalista. Penso che sia una professione molto interessante per scoprire molte cose, molte persone e che permette di conoscere meglio il mondo. Se è possibile, vorrei  lavorare in Bretagna, in Italia o nella Polinesia francese, a Tahiti. Questo è il mio sogno, spero che sia possibile !

La giornata di lavoro comincerebbe alle nove o alle otto e mezzo, non me ne curo perchè mi alzo presto. Andrei al lavoro ma prima di lavorare, prenderei la prima colazione. Quando sarei al lavoro, dovrei  scrivere un articolo su un paese, su una persona. Mi piace scrivere ma vorrei specializzarmi sui temi seguenti : lo sport e i viaggi. ( Paesi … ). Alle undici, dovrei incontrare un atleta famoso, molto bravo tennista o in atletica leggera. Farei l’intervista per sapere cosa pensa del suo sport, come si sente dopo la vittoria e un’ora dopo , andrei a mangiare, alla mensa. 

Durante il pomeriggio, scriverei l’articolo, con l’intervista della mattina e metterei anche tante fotografie perchè è importante per fare un bel giornale. Dovrei scrivere molto rapidamente perchè il giornale dovrebbe essere finito per l’indomani. Avrei un computer e così sarebbe facile scrivere. Qualche volta, lavorerei in un paese straniero. Queste giornate sarebbero difficili ma belle. Prenderei l’aeroplano e durante qualche ora viaggierei nel cielosopra al mare e a molti paesi. Otto ore dopo, arriverei all’aeroporto, andrei all’ albergo e dopo farei  ancora delle interviste, guarderei il paese per poter parlare anche di questo. Ma sarebbe una giornata particolare, generalmente, quando sarei nel mio paese, la giornata sarebbe finita alle sei o alle sette. Allora tornerei a casa dopo questa bella giornata.

Se fossi una giornalista, penso che sarebbe interessante lavorare alla televisione, ma è difficile entrarci. Penso che una persona che vuole fare questo tipo di carriera non deve essere timida, deve sapere cosa dire se c’è un problema. Per tutte queste ragioni, preferisco scrivere degli articoli e non essere davanti alle cineprese.
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Il mio lavoro
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Sarà un mercoledì, una giornata tranquilla per un professore di aïkido. È un arte martiale che è la mia passione.

Comincerò la mia giornata di professore con dei bambini che saranno delle cinture bianche e dovrò iniziarli ai principi di base. Dopo saranno le due e toccherà alle cinture gialle per fare delle prese più difficili.

Poi, sarà il turno  delle cinture arancione fino alle cinture blù.

Saranno le cinque quando gli sportivi con la cintura marrone entreranno nelle sala e farò una preparazione per la cintura nera.

Dopo saranno le sette e sarà una lezione molto difficile perchè questi ragazzi faranno dell’aikido da otto anni e avranno almeno tredici anni. 

Alle otto arriveranno gli adulti  e farò un lezione normale ; nè difficile e nè facile.

 Finalmente alle dieci sarà tutto finitoe tornerò a casa per mangiare e dormire.

L’indomani alle sette ricomincerò ancora a dare delle lezioni per  adulti e  ragazzi.

A voi può sembrare una vita monotona ma è un lavoro che mi piacerebbe molto perchè sarei sempre con i ragazzi e quando sono sul Tatami rivivo.

Thomas Caillat 3e1

OUR FIRST VISIT TO THE LIBRARY
On Friday November, 15th, we went to the library to attend a workshop on how to choose our future job.

When we arrived in the library, we went to the second floor. The librarian, Mrs Grasland - Deslot, explained to us what we were going to do. First, she gave us a paper on which different types of jobs were listed. She commented on this paper and she helped the pupils who had problems. We had to tick the different types of jobs which interested us. But we could choose only three jobs. This activity lasted nearly twenty minutes. Then, she collected all the papers to make a choice for the second meeting. Then, we had to guess which jobs she had done in the past. We asked a lot of questions about these jobs. She said she would only answer with yes or no. The librarian wrote all the important information on the blackboard. Everybody participated in this activity. We had to guess three jobs, but during the third riddle, the bell rang and we had to leave because the librarian was supposed to close the library immediately. She said we would come back for the second part of the workshop on November 29th.




Aurelie LACOTE   13 and a half years old  4ème 5


OUR SECOND VISIT TO THE LIBRARY

This new session in the school library with Mrs Grasland - Deslot took  place on Friday, November 29th from 4.30 to 5.30. This time, the librarian asked us to come to a specific section in the library and to look for information about one of the jobs or job sectors we had chosen the first time.

 We could look at some of the documents on her shelves. This research work was intended to teach us to look for documents in the library using the different codes. 

Then, she gave us a questionnaire we had created together on November 15th. We were supposed to answer the questions using documents contained in a file. 

While some pupils were looking for answers to the questions, the other pupils asked the librarian if she could help them find information about their chosen professions, and explain their advantages and drawbacks. This session allowed us to discover a lot of things about the professions that we were interested in. 

At the end of the session Mrs Grasland - Deslot told us we should return the files but we should keep the questionnaires with the questions we had answered. She said we could use the questionnaires again if we wanted to find out about another job. 

I particularly liked this second session because I learnt a lot about different interesting careers, and also how to use the documents in the library.




Estelle TOSCANI   13 years old    4ème  5

ENQUETE SUR UN METIER :

Les questions des élèves de 4e 2 en décembre 2002 au collège Le Parc
1. EN  QUOI  CONSISTE  LE  METIER ?
LA  NATURE  DU  METIER

- Quelles sont les activités pratiquées ? ( vendre, fabriquer, protéger les biens ou les personnes, faire de la publicité, construire, autre) ......................................................................................................

- Travaille-t-on dans le public ou dans le privé ?..............................................................................

LES CONDITIONS DE TRAVAIL

- Où se pratique ce métier ? A 1' extérieur? A 1' intérieur ?.................................................................

-Quels sont les horaires ? Sont-ils fixes ?......................................................................................

- A-t-on besoin d' un outil ? (ordinateur, livre,téléphone, voiture, autre) .........................................

-Travaille-t-on avec un public ? Lequel ?......................................................................................

- Travaille-t-on en équipe ? Y-a-t-il une hiérarchie ? Un patron ? Où se situe-t-on ? ..............................

-Manie-t-on de 1' argent ?.......................................................................................................

2.  DE  QUOI A-T-ON  BESOIN ?
LES  QUALITES  PERSONNELLES

- A-t-on besoin d' habileté manuelle ? De force physique ? De fabriquer quelque chose de beau ? 

................................................................................................................................

- En quoi doit-on avoir des connaissances ? ( architecture? droit ? sciences ? art ? Mécanique ? Médecine ?Autre ?) ............................................

-Une bonne mémoire est-elle nécessaire ?.....................................................................................

- Doit-on savoir écouter, comprendre ce qui est derrière les mots ?.......................................................

QUELLE  EST  LA  PREPARATION  NECESSAIRE  A  CE  METIER ?

- Quel est le niveau d' études nécessaire ? (Brevet, CAP, BEP, Baccalauréat (lequel ?), licence, maîtrise, doctorat, diplôme spécialisé -ex : diplôme de masseur-kinésithérapeute), baccalauréat +....? Grande école avec préparation à un concours ? .......................................................................................................................

- Quelle est la formation nécessaire ? (formation = ce qu' on apprend ailleurs qu' à 1' école ) .........................

-A-t-on besoin de passer un concours ?.........................................................

3.  QU' EST-CE  QUE  CELA  APPORTE ?
- Perçoit-on un salaire ? Autre chose ? .................................................

- Y-a-t-il une autre motivation que « travailler pour vivre « ? (rendre service, devoir, passion, autre)

- Le revenu mensuel est-il inférieur au SMIC ? Au niveau du SMIC ? au niveau du SMIC ? - entre le SMIC et 1500 euros ? - entre 1500 euros et 2000 euros ?- Entre 2000 et 2500 euros ? -supérieur à 2500 euros ? .....................
- Peut-on évoluer, avoir une promotion au bout d' un certain temps ? ...................................................

- Peut-on travailler à mi-temps ? Cela a-t-il une influence sur 1' évolution de la carrière ? .............................

- Quel est le type de contrat de travail ? CDD ? CDI ? Est-ce-qu' on exécute des vacations ? .......................

 Notes personnelles

Ce questionnaire peut être utilisé pour l'interview d' un professionnel, en entreprise ou sur un salon, et bien entendu pour une recherche auto-documentaire au CDI

Interview : Claire Pasquier, professeur des écoles à Paris.

 -L'activité pratiquée dans ce métier est l'éducation des enfants.

 -Ce métier peut se pratiquer dans le public ou dans le privé mais des diplômes supplémentaires sont nécessaires pour enseigner dans le privé.

 -Ce métier se pratique à l'intérieur.

 -Les horaires sont fixes : du lundi au vendredi sauf le mercredi, 8h30/11h30; 13h30/16h30 le samedi, 8h30/îlh30.

 -On a besoin de livres et éventuellement d'un ordinateur.

 -On travail avec un public : 25 à 30 enfants de 3 à 11 ans.

 -On travaille avec une équipe : l'équipe enseignante.

Il n'y a pas vraiment de hiérarchie, mais on peut évoluer en devenant directeur, inspecteur...

-On ne manie que l'argent de la coopérative.

-II faut avoir des capacités manuelles et du charisme, de l'autorité ainsi que de la patience, de l'esprit critique et une grande capacité d'écoute.

-Il faut des connaissances pédagogiques ainsi qu'une bonne connaissance dans chacune des matières scolaires.

-Une bonne mémoire n'est pas spécialement nécessaire.

-Il faut vraiment savoir écouter et comprendre ce que veulent dire les enfants.

-3 ans d'études sont nécessaires après le bac, il faut une licence. Ensuite, il faut 2 ans de formation en IUFM(1 an de préparation au concours, 1 an de préparation au métier.)

-On perçoit un salaire, de 1500 à 2000 euros.

-On se sent motivé par le fait de se sentir utile, on ressent une satisfaction morale. De plus, c'est un métier à objectif humain, très valorisant.

-On peut évoluer en devenant :


· directeur 

· conseiller pédagogique

· maître formateur 

· inspecteur d'académie 

· professeur dans des écoles d'handicapés mentaux ou physiques.

-On peut travailler à mi-temps, mais cela ralentit la progression de la carrière.

-Le contrat signé est un CDI, et l'on exécute pas de vacations.

Note personnelle : « C'est un métier où il faut avoir une vocation, et
où il ne faut pas compter ses heures. »
Interview réalisée par Alice PASSEBON    13 ans et demi    4ème  2 

COMMENT J'ENVISAGE MON AVENIR PROFESSIONNEL

J'ai choisi de réaliser un dossier sur le métier d'avocat car je voudrais exercer cette profession plus tard. Je suis intéressée par ce domaine depuis que les parents d'une de mes amies ont divorcé. En effet, après la prononciation du divorce, mon amie n'a pu revoir sa mère et j'ai été touchée par son malheur. Pour empêcher la séparation des enfants et de leurs parents lors des divorces, j'ai eu l'idée d'exercer le métier d'avocat à l'avenir pour pouvoir intervenir dans le respect du droit des enfants. 


Lorsque j'ai commencé à étudier le contenu de cette profession, j'ai découvert qu'il y avait d'autres branches dans le droit et d'autres façons d'exercer ce métier qui permet de se porter au secours des plus faibles. En effet, j'ai découvert que le droit et la procédure pénale étaient trop complexes pour que les victimes puissent se défendre seules devant les tribunaux. 


J'aimerais pouvoir aider les personnes qui ont été victimes de préjudices et combattre pour eux l'injustice et le crime en permettant que leurs droits soient respectés. 


J'aimerais pouvoir un jour avoir toutes les qualités requises pour exercer ce métier et me mettre ainsi au service des autres.






Mélaine CRE
    13 ans et demi    4ème 5

~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~


Je ne suis pas encore complètement fixé sur mes orientations professionnelles. Toutefois je pense que je me dirigerai vers les médias ou la télécommunication car ce sont des domaines qui me passionnent pour différentes raisons :


- je pourrai voyager dans le monde entier pour couvrir l'actualité


- je pourrai aller à la rencontre de gens différents


- je pourrai être independant ou choisir de travailler dans une entreprise


- j'aurai la possibilité d'exploiter différentes facettes de ma formation comme la réalisation de photos et de reportages, la mise en page, l'informatique, etc.


- je serai là où se passent les évenements majeurs de l'actualité et je pourrai transmettre l'information au public.

C'est un milieu qui m'attire car il demande d'avoir un esprit critique et créatif; il oblige ainsi à porter un regard lucide sur les faits. Mais je ne sais pas encore si j'ai ces qualités !




Rémi BONHOMME    13 ans et demi    4ème 2
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na giornata completa di lavoro,

 

quando sarò grande.

 

 

 

        

Quando sarò grande, voglio essere maestra. Aspettando di crescere, immagin

o la scuola dove 

sarei, i bambini della mia classe e tutte le cose che potrei fare con loro. Immagino anche le mie gio

r-

nate di lavoro ; e per me, una giornata perfetta sarebbe così…

 

 

 

        

La mattina, arriverei a scuola alle otto per preparare la class

e per le attività della giornata. I 

bambini arriverebbero fra le otto e venti e le nove meno venti. Durante il loro arrivo, i ba

mbini già 

presenti e io canteremmo e parleremmo : domanderei a ogni bambino cosa avrebbe fatto durante le 

vacanze, o durante il 

mercoledì per farli parlare.

 

 

        

Alle nove, quando tutti sarebbero arrivati, faremmo un’attività particolare. I bambini della mia 

classe avrebbero cinque o sei anni, così, per prepararli a essere alla scuola elementare, gli farei fare 

degli esercizi con le 

lettere e i colori : per esampio, un esercizio sui giorni 

della settimana. Per loro, sarebbe molto difficile, così, dovrei spiegare 

molto e corregere molti err

o

ri.

 

 

        

Alle dieci, fermeremmo l’attività per prendere una piccola prima c

o-

l

a

zione : gli darei del succo d’arancia e delle «

 

madeleines

 

» che sono dei 

piccoli dolci, fatti con della farina, del burro e del

le uova.

 

 

        

Alle dieci e mezzo, andremmo in ricreazione. Fino alle undici, dovrei consolare dei 

bambini che si sarebbero fatti mal

e o che sarebbero caduti.

 

 

        

Dopo la ricreazione, resteremmo nel cortile per lo sport : i bambini giocherebbero 

con delle pi

c

cole biciclette.

 

 

        

Alle undici e mezzo, i bambini andrebbero alla mensa ma 

io, mangerei con le mie colleghe : p

o

trei parlare degli spett

a-

coli che organizzeremmo insieme.

 

 

        

All’una e mezzo, ritornerei, con i bambini, in classe. Durante una 

mez

z

’ora, metterei la classe in ordine quando i bambini si riposerebbero.

 

 

        

Alle due, andremmo in una grande sala per fare la corale,

 con le altre 

classi.

 

 

        

Alle tre, la mia classe e io andremmo nella nostra sala e i bambini finirebbero l’esercizio della 

mattina

.

 

 

        

Alle tre e mezzo, andremmo, come la mattina, in ricreazione durante una mezz’ora.

 

 

        

Alle quattro, aspettando che i genitori vengono a ricuperare i bambini, fare

m-

mo dei giochi e ca

n

teremmo per ripassare la corale.

 

 

        

Quando tutti i bambini sarebbero partiti, verso cinque meno un quarto, mi o

c-

cuperei del giard

i

no d’infanzia, fino alle sei e mezzo : il giardino d’infanzia si svolg

e-

rebbe come una ricreazione ma sarebbe più lungo.

 

 

 

        

Quella giornata è, per me, una giornata perfetta di lavoro e sperò che, quand

o sarò grande, 

avrò molte giornate simili perchè se voglio essere maestra, è per imparare molte cose ai bambini e 

giocare con lo

ro.

 

 

 

Cécile Gabarrou, 3è4
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L'anno scorso, in aprile, la mia scuola ha
organizzato Uno stage in un impresa per ogni
scolaro. All'inizio, volevo andare in un'ospedale
ma non ho potuto. Dunque sono andato dove
Javora mia madre ma non nel suo servizio.
Andavo nello servizio "posta" della banca
"Creédit Agricole d'lle de France".

Ho fatto molte cose : Aiutavo i membri del
servizio a selezionare le lettere per le agenzie
bancarie, a affrancare con una macchina moderna
tutta la posta di tutti i servizi dell' impresa. Le
Jettere dovevano partire per la posta alle quattro
e mezzo.

C'erano molte persone simpatiche e il direttore
esigeva un lavoro ben fatto. All'inizio non volevo
scomire un mestiere di ufficio. Per fare questo
mestiere, non c'¢ bisogno di avere molti diplomi
ma non si guadagnano molti soldi.

Ho passato una settimana straordinaria, perché
ho scoperto un mestiere interessante. Durante la
settimana, ho appreso un mestiere, la cortesia
con i membri dell'impresa, [a  fidvcea in me e
parlare davanti agli adulti. Sono contento del
mio stage.

e
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immaginare le mie future giornate.

Ora, vi racconto uno dei miei giorni @avoro (immaginario).

Mi alzerei alle sette, mi vestir,ﬁ/fydopo avere fatto la doccia. Mangerei
un po', mi laverei i denti, poi pat irei della mia casa alle otto meno
dieci. Dieci minuti M{ardi,@ arrivata al R.E.R. la
varenne/chenneviéres, e lo prenderei. Ecco ! Adesso, (dopo una
mezz'ora), mi troverei a Parigi, pit prw"semente nella famosa Opera
Bastille. Andrei nel mio servizio, lo che si occupa dei decori delle
rappresentazioni. Li, mi prepare@er dipingere, scolpire,
disegnare, tagliare, incollare,... .

Dalle nove meno venticinque alle dieci meno venticinque, ci sarebbe
una riunione di tutta la squadra per sapere di quale spettacolo

faremmo i decori. Ma non solamente per questo : il regista ci

informerebbe anche su questo spettacolo, e tutti
darebbero idee per la sua presentazione. Tra le
dieci meno venticinque e le dieci meno un
quarto, faremmo i piani definitivi.

Infine, cominceremmo a creare i decori
(secondo questi piani). All'una, ci sarebbe una pausa di trenta minuti

per mangiare e riposarsi. Riprenderemmo le nostre realizzazioni
| fino alle quattro e mezzo. A quest'ora, il regista controllerebbe il
nostro lavoro e direbbe le sue note. Infatti, faremmo dei ritochi.
Dopo circa venti minuti, verrebbe il momento di fermarsi e di
riporre tutto {ino all'indomani. Dieci minuti pit tardi,
riprenderei il R.E.R., poi arriverei a Saint-Maur. Alle cinque e
mezzo, sarei a casa mia. Ecco ! Avrei effetuato una giornata
completa di lavoro !

Questo mestiere sara un po' faticoso, ma mi piacera molto, per

le creazione, il disegno, e tutto il lavoro artistico.

— Ma forse lo immagino male...

-
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NOUS AVONS FAILLI

Kofi Annan
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Voglio diventare un osservatrice di stelle e dunque, lavorerò la notte per vedere le stelle.
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D’inverno, mi alzerei alle sette di sera, e d’estate, visto che il sole si corica più tardi, mi alzerei alle nove. Farei colazione alle nove e mezzo, mi laverei il corpo e i denti alle dieci, e dopo, indosserei presto i miei vestiti per arrivare all’ osservatorio alle dieci e mezzo.
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Guarderei finalmente le stelle, i pianeti, la luna, ; e tante altre cose interessanti.
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Il giorno prima, avrei ricevuto una chiamata telefonica dall’ Africa per dirmi che avrebbero scoperto un nuovo pianeta. Allora, mi sbrigherei di guardare nel mio telescopio per cercarla. E quando l’avrei cercata durante due ore, potrei andare a mangiare coi miei colleghi fino alle quattro del mattino.
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Dopo, per un’ ora, farei dei calcoli per dire a quale distanza si troverebbe il nuovo pianeta.
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E per finire, mi consacrerei un’ora intera al mio pianeta preferito che si chiama Venere.
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Tornerei da me alle sei, il mattino, perchè non si potrebbero più vedere  stelle a causa del sorgere del sole, e così, prepararei la colazione di mio marito e dei miei bambini. 
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Lucile Biffi 3M

 2.4  Les droits des enfants
  

 Première partie .  La situation en France
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  Première partie :  la situation en France 
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Deuxième partie : la situation internationale
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2.5 La défense européenne

Le nouveau service national
La loi du 28 octobre 1997 met en oeuvre le nouveau service national comportant trois étapes :

(1ère étape: elle commence en classe de troisième par un programme spécial sur la défense en cours d'éducation civique
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(2ème étape: le recensement est obligatoire à 16 ans dans le mois qui.  On reçoit une attestation de recensement à la mairie et on est automatiquement inscrit sur les listes électorales.  Cette attestation est indispensable pour passer les concours ou examens comme le bac, le permis de conduire...

(3ème étape: c'est la dernière étape du « parcours de

citoyenneté » -JADP- tous les garçons et toutes les filles doivent s'y rendre.  Ce rendez-vous citoyen permet de renforcer l'instruction civique et de les initier aux enjeux de la défense. C’est aussi l'occasion d'aider ceux qui ont des difficultés ( illétrisme , handicap ... )

Un brevet est remis après cette journée.
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Anne et Sarah 2002        3ème 6

Le savais-tu ?
Après la journée d'appel, on peut s'engager dans l'armée

Soit pour être réserviste
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3. « F.L. JAHN » GYMNASIUM (Rathenow, Deutschland)

3.1 Les symboles de I' euro - Pour une Europe unie
Le symbole  €  est une combinaison de la lettre grecque epsilon et de la première lettre du mot «Europe ». Les deux parallèles symbolisent une monnaie stable.

Toutes les pièces euro comportent une face européenne commune. Chaque Etat membre peut choisir le décor qu'il désire apposer sur l'autre face.

Les billets sont identiques dans toute la zone euro. Ils n'ont aucune face nationale. Leur graphisme symbolise l'héritage architectural européen, mais ils ne représentent pas des monuments existants. Fenêtres et portails dominent sur la face recto de chaque billet pour évoquer l'esprit d'ouverture et de coopération dans l'Union européenne. Le verso représente un pont caractéristique d'une époque donnée, symbole de la communication entre les peuples de l'Europe et entre l'Europe et le reste du monde.

Quelques mots sur I'histoire de I'euro

Depuis le 1er  janvier I'euro est le nouveau moyen du paiement dans 12 pays de l'Union européenne. Les pays participants à I'union monétaire sont I' Allemagne, I' Autriche, la Belgique, l'Espagne, la Finlande, la France, la Grèce, l'Irlande, l'Italie, le Luxembourg, les Pays-Bas et le Portugal.

Le 1er janvier 1999 on a fixé le cours du change dans ces pays. Un euro correspond à 6,55957 francs et à 1,955983 marks allemands.

Ill y a des billets de 5, 10, 20, 50, 100, 200 et 500 euros et des pièces de 1, 2, 5, 10, 20 et 50 centimes (cents) ainsi que de 1 et 2 euros. L'abréviation officielle de l'euro est « EUR ».

Pour I'accoutumance à I'euro en Allemagne, à partir du 17 décembre 2001, les banques ont proposé des sachets contenants des pièces en euros avec une valeur de 20 marks.

Depuis le 1er mars 2002, les commerces acceptent seulement I' euro comme moyen de paiement.

Notre opinion sur I' euro

Nous pensons que l’euro porte beaucoup d'avantages, mais aussi des désavantages. Avec l'euro voyager dans les pays de la zone euro devient plus facile car on ne doit plus changer de l' argent. On peut comparer plus facilement les prix dans ces pays et sait combien on dépense durant les vacances.

Avec cette monnaie unique l'Europe montre de cohésion à l'extérieur. En plus l'euro porte des avantages économiques parce qu'il crée un territoire économique uni qui se pourrait imposer face à des autres territoires comme par exemple les Etats Unis.
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Malgré ces avantages il y a aussi des problèmes avec l'euro. Ici, le facteur psychologique joue un rôle très important. Beaucoup de gens se plaindrent de l' augmentation des prix. Les choses de la vie quotidienne coûtent plus qu'auparavant. On craint que les prix soient augmentés parce que les commerçants les ont arrondis à leur avantage et qu'ils ont répercute les coûtes du passage à l'euro sur les consommateurs. Un autre problème est que surtout les gens plus âgés ne s'habituent pas facilement á la nouvelle monnaie. Ils ne savent pas combien ils paient et donnent ce qu'on leur demande sans hésiter. Selon nous il est encore trop tôt pour constater si les avantages ou les désavantages prédominent. 11 faut attendre jusqu'à ce que l'euro se soit établi dans les pays de la zone euro pour savoir s'il peut vraiment créer une économie tellement stable qu'on espère. Mais nous sommes sûrs que l'union économique peut garantir la paix en Europe et c’est un avantage très important.

Que savez-vous sur l'euro ?





1
Le Vatican, San Marin et Monaco utilisent-ils les pièces et les billets en euros ?


 A  - Oui 

B – Non 

2
Quand la construction européenne a-t-elle commencé ?


A -  En 800, lorsque
B  - Au lendemain    C -  
Avec le traité

Charlemagne a été
de la seconde  
de Versailles


 couronné Empereur 
guerre mondiale
en 1919
       


       

3 
À partir du 1er janvier 2002, quelle somme actuellement thésaurisée, les 
Français  vont-ils devoir échanger en euros ?


A  - On estime cette 
B  - On estime cette
C -  On estime cette

[image: image13.jpg]




        somme à 600 milliards      somme à 150                     somme à 50 


        de francs       
       milliards de francs
       milliards de francs

4 
Quelle est l'abréviation officielle de la monnaie unique européenne?


A  - EUR 

B  - EURO

C - E



5
Quels pays de l'Union européenne ne font pas encore partie de la 

[image: image14.jpg]




zone euro ? 

A  - Le Danemark,
B  - La Grèce,     
 C - Le Danemark
       le Royaume-Uni     la Suède et l'Italie      
la Finlande et le Portugal
       et la Suède
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6
Combien vaut une place de cinéma (40 francs) en euros ?


A  - 6,10 euro 
B  - 10 euro

C -  5 euro


7
L' euro est la monnaie officielle de combien de pays de la zone euro?


A  - 15 

B  - 11

C -  12

8
La Communauté Economique Européenne (CEE) est devenue l'Union 
européenne (UE) en :


A  - 1953 

B  - 1993

C -  1995

9
Qui a dit: "Il nous faut un Code Européen, une Cour Suprême, les mêmes Poids et Mesures et la même  Monnaie" ?


A  - Louis XIV.
B  - Napoléon Bonaparte
C -  Charles De Gaulle

10
A I'issue de la période transitoire où francs et euros cohabiteront début 2002, de combien de temps disposerez​ vous pour changer vos billets auprès de la Banque de France et du Trésor public ?


A  - 1 an

B  - 5 ans

C -  10 ans

11
Où a été signé le traité lançant le concept de monnaie unique ?


A  - Maastricht
B  - Amsterdam
C -  Bruxelles
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12       Quel événement a été le point de départ de la construction européenne 

A  - La création de la
B  - Le traité

C - La création de la Communauté
 de Rome.           
Politique agricole commune

européenne du charbon



       
       et de l'acier (CECA)
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13
Quels seront les symboles de la France illustrés sur les faces   françaises des pièces en euros ?

A  - Une Marianne,
B  - Le traité
              
C -  La création de la  une semeuse,
       de Rome.
   Politique agricole


un arbre


14
Combien vaut exactement un euro?


A  - 6,55957 francs
B  - 6,57795 francs
C - 6,7509 francs

15
Qui nomme-t-on ‘les pères de I'Europe’ ?

A  - Jean Monnet et
B  - Jean Monnet et   
C-Robert Schumann


       Charles De Gaulle
      Robert Schumann          Charles de Gaulle
16
À quoi correspond la zone euro?


A  - Aux pays appartenant B  - Aux pays européens
C - Aux pays desireux


       à l'Union européenne
      ayant pour monnaie 
      de rejoindre l'Union

     unique l’euro
      européenne
17  
Qui compose Je Conseil Européen ?


A  - Les chefs d'Etats et
B  - Les députés  
C - Les ministres des 


       de gouvernements
      européens      
différents gouverne-





 ments composant





 l'Union européenne
18
La France, à elle seule, devra imprimer :


A  - 300 millions de
B - 1 milliards de
C - 2,5 milliards de


       billets en euro
  billets en euro
       billets en euro

Responses

	1
	A
	10
	C

	2
	B
	11
	A

	 3
	B
	12
	A

	4
	A
	13
	A

	5
	A
	14
	A

	6
	A
	15
	B

	7
	C
	16
	B

	8
	B
	17
	A

	9
	B
	18
	C


Projet  de Marie-Luise Albrecht et Anne Thutewohl

3.2 Memories: a national asset being wasted

"But what happens to memory?  ... that is what the old 

have always given us; some sense of  individual story,

of how things were before we came along.”

(The INDEPENDENT, 19 December 1998)


GISELA  and  KU RT 

-Their story-

Gisela:
“After I had finished my education, I worked as

a policewoman. In the canteen I saw him the 

first time. All my colleagues were around him. 

They gave him their rolls, because he was 

always hungry." 
That is their wedding photo from 1950

Kurt 


This photo was taken in 1990

"This time food was short aged. I was a

strong young man and I needed the food.

There were always some nice ladies, who

shared their rolls with me. But the nicest

girl of them I married, and I'm together

with her since 51 years."
KURT

Born in Schleiz, 02.01.1928

EARLIEST MEMORY

"I was 7 years and my mother was pregnant. We were told, that the stork comes and it bites into the leg of the mother. And I as a small little boy, I wanted to see where the stork has bitten into my mother's leg. And because of this she put a gauze bandage around her leg."

MY CHILDHOOD

"In my childhood we had a kind of 'war' between two streets. Often, after such a fight we were best friends and went home together.

We were 7 children at home and so we had to start to earn money very early. I had my first job with 9 years. I was a messenger for a small shop. I earned 2 Marks a week and I had to give it to my parents. On every Sunday we had dumplings with roast hare."

MY TIME AT SCHOOL

 “I went to school from 1934 till 42. From class 1 till 3 I was a 'Heimjunge' that means that I had to work in the school garden.

One day we wanted to do a trip to Dresden. I was the only child who did not join the trip, because it was too expensive for my family. I was very angry and sad that I did not speak to my mother the whole day.

I often got punishments with a stick. One day I was punished in front of a girls' class. Three blows I got - and said nothing. But as I was on the corridor I started to scream.

The punishments were very often and mostly you were at the wrong time at the wrong place... but we were more afraid of the constable than our parents. But there were some children who were not punished, because they were the sons of higher persons, and if you were seen with one of them, you did not get any punishments.

With 14 I started my education as a carpenter, but I did never earn any money in this labour. I had a sport accident, my left shoulder is ruined."

WAR

"As my shoulder was ruined, I had not to go to the army. I was one out of three in my class who did not go to the army, but one was killed in a bomb attack. In the small village where we lived it was not as terrible as in the bigger cities. The bombs were mostly thrown at the towns."

GISELA

Born in Brandenburg, 05.11.1931

MY EARUEST MEMORIES

"For Christmas I got a doll with a head made of porcelain. At the same day I played with it and suddenly it fell down and broke in thousand pieces. I will never forget how sad I was.

Other things I remember are the winters. I remember that we could go toboggan and ice- skating. Today it is impossible to go ice-skating or toboggan during the whole winter."
MY CHILDHOOD

"I had a nice childhood... before the war started... I played with

my friends 'Himmel und Hölle'. I think you don't know it, it is a

game you draw in the sand and then you jump from field to field.

 We also played with tyres and everything we found in the woods and so on.

During the war I spent most of the time in an air-raid shelter."

MY TIME AT SCHOOL

In 1938 I went to elementary school. Many lessons failed because of bomb alarm. At this time you had to pay for special schools. I wanted to go to a grammar school, but for my father it was too expensive.

During the war schools were put together, because they needed space for military hospitals. With 14 I left school and started my education as a shop assistant.

 WAR

  When I was 13 I had to go to the butcher. Suddenly the bomb  

  alarm started. I was very afraid, but luckily some workers saw me

  and shouted:' Girl is you crazy? Hurry and jump into the trench!' 

  then they threw my bike over me...

  I must have had a very good guardian angel, nothing happened 

  to me ...

CHRISTEL  and  KLAUS
-Their story-

Christel was born in 

Rathenow at May, 29th

in 1933.        

She has only one brother

He was born in 1941 .              





SCHOOL, WORK   AND   APPRENTICESHIP

"We went to school from 1941-1949. First we were at an Elementary school (till class 4); from class 5 till 8 we visited the Secondary school."

"In our town were separate boys' and girls' classes and separate rooms for the single school years, after school I have done my apprenticeship for 3 years as a dressmaker, much time later we worked together in a "Konsum" (kind of GDR supermarket)"  (Christel)

CLASS   DIFFERENCES
 “Before the 2nd world war the differences between people were absolutely there, but after the war, the class differences were not so big any longer, because all people had lost property, no matter, i[it was a rich person or a poor one"

 FOOD

“In this time everybody got foodcards (for them you got a special ration of food), there existed two types of cards, first the cards for the working peop1e and the "Hungerkarten", they are for pensioners (they thought that the pensioners did not need so much), but the ration of food you got for the "Hungerkarten", was not enough for living, but to much to die."

"The bread was divided for every member of the family, so that one member did not get more than another."

FAMILY
“In small villages you had the whole family in one big house, but in a town only lived mostly one family in a flat, but our whole family (5 persons) lived together in a flat with 1
[image: image18.wmf]2
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 rooms, because the house of my grandmother was damaged." (Christel)

FREE TIME


,,After school, we worked on the fields till late afternoon and after all the work, we had a little bit of free time, often we played football." (Klaus, lived in Straßfurt)

"We had more free time, because we did not have fields or something like that. So in the winter we went toboggan and during the summer we were swimming or we made tours on our bikes or went for a walk." (Christel, lived in Rathenow)

DREAMS

"Our childhood was very hard, because of the war, so that we could not be really happy, and that is the reason, why we did not have any big dreams, we were happy to be alive!"

"A dream of mine was to have a watch, and I got my first watch, when I was 20 years old."(Christel)

"I ever wished to have a bike, because of the long way to my apprenticeship, in the third year of my apprenticeship, I began to buy parts of a bike and constructed my own bike!" (Klaus)

"ALL   WHAT   WAS   NOT   POSSIBLE   FOR   US   IN   OUR   CHILDHOOD, WE   WANTED   TO   FULFILL   FOR   OUR   CHILD   AND   FOR OUR   GRANDCHILD."

3.3 German Federal Armed Forces

 1.1 The tasks of the German Federal Armed Forces (' Bundeswehr')

The mission of the German federal armed forces is based on the obligation of the basic of the constitution, to keep the national and state unity and to serve in an united Europe for world peace as an equal partner. The German Federal Armed Forces protect Germany and to citizen against political extortion and outer danger, it encourages the military stability and Europe’s integration. The German Federal Armed Forces also have the order to defend Germany and its confederates, to ensure the world peace and the international security in harmony with the UN-Charta. In distresses and catastrophes the German Federal Armed Forces guarantees immediate support and assists operations.

The defence of state and federal Government are unchanged the main task of the German military forces. As Germany’s contribution for a fast crisis and conflict management in the alliance and in frame of international organisations are set up task forces.  

1.2 Strength of the German Army

Because of the decision to entirely reform the armed forces, the number of personal will decrease, while the rising requests demand a more powerful and modernized army. Until 2006 the army will contain 282.000 soldiers, who are regular soldiers and soldiers on time and 80.000 man and women, who do their military service. So the German Federal Armed Forces are organized than an army that recruits its soldiers when it needs them. 

In August 2001 our army was composed:      

· soldiers on time

:
128.014

· professional soldiers

:
58.755

· military service

:
112.798

· all soldiers in German Army
:
299.567    (in  July 2001:  302.967)       

1.3 Structure of the German Federal Armed Forces

Part of the army reformation, the new structure, that already exists partly, will be organized more tightly than the old one. The following graphic shows the new structure: [image: image19.png]Bundesminister
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2.1. Missions the German Federal Armed Forces take part in


"KFOR"
"SFOR"
"UNOMIG"

“Humanitarian help”



“Enduring Freedom"

“ISAF"

“Disaster relief” 

2.2. KFOR - Securing peace in Kosovo

As a part of the international security troops the German Federal Armed Forces take part in securing the freedom controls, which are orientated on the agreements of the G8-Nations. For this mission up to 8.500 soldiers are put in action.

Street scene in Prizren, German KFOR soldiers

secure a crossroad in the city
2.3. SFOR - Freedom for Ex-Yugoslavia
The mission of the German contingent at the "Stabilization Force" (SFOR) is the continuing military securing of the policy of peace in earlier Yugoslavia.


The mandate of the German Bundestag for SFOR contains the use of up to 3000 soldiers. The actual scope is 2.400 soldiers. The main part of the troops is employed in the sphere of the "Multinational Division South-East". It comprises a tank reconnoitre, infantry and leading, reconnoitring and securing forces. Another medical corps and Tornados of the air force are used as well. The entire SFOR contingent contains 20.000 soldiers. 

2.4. UNOMIG - Freedom in Caucasian (Georgia)

The UN observer mission UNOMIG exists since august 1993. The task is the control and surveillance of the Moscow armistice agreement between Georgia and Alchasia from May, 14th in1994 and the production of conditions for a safe and organized return of the war fugitives. 

In Detail the UNOMIG also recognizes breaches of the armistice, observes the GUS freedom troops and resolves conflicts.

German participation:



                                                                                                                                                                                         

The German Ministry of   defence takes part in the UNOMIG since 1994. There they do tasks inside the observer missions and tasks at the medical supply of the whole contingent. Germany provided the representative

military leader of the mission. The contingent contains 3 military observers, 

3 medical officers, 5 medical sergeants and the UN-Special agent for Georgia.

A German medical orderly help
2.5. Humanitarian help
From the line-up of the German Federal Armed Forces till the German reunion in 1990 there were no operations of the army beyond the frontiers in permission of the UN. This was justified by the special political situation after the war. But the army did more than 120 humanitarian help missions in more than 50 countries in the whole world since 1960. 

These humanitarian actions were based on the bilateral agreement between Germany and the respective receiver nation. The supply air planes type C 160 became the symbol for German help because of their supply flights.

 "Transall"-transport aircrafts are a symbol for German help
2.6. Disasters-German Federal Armed Forces: The rescuer in need

In the inner country the German Federal Armed Forces are in action as well, when people in need help - during the flood disaster 1997 and 2002 or at the horrible train crash in Eschede in 1998.
                                                                                         The procedures of working together that are trained between military and civilian sides are especially valuable in natural disasters or in bad misadventures. The mission of the German Federal Armed Forces contains the use and the provision of special force and means for helping. Although the use of the German army inside the nation causes heavy political debates, it is seen as a matter of course by the population.

Less spectacular but just as much laborious the army helps with its "Search And Rescue Service" every day. Each year the helicopter pilots fly 11.000 missions. And the SAR service is a national installation now.

2.7 Enduring Freedom: German soldiers in fight against the terrorism

Since October last year the German armies support the USA in the fight against terror "Enduring Freedom". 1600 German soldiers are in action for that.

And 600 soldiers take part in the ISAF in the German contingent.

The biggest action in the fight against the international terrorism does the German Navy at the 'horn of Africa'. 

1200 soldiers do their job in this area. 

3 German frigates with 820 soldiers are patrol since   February, 2nd together with 100 ships of other nations in the Arabian Sea. The group of ships should interrupt and secure the Arabian Sea because of fleeing terrorist (Osama Bin Laden) and take a look of the activities in Somalia.

In the German contingent are speedboats, supply ships, air crafts and helicopters. The hole fleet is controlled/navigate of the US-Navy base in Bahrain (Arabia, Arabian golf) 140 other German soldiers, paratrooper, do their job in the Navy base in Djibouti.

In the USA help 50 German soldiers to control their air with AWACA-jets against terrorism. The air craft were flow in October from Geilenkirchen near Aachen to the US-Air force base 'Tinker Base ' in Oklahoma City. And 10 high soldiers support/help the US-Central Command to control the military actions in the Arabian Sea and in central Asia. 

2.7.1 Tasks of the German Navy in the fight against terrorism

The German Bundestag decided the participation of the German Federal Armed Forces at the operation "Enduring Freedom" November, 16th in 2001. The navy contingent contains sea and air forces with up to 1800 soldiers. 

The legal base is the decision of the German Bundestag from November, 16th in 2001, the law for individual and collective self defence according to the item 51 UN-Charta and the resolutions (UNSRR 1368, 1373 & 1377) for fighting against international terrorism made by the Security Council. 

The naval contingent contains:

- 3 frigates 

- 5 Speedboats type 143 / 143A

- 2 tender type 404

- 1 tanker

- 1 supplier

- 3 MPAs Maritime Patrol Aircraft with personal for the ground   

     control (MPA Detachment)

- 1 Supply element with 2 helicopters type Sea King MK41

- 5 mine defence units and 1 tender that can be there within 72 

     hour if it's needed 

The actual number of personal is 1200 soldiers without the units that are stationed in Germany or in the standing naval forces, which are used in the Mediterranean Sea at the moment.

2.8. ISAF: German soldiers for freedom in Afghanistan
After the overthrow of the Taliban, a new government was built. The UN sent a protection troop to Afghanistan, because the anti terror mission was not finished yet and militias still haunted. The name this protection troop is ISAF and means „International Security Assistance Force". Until April, 30th in 2002 Great Britain leads the operations and the task is to support the provisional government stabilizing the security in Kabul and environs, so that the Afghanian government can work in a safe surrounding. The military and security situation is very instable. That's why it is a mission with armed soldiers. The mission of the ISAF is limited until June, 20th in 2002. Germany, Austria, Denmark and the Netherlands formatted a common contingent. It contains 1050 soldiers.

Denmark: 
ca. 40

Netherlands: 
ca. 200

Austria: 
ca. 30

Germany:
up to 770



The headquarters - an old 

factory in Kabul   

             

             A German military vehicle
Germany sent infantry, helicopters, air transporters and built a base for supply in Uzbekistan. The maximum strength of German soldiers there is 1200 soldiers.

3. Household of the German army 

The household of defence stands under the intention of the stabilisation of the public finances.

It also serves as entrance in a new financial plan, which contains the renewal of the German army by the roles. The household of defence 2001 has a volume of ca. 46,862 milliard DM. It's portion of the federal household amounts to 9, 8 %

The household should be lower parted in different task:

· running costs has a volume of 35,6 milliard DM 

  
- personal costs
: 24 milliard DM


- material costs
: 200 million DM


- other running costs

· defence costs 
: 940 million DM




- research, development, testing, explorer




-military expenses
: 500 million DM




-expenses for military buildings and investments: 40 million DM

The society for development, providing and business (in German: GEBB) is part of the German army 

(Bundeswehr), but is organised by private enterprises. This institution should analyse the business management procedures and find new structures to relieve the Bundeswehr of tasks, which doesn't belong to the military main abilities.

4. Arrangement of the German army

The German army, ' Bundeswehr ', is shared in 3 parts:


(1) Army


(2) Air force

(3) Navy

In 1998 were 233.400 soldiers in the army, 77.400 in the air force and 24.200 soldiers in the navy. In time of peace the army is lower parted in corps, division and brigades. One corps is subdivision in divisions and one division is subdivision in two or tree brigades. One corps is between 45.000 and 70.000, one division are ca. 20.000 soldiers and one brigade between 2.500 and 4.500 soldiers. 

The army is subdivision in:


- Tank troops


- engineers


- Tank-infantry


- ABC Defence-troops


- Infantry


- special troops - 'KSK': for special military tasks,


- Artillery


  is one of the best crack troops in the world

The German air force “Luftwaffe” is mainly shared into air defence union and air attack union:


- Hunting squadrons


- aero defence artillery


- Transport air crafts


- securing groups

The German Navy plays a big role for the safety of Germany, because Germany is very much dependant on importation and exportation. The German navy also plays a big role in the NATO.

The different parts of the navy are:
- destroyer-fleet

- undersea boat-and speedboat-fleet



- Transport-fleet

- the navy-air force (SAR, too)

5. Leagues

On the way to a new Europe and a new security are the league ability and membership in leagues very important. Germany is a member in different organizations for security and co-operation, for example: WEU, OSCE, NATO and UNO. Enclosed many multinational units are objects.

5.1. WEU

The West- European - Union plays a big part in the development of a common European security- and defence politics. It is also a part of common EU outer- and security politics. It is a connecting link between EU and NATO. The orders of EU and WEU are the "Petersburger Tasks":
 
- humanitarian orders 

- Orders to receive peace
- sortie in crises 

For that the European corps has been drawn up.


5.2. OSCE 

The organization for security an co- operation in Europe (OSCE) was found in the early 70ths under the name " Konferenz über Sicherheit und Zusammenarbeit in Europa " ( KSZE) as a forum for dialogues an discussions between East and West.
The OSCE´s missions are quartered to avoid conflicts, to master crises, to construct democratically structures and to receive the peace in Europe. Therefore are summit conferences of the state and government heads. Normally they are every 2 years. 







5.3 NATO


The "North Atlantic Treaty Organization“  was founded 1949 as a league of states with same interests. The NATO’s aims are receive peace, defence of liberty, reception of members, military defence for deterrence and defence of aggression against the member states. Sorties in Bosnia, Kosovo, Macedonia are standing under the control of the NATO. For the fulfilment of these orders multinational units would be found but the armies of the members have also to be prepared for defence. Foundation is the article 51 of the UN - Charta.
In the world-wide sortie against terror the NATO is perfectly neglected the current structures are called in question.

5.4. UNO


The United States are world-wide the only system of collective security and the most important organization for the protection of peace in the world. At present 185 states belong to the UNO.
Germany fills a lot of high-grade UN-positions. Germany is the 3rd biggest payer of contribution.



  Aims of the UN:
- peacekeeping operations

- promotion of the world- wide security and co- operation 
- staking for human rights

At present the Germans take part in the UN- Mission in Georgian (UNOMIG).
But the German Federal Armed Forces has already been in Kambodscha under the UN- Mandate (1993, UNTAG), in Rwanda (1994, UNAMIR), in Somalia (1993/94, UNOSOM), and in the Iraq (1991 till 1996, UNSCOM).

The UN-Headquarter in New York City

5.5 Multinational

Multinational is the most specific expression of the will, to guarantee responsibility and sharing duties for the common security in and for Europe and underlines the integration of the German Federal Armed Forces into the alliance. It is the special characteristic of the political and military structure in the alliance and it because identification signs of the German army. Germany has obliged to do substantial contributions in the integrated structures of the alliance. Large parts of army, air force and navy have already been put in charge of the NATO. The soldiers of the German Federal Armed Forces are principle put in action together with allied in the NATO and European partners. Periodical 

training sessions and common procedural questions constitute the conditions therefore. The German army is moreover talking part in many multinational formations. These are:

· the "II. German-American Corps" under German command in Ulm

· the "V. American-German Corps" under US-American  command in Heidelberg

· the "I. German-Dutch Corps" with changing command in Münster

· the multinational Corps "North-East" with Danish, German, and Polish soldiers under changing command in Stettin

· the "Euro Corps" with Belgian, German, French, Luxembourgian and Spanish soldiers under changing command in Strasbourg

· the NATO " Allied Command Europe Rapid Reaction Corps- ARRC" under British control in Mönchengladbach

· the "Multinational Division (Central) - MND-C " under changing command in Mönchengladbach

· the " ACE- Mobile Force/AMF under changing command in Heidelberg

· the "German-French Brigade" under changing command in Müllheim


Multinational formations are the visible expression of alliance solidarity 

and equivalent partnership. They also represent the European process of integration that they support continuously. At the same time they are a 

not replicable part of the „European Defence and Security Identity", and 

also gave a solid base for the euro-atlantics connections.

A soldier of the ‘German-French Brigate’

Questionnaire about the German military service   !



1. What would you like to do after graduation:  Military service, Civilian service or nothing?

34 percent of the 122 questioned pupils answered to the question, whether they want to render the military service, yes. 10 percent prefer the civilian service and 56 percent want to do nothing. The reason for the last answer could be that we questioned girls and boys. (Girls are not obliged to render the military or civilian service.)

2. Provided that you go to the military service which branch would you like to join: army, Air force,

   Navy or ambulance?

    

In the second question we wanted to know from the pupils rending the military service which career they will select. 55 percent prefer the army, 9 percent the air force, 19 percent the marines and 17 percent want to get a medical ordered.
3. Do you approve that women are allowed to choose all activities in the German military service 

    since January, 11th in 2000?

 
Nearly the main part of the questioned people has no problem with the fact that women have all rights in the German military service. It shows that Germans (a small part) are opening minded against women, because 82 percent approve this decision.  

4.  What do you combine with the federal military service: war, fun, education or instruction?

The sense of the federal military service is regarded very different. Most people combine the military service with education and instruction.

It is a bit strange that more people combine the military service with fun than with war, referring to the last political and military events in the world.

5. Do you regard the time of the military service (9 months) as convenient, is it to long, to short or  
    even wasted time?

20 from 122 persons answered that the length of the military service was convenient, 14 pupils said that it was to long whereas 56 more persons asses that the military period is not sufficient. 32 pupils think that it is wasted time.      

6.  Have you ever been thinking about to become a professional soldier?

 

The solution of the sixth question is that 37 persons from 

122 think about the fact to become a professional soldier 

and three of them want absolutely to become a professional soldier.

   

7. If you could imagine to become a professional soldier, would you like to rise up to a higher 

    status in the federal military service?

                                                                                              85 percent answered the question, whether they would 

like to get a higher status in the German military service, 

with no. Only 15 percent could imagine becoming captain, lieutenant, sergeant or brigade general.    

8. What is your opinion about a professional army? Do you regard it as a good idea, is it possible 

     that nobody would go to the military service if it was voluntary or don’t you have an idea?

                                                                                             The half of the questioned people did not find an answer or could not decide what they are thinking about a professional army. 15 percent do not recommend that because they are convinced that nobody would rend his military service if it 

was of one’s free will. 35 percent think it is a good idea.    

9. Is the federal military service in Germany really necessary today?


It is surprising that nearly everybody is convinced that 

the German military service is really convenient today. 

Only 8 percent think that it is unnecessary.

10. What are you thinking about the federal army mission of Germany in Afghanistan? 

                                                     

More than 2/3 of the questioned pupils are not sure 

about the federal army mission. 16 percent are absolute against it and 64 percent are sceptical. 

Left people have no problems with the German army mission. 



Informative Anmerkungen

Demokratie auf kommunaler Ebene
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Am Beispiel des Havellandes und seiner Kreisstadt Rathenow

Autoren: Pia Adam, Georg Barthels, Maik Hoppe, Torsten Hufschläger, Jenny Kurow, Nicole Müller, 

Annika Oelschläger, Iris Oehme , Robert Schachtschneider
In der vorliegenden Projektarbeit war es unsere Aufgabe, die Demokratie auf kommunaler Ebene zu erläutern. Aus dieser Aufgabenstellung ergibt sich folgende Frage: 

Was ist Demokratie auf kommunaler Ebene?

Das Wort Demokratie stammt aus dem Griechischen und setzt sich aus den Wörtern „demos“, was so viel heißt wie    das Volk,   sowie aus   „kratos“,   der   Herrschaft,   zusammen und bedeutete im Altertum die direkte Teilnahme an politischen Beratungen und an Beschlussfassungen im Stadtstaat, der so genannten „Polis“. Als Kommune, abgeleitet vom lateinischen Wort  „communis“ und bedeutet „allen gemeinsam, allgemein“, bezeichnet man damit eine Gemeinde als Verwaltungseinheit und ebenso als Einwohnerschaft. Also bezieht sich die Aufgabenstellung auf das Mitspracherecht und den Einfluss des Volkes innerhalb eines Verwaltungsgebietes.

Die Bundesebene ist die einflussreichste Ebene in Deutschland und beschließt Gesetze, die für  die gesamte Einwohnerschaft bindend sind. Sie ist in 3 Staatsgewalten unterteilt, die sich gegenseitig kontrollieren (Prinzip nach Montesquieu). 

Der höchste Gerichtshof ist das Bundesverfassungsgericht in Karlsruhe, das die richterliche Gewalt in Deutschland ausführt (Judikative). Danach folgen die Gerichte der Länder (Landesebene) und schließlich das Amtsgericht einer jeden Kommune. 

Vergleichbar mit dem Bundespräsidenten und dem Ministerpräsidenten auf Bundes- und Landesebene ist der Bürgermeister auf kommunaler Ebene die ausführende Gewalt (Exekutive). 

Auf kommunaler Ebene bildet die Stadtverordnetenversammlung eine vergleichbare Instanz wie die Doppelkammer, bestehend aus Bundestag und Bundesrat, auf Bundesebene die Legislative, also die gesetzgebende Gewalt. 

Die Satzung oder die Ordnung einer jeweiligen Kommune muss den geltenden Grundrechten und Bestimmungen, die in der Verfassung der Bundesrepublik verankert sind, entsprechen. Sie dürfen jedoch eigene Ordnungen und Regeln aufstellen, die aber nur für die eigene Kommune zutreffen. Dabei gilt der Vorsatz "Bundesrecht bricht Landesrecht", der auch für die Regelaufstellung innerhalb einer Kommune entscheidend ist. Zur Auseinandersetzung mit diesem Thema führten wir informative Gespräche mit Vertretern der Stadtverwaltung und der Kreisverwaltung, aus denen wir eine Vielzahl von wichtigen Informationen entnehmen konnten. 

Außerdem sprachen wir mit Frau Schilling, die uns einen Eindruck über das geplante Jugendparlament vermittelte.

Stadtverordnetenversammlung (SVV)

DEFINITION: 
Die Stadtverordnetenversammlung (SVV) ist das oberste Organ der 




Stadt und übernimmt die legislative Aufgabe. Sie überwacht

die gesamte  Verwaltung und Geschäftsführung des Magistrats.

AUFBAU:

Die SVV besteht aus 32 Mitgliedern und dem Bürgermeister. Kommt es jedoch zu Eingemeindungen von anliegenden Dörfern, so kann die Anzahl der Mitglieder auch erhöht werden. Einer von ihnen wird zum Vorsitzenden gewählt. 

Die Mitglieder gehören Parteien, politischen Vereinigungen oder Vereinen an, aber sie dürfen nicht in der Stadtverwaltung tätig sein. Die Anzahl der Sitze der jeweiligen Partei wird durch die Kommunalwahlen festgelegt.

Beispiel: Rathenow:

Nach der Kommunalwahl im Jahr 1998 ergab sich folgende Zusammensetzung der SVV:

Die stärkste Partei war und ist die SPD mit 34,53 % .
Der Vorsitzende der SVV in Rathenow ist Herr Müller, der  mit 65 Jahren auch das älteste Mitglied ist. Der jüngste Abgeordnete ist Herr Neubüser mit 26 Jahren. Das Durchschnittsalter der Stadtverordneten liegt weit über 40 Jahre. Das Verhältnis Frauen zu Männer beträgt   1:3 (23 %:77 %).

WAHLSYSTEM:

Die Wahlen finden alle fünf Jahre nach dem Hare/Niemeierverfahren statt, wobei die Stadt in mehrere Wahlkreise unterteilt sein kann. In jedem Wahlkreis stellen die antretenden Parteien, politischen Vereinigungen und Vereine Repräsentanten, die mindestens 18 Jahre alt sein müssen, somit das aktive Wahlrecht haben und ihren Wohnsitz bereits seit drei Monaten in der wählenden Stadt haben, zur Verfügung. Diese können dann gewählt werden. Die Sitze der SVV sind auf die Wahlkreise verteilt. Jeder Wähler kann in seinem Wahlkreis drei Stimmen abgeben, die er entweder auf eine oder mehrere Personen, bzw. Parteien verteilen kann . 

Nachdem alle ungültigen Stimmzettel, d.h. die Zettel, die mehr als drei Stimmen (Kreuze) enthalten, aussortiert wurden, werden die Sitzverteilungen für die einzelnen Parteien ausgerechnet. Diese Anzahl errechnet sich folgender Maße:

Das Produkt aus Anzahl der Mandate der SVV und den für eine Partei abgegebenen Stimmen wird durch die Anzahl der insgesamt abgegebenen Stimmen dividiert. 

Da das Ergebnis höchstwahrscheinlich keine natürliche Zahl ist, wird es abgerundet und die übrig bleibenden Sitze werden auf die Parteien mit den höchsten Ziffern nach dem Komma vergeben. Eine  "Fünf-Prozent-Hürde", wie bei Bundestagswahlen, gibt es bei Kommunalwahlen nicht.

Sobald die neu gewählten Abgeordneten zum ersten Mal zusammentreffen, wird der Vorsitzende in einer geheimen Wahl bestimmt. Dieser bleibt für die komplette Legislaturperiode im Amt, außer er stirbt, legt sein Amt nieder oder zieht um und verlässt dabei die Stadt. Das gleiche Prinzip gilt bei den anderen Mitgliedern des SVV. Nur der Bürgermeister könnte durch eine Zweidrittelmehrheit der SVV abgewählt werden, Ansonsten bleibt er acht Jahre im Amt.

Beispiel: Rathenow:

Die nächsten Kommunalwahlen in Rathenow finden 2003 statt. Die Stadt wird dann wieder in vier Wahlkreise unterteilt. Bei den Wahlen 1998 traten die SPD, CDU, PDS, FDP, Pro Rathenow e.V. und das Neue Forum an.

	Wahlen zur Stadtverordnetenversammlung Rathenow am 27.09.1998
	
	
	
	
	
	
	
	
	
	
	Sitze:
	32
	
	

	
	WK 1
	L
	WK 2
	L
	WK 3
	L
	WK 4
	L
	Summe
	L
	%
	M
	M
	Sitze
	WK 1
	WK 2
	WK 3
	WK 4
	Su.
	Sitze 1993
	G/V

	SPD
	3.979
	
	4.012
	
	4.014
	
	3.891
	
	15.896
	
	34.53%
	0
	
	11
	3
	3
	3
	2
	11
	9
	2

	CDU
	2.638
	
	2.595
	
	2.374
	
	2.225
	
	9.832
	
	21.36%
	0
	
	7
	2
	2
	2
	1
	7
	6
	1

	PDS
	3.112
	
	2.917
	
	2.511
	
	2.866
	
	11.406
	
	24.78%
	0
	
	8
	2
	2
	2
	2
	8
	7
	1

	F.D.P.
	1.032
	
	1.172
	
	391
	
	419
	
	3.014
	
	6.55%
	0
	
	2
	1
	1
	0
	0
	2
	4
	-2

	Pro Rathenow
	1.250
	
	1.059
	
	1.062
	
	667
	
	4.038
	
	8.77%
	0
	
	3
	1
	1
	1
	0
	3
	4
	-1

	FORUM-Grüne
	361
	
	326
	
	790
	
	368
	
	1.845
	
	4.01%
	0
	
	1
	0
	0
	1
	0
	1
	2
	-1

	Summe
	12.372
	
	12.081
	
	11.142
	
	10.436
	
	46.031
	
	100%
	
	
	32
	9
	9
	9
	5
	32
	
	


In drei Wahlkreisen wurde die Verteilung von jeweils neun Sitzen festgelegt; im Wahlkreis vier jedoch nur fünf Sitze. Die Anzahl der Stimmen, welche die Parteien in den einzelnen Wahlkreisen bekommen haben, ist im Wesentlichen gleich verteilt. Bei den kleineren Parteien fällt auf, dass die FDP in den Wahlkreisen eins und zwei dreimal mehr Stimmen als in den beiden anderen Wahlkreisen erreichten. Im vierten Wahlkreis bekam der Verein Pro Rathenow sehr wenig Stimmen, im Gegensatz dazu erhielten Forum-Grünen im Wahlkreis drei doppelt so viele Stimmen, wie in den anderen Kreisen.                                                                       

Die SPD erhielt elf Sitze, dies errechnete sich wie folgt:  32 * 15896 .                                                                                      






                    46031     
D.h. der Quotient aus den 32 Sitzen in der Rathenower Stadtverordnetenversammlung multipliziert mit den 15896 für die SPD abgegebenen und den 46031 insgesamt gültigen Stimmen. Auf Grund der nicht vorhandenen "Fünf-Prozent-Hürde" hat es das Forum-Grüne geschafft mit nur 4,01% einen Sitz zu bekommen. Wie im allgemeinen Teil bereits erwähnt, gibt es die Möglichkeiten der Abwahl oder der Amtablegung. Die zweite Möglichkeit nutzte der Diplomingenieur Dr. Ulrich Osterburg von der SPD und der ehemalige stellvertretende Schulleiter des Friedrich-Ludwig-Jahn-Gymnasiums Hans-Peter Stollberg, der die FDP in der SVV vertrat. 


FUNKTION / AUFGABEN:
Die SVV trägt die rechtliche und politische Verantwortung dafür, wie die Geschicke der Stadt gelenkt werden sollen. Sie ist verantwortlich für die Regelung der Finanzen, Aufstellung des Haushaltsplans mit der Festsetzung des Investitionsprogramms, Aufstellung der Grundsätze für die Einstellung, Entlassung und Bezahlung des Personals, Erlass von Satzungen, Änderungen von Gemeindegrenzen und für die Festsetzung öffentlicher Abgaben und Entgelte.

Für die Vorbereitungen von Beschlüssen können Ausschüsse gebildet werden, die sich detailliert mit einem Thema befassen. Der wichtigste Ausschuss ist der Hauptausschuss, an dem ein Drittel der SVV teilnimmt. Dieser tagt über Standard-Aufgaben.

Beispiel: Rathenow:

Die letzten Ausschüsse in Rathenow berieten über die Schulentwicklungen (d.h. sie beschlossen die Auflösung der Schulbezirke, die Schließung von Grundschulen), den Straßenbau (z.B. Ausbau der Semliner Straße und der Bammer Landstraße) und über die Beigeordneten des Bürgermeisters (Ablehnung eines Berliner Rechtsanwaltes). 

Ein weiterer Ausschuss beschäftigte sich mit der Landesgartenschau (LAGA), die im Jahr 2006 in Rathenow stattfinden wird.
Ablauf einer SVV-Sitzung / Mitwirkungsmöglichkeiten der Bürger:

Die Sitzungen laufen immer nach dem gleichen Prinzip ab. 

Der öffentliche Teil, der die meiste Zeit beansprucht, beinhaltet folgende Punkte: 

               1. Eröffnung

               2. Bestätigung der Tagesordnung und der Anträge

               3. Einwohnerstunde

               4. Beschluss über eventuelle Einwendungen gegen die Niederschrift der      

                   letzten Sitzung der SVV und der letzten Sondersitzung.

               5. Bericht des Bürgermeisters aus dem Rathaus

               6. Behandlung von Anträgen und Anfragen

               7. Beschlussfassung 

Nicht öffentlich sind die Grundstücksfragen und andere Abstimmungen.

In der Eröffnung begrüßt der Vorsitzende die anwesenden Bürger und Abgeordneten. Im zweiten Punkt können von allen Anwesenden mögliche Diskussionsvorschläge beigesteuert werden. Danach kommt die Stunde, in der sich die Bürger mit den Abgeordneten über Themen, Anregungen und Plänen unterhalten können. Die Bürger nutzen diese Chance nur selten, es sei denn, es geht um persönliche Anliegen, wie zum Beispiel die Finanzierung des Straßenbaus. Jugendliche interessieren sich meist nur dann, wenn es um Entscheidungen geht, die jugendliche Projekte betreffen, wie schulisches Anliegen, Skaterbahnen oder Freizeitzentren.

Daraufhin haben die Teilnehmer der letzten Versammlung das Recht Unkorrektheiten im Protokoll zu benennen und berichtigen zu lassen. Der Bürgermeister liefert danach einen Bericht über die Ereignisse im Rathaus ab. Im sechsten Punkt werden Anfragen und Anträge vorgestellt und anschließend diskutiert. Am Ende des öffentlichen Teils wird ein endgültiges Ergebnis formuliert.

Kreistag

Definition: Der Kreistag ist ein Beschlussorgan in Selbstverwaltungsangelegenheiten.

Zusammensetzung: 

Der Kreistag besteht aus den Kreistagsabgeordneten und dem Landrat als stimmberechtigtes Mitglied.  Das Brandenburgische Kommunalwahlgesetz bestimmt die Anzahl der Kreistagsabgeordneten. Im Rathenower Kreistag sind 50 Kreistagsabgeordnete zusammen mit dem Landrat Burkhardt Schröder tätig aufgrund der Tatsache, dass im Havelland mehr als 100.000 aber weniger als 150.000 Einwohner leben. Voraussichtlich werden es aber im nächsten Jahr schon mehr als 150.000 Einwohner sein. Daraus ergibt sich, dass im nächsten Jahr insgesamt 56 Abgeordnete im Kreistag sitzen. Die Mehrheit der 50 Abgeordneten sind Männer. Dagegen gibt es nur 7 Frauen im Kreistag. Allgemein kann man sagen, dass die Kreistagsabgeordneten im Durchschnitt älter als 40 Jahre alt sind. Erstaunlich ist, dass das Alter des jüngsten Mitgliedes des Kreistages erst 30 Jahre ist, aber des ältesten 70 beträgt. Hier sei die Frage erlaubt, warum es fast nur Männer in den Kreistag schaffen und warum keiner der jüngeren Generation dort vertreten ist!

Wahlsystem: 

Die Kreistagsabgeordneten werden von den Bürgern in allgemeiner, unmittelbarer, freier, gleicher und geheimer Wahl für die Dauer von fünf Jahren gewählt laut §27 der Kommunalverfassung des Lands Brandenburgs. Gewählt werden können Bürger, die das aktive und passive Wahlrecht und die deutsche Staatsbürgerschaft besitzen und das 18. Lebensjahr vollendet haben. Im Landkreis Havelland gibt es 5 Wahlkreise, die eine Mindestanzahl von 12000 Bürgern haben müssen. Da Rathenow eine bestimmte Anzahl von Bürgern überschreitet, wird die Kreisstadt nochmals in verschiedene Wahlbezirke unterteilt. Wähler haben drei Stimmen, die sie einem oder mehreren Kandidaten geben können. Um die Anzahl der Sitze einer bestimmten Partei herauszubekommen muss man die Anzahl der zu vergebenen Sitze im Kreistag mit der Anzahl der Stimmen für diese Partei multiplizieren und das dann durch die Gesamtheit aller gültigen Stimmen dividieren. Dabei ist es zum größten Teil so, dass das Ergebnis dieser Rechnung keine geraden Zahlen ergibt. Ist dieser Fall eingetreten, wird die Anzahl der Sitze durch die Stelle nach dem Komma geregelt. Dabei bekommt die Partei mit der höchsten Zahl nach dem Komma den Restsitz (siehe Bild 1). Die Anzahl der Abgeordneten einer Partei richtet sich nach den Sitzen, die die Partei bekommen hat. Dabei gibt es keine 5% Hürde wie bei den Bundestagswahlen. Wenn beispielsweise eine Partei 3 Sitze im Kreistag bekommt, kommen die Kandidaten mit den drei meisten Stimmen als Abgeordnete in den Kreistag. Wer durch Wahl des Kreistages berufen wird, kann durch Beschluss der Mehrheit der gesetzlichen Zahl der Mitglieder abberufen werden, soweit gesetzlich nichts anderes bestimmt ist. 


Funktion/Aufgaben: 

Der Kreistag ist für alle Angelegenheiten des Landkreises zuständig, soweit gesetzlich nicht anders bestimmt ist, und kontrolliert die Durchführung seiner Entscheidungen laut §2 der Landkreisordnung. Außerdem beschließt er über Angelegenheiten, die ihm vom Kreisausschuss zur Entscheidung vorgelegt werden. 

Konkret hat der Kreistag die Pflicht und das Recht bestimmte Ausschüsse zu bilden. Unter anderem sind das der Jugendhilfeausschuss und der Hauptausschuss. Ein Ausschuss ist eine aus einem größeren Organ gewählte Arbeitsgruppe zur Beratung oder zur Erledigung bestimmter Aufgaben, die das größere Organ in seiner Gesamtheit nicht wahrnehmen kann. Genau aus diesem Grunde wird der Hauptausschuss auch der „kleine Kreistag“ genannt. Des Weiteren hat der Kreistag die Aufgabe den Landrat alle acht Jahre zu wählen. Gewählt ist die vorgeschlagene Person, für die mehr als die Hälfte der Mitglieder des Kreistages gestimmt hat. Erreicht niemand mehr als die Hälfte der Stimmen, findet zwischen den Personen mit den beiden höchsten Stimmzahlen eine Stichwahl statt. Gewählt ist, wer in der Stichwahl die meisten Stimmen auf sich vereinigt. Bei Stimmengleichheit entscheidet das Los. In Rathenow fand die letzte Wahl im Dezember 2001 statt. Eine weitere Aufgabe besteht darin, die im Kreisausschuss vorgeschlagenen Entwürfe zu beschließen, die der Landrat dann umsetzen muss. Darum wird der Kreistag auch als „heimliche Legislative“ bezeichnet, da es auf  kommunaler Ebene keine Gewaltenteilung gibt. Beschlüsse werden mit der Mehrheit der auf Ja oder Nein lautenden Stimmen gefasst. Es wird offen abgestimmt. 

Interessen einer Sitzung: 

Die Sitzungen des Kreistages sind öffentlich. Die Öffentlichkeit ist auszuschließen, wenn überwiegende Belange des öffentlichen Wohls oder berechtigte Interessen einzelner den Ausschluss der Öffentlichkeit erfordern. In der Hauptsatzung kann die Öffentlichkeit für bestimmte Gruppen von Angelegenheiten ausgeschlossen werden. Jeder Kreistagsabgeordnete oder der Landrat kann im Einzelfall einen Antrag auf Nichtöffentlichkeit der Sitzung stellen. Der Antrag ist in nichtöffentlicher Sitzung zu beraten und zu entscheiden. Der Antrag ist angenommen, wenn die Mehrheit der anwesenden Kreistagsmitglieder 

zustimmt. Der Vorsitzende eröffnet und schließt die Sitzung, leitet die Verhandlung, handhabt die Ordnung und übt das Hausrecht aus. 

Das Interesse der Bürger an den öffentlichen Sitzungen ist durchwachsen. Es ist abhängig vom Thema. Ein Teil der öffentlichen Sitzung ist die Einwohnerfragestunde, bei welcher die Bürger ihre Fragen loswerden können. Die nächste Einwohnerfragestunde findet am 30. September 2002 in Friesack statt. 

Einfluss der Bürger: 

Bürger, das sind die Einwohner einer Stadt mit vollem Bürgerrecht. Jeder Bürger hat das Recht, sich in Angelegenheiten des Landkreises mit Vorschlägen, Hinweisen und Beschwerden einzeln oder gemeinschaftlich an den Kreistag oder den Landrat zu wenden (Petitionsrecht). Die Bürger haben außerdem die Möglichkeit in Angelegenheiten des Landkreises einen Bürgerentscheid zu beantragen. Dieses so genannte Bürgerbegehren muss schriftlich eingereicht werden. Über die Zulässigkeit eines Bürgerbegehrens entscheidet der Kreistag. Ist das Bürgerbegehren zulässig, ist die Angelegenheit den Bürgern des Landkreises zur Abstimmung vorzulegen. Bei diesem so genannten Bürgerentscheid kann über die gestellte Frage nur mit Ja oder Nein abgestimmt werden. Wird bei dieser Abstimmung die erforderliche Mehrheit nicht erreicht, hat der Kreistag die Angelegenheit zu entscheiden. Ist jedoch die erforderliche Mehrheit von Ja- Stimmen zustande gekommen, hat das die Wirkung eines endgültigen Beschlusses des Kreistages. Er kann innerhalb von zwei Jahren nur durch einen neuen Bürgerentscheid geändert werden. Auf Grund des Petitionsrechtes kann sich der Bürger an einen Abgeordneten des Kreistages wenden und ihn fordern. In dieser Situation wird der Abgeordnete vom Kreistag aufgefordert sich mit dem Bürger auseinanderzusetzen.

Das Mitspracherecht von Jugendlichen innerhalb der Kommune

Das Jugendparlament


Definition:
Ist ein Parlament, das nur aus Jugendlichen und Auszubildenden besteht. Dieses verhält sich stets unabhängig und überparteilich.


Aufbau: 

Es besteht nur aus Kindern und Jugendlichen im Alter von 10 bis 22 Jahren, jedoch ist die Altersbegrenzung möglicherweise vielerorts verschieden, da ein jedes Parlament selbst eine Altersgrenze festlegen kann. Mitglied ist jeder, der Mitglied eines Ausschusses  ist.

Die Voraussetzung für eine Mitgliedschaft an einem Ausschusses ist, dass diejenigen Person an mindestens zwei aufeinander folgenden Sitzungen teilnimmt und dann schließlich einen Antrag auf Mitgliedschaft stellt, doch muss dies durch eine Abstimmung der Mitglieder des entsprechenden Ausschusses bestätigt werden. Jedes Parlament hat seinen Vorsitzenden oder seine Vorsitzende, aber diese sollten nicht Mitglied eines einzelnen Ausschusses sein, sowie einen Vorstand. Es findet regelmäßig eine Hauptversammlung statt, die vom Vorstand einberufen und geleitet wird, der zusätzlich für die Anfertigung von Protokollen und Tagesordnungen verantwortlich ist. Eine Hauptversammlung besteht aus einem öffentlichen und einem nicht öffentlichen Teil. Neben der Hauptversammlung gibt es noch die Ausschüsse für Kultur, Sport/Freizeit, Umwelt/Ordnung/Sicherheit und Schule, die zweiwöchentlich stattfinden.



Am Beispiel Rathenow:


Das Parlament soll sich aus Jugendlichen und Auszubildenden zusammensetzen, die zwischen 11 und 22 Jahre sind. Die Anzahl ist auch schon festgelegt, denn es sollen 20 bis 30 Jugendliche vertreten sein. Das Parlament an sich ist erst in der Planung und darum sind weitere Fakten noch nicht ersichtlich, berücksichtigt wird dabei das Interesse der Jugendlichen der Stadt. 


Funktion: 

Das Parlament soll die Interessen der Kinder und Jugendlichen vertreten. Anfallende Probleme sollen durch das Jugendparlament an die Stadtverordneten herangetragen werden. Ideen und Probleme der Jugendlichen, innerhalb einer Kommune, sollen aufgegriffen werden und mit den örtlichen Möglichkeiten in die Kommunalpolitik eingebracht werden. Die Satzung eines jeden Parlaments kann nur durch eine 2/3 Mehrheit der anwesenden Mitglieder der Hauptversammlung geändert werden.


Am Beispiel Rathenow:

Die Stadtverordnetenversammlung soll einen Beschluss fassen, dass die noch teilweise minderjährigen Mitglieder als berufene Bürger anerkannt werden, was ihnen dann eine höhere Einflussnahme ermöglicht. Berufene Bürger werden in speziellen Ausschüssen der SVV als Fachleute zur Verfügung gezogen. Im „Haus der Jugend“ soll der Anlaufpunkt des Parlaments sein, wo ihnen dann Computer der Stadt zur freien Verfügung stehen. Zurzeit versucht Frau Schilling diese Art von Parlament aufzubauen, um für mehr Mitspracherecht der Jugendlichen innerhalb einer Kommune zu sorgen


Wahlen:
Beim Jugendparlament gibt es keine Wahlen, welche die Zusammensetzung bestimmen, denn wer an zwei direkt aufeinander folgenden Sitzungen der jeweiligen Ausschüssen teilnimmt, bekommt einen Sitz. Jedoch kann ein Mitglied abgewählt werden, indem die einfache Mehrheit der anwesenden Mitglieder der Ausschüsse dagegen ist. Anträge zur Abwahl von Vorstandsmitgliedern müssen von mindestens zwei Mitgliedern der Hauptversammlung und vom Ausschuss Vorsitzenden des Ausschusses gestellt werden, um Gültigkeit zu erlangen.



Allgemeines Mitspracherecht von Jugendlichen


Im Prinzip bleibt es den Jugendlichen verwehrt, direkt auf die Kommunalpolitik einzuwirken, doch auch wenn man ein Mitglied eines Jugendparlaments ist, so fehlt einem immer noch die Macht Entscheidungen zu beeinflussen. Dabei ist es logisch, dass eine ältere Generation nie die Interessen der Jugendlich so aufgreifen  kann, um wirklich viele zu erreichen. An Hand des Beispiels der Rathenower Stadtverordnetenversammlung, wo der Altersdurchschnitt weit über 45 Jahre liegt und das jüngste Mitglied schon auf die Dreißig zugeht, ist dies ersichtlich. Das Jugendparlament ist keine wirkliche Lösung und wird in der Zukunft nur eine repräsentative Position in der Kommunalpolitik einnehmen.

Geschichtliche Entwicklung der Stadt Rathenow

Die Kreisstadt Rathenow, die rund 28 000 Einwohner zählt, liegt am rechten Ufer des Flusses  Havel. Sie entwickelte sich im 13. Jahrhundert aus drei Wendendörfern. Um das 12. Jahrhundert erfolgte der Bau der St.-Marien-Andreas-Kirche. Im Jahre 1216 wurde Rathenow erstmalig urkundlich erwähnt und erhielt 1288 die Verleihung der Gerichtsbarkeit.

Die Erhebung Rathenows zur Stadt wurde im Jahre 1295 vollzogen. Der Markgraf Waldemar, der letzte aus dem Fürstenhaus der Anhaltiner, übereignete der Stadt im Jahre 1319 den Hof Rodenwald, an den noch heute das Naturschutzgebiet „Rodenwalder Luch“ erinnert. Das 1750 Hektar große Waldgebiet war der wertvollste Teil des Geschenkes und  hieß später Bürgerheide. Sie wurde nach 1945 dem staatlichen Forstwirtschaftsbetrieb zur Bewirtschaftung und Verwaltung übergeben.

Die Stadt unterlag, wie viele Städte in Deutschland, dem wechselhaften Schicksal jener Zeit. Eroberungen, Zerstörungen sowie Not- und Pestzeiten setzten der Stadt und ihren Bewohnern arg zu und hemmten immer wieder die Stadtentwicklung.

Die ersten beiden Jahrzehnte des 16. und 17. Jahrhunderts waren die Blütezeit des alten Rathenow. Der bedeutende Wohlstand, den sich die Stadt Rathenow in zwei Jahrhunderten friedlicher Entwicklung errungen hatte, ging durch den 30-jährigen Krieg wieder verloren.  An die Zeit des Schwedenkrieges erinnert das im Jahre  1738 vom Bildhauer J.G. Glume geschaffene Denkmal des Kurfürsten Friedrich Wilhelm auf dem Schleusenplatz.

Mit dem Ausbau der optischen Industrie in Rathenow stieg auch die Gesamteinwohnerzahl der Stadt. Es entstanden weitere öffentliche Einrichtungen, wie 1883 die Post, 1885 das städtische Krankenhaus, 1895 das Landratsamt, 1904 das Elektrizitätswerk sowie das Gerichtsgebäude und ab 1887 die Kanalisation. 

Die Bedeutung der Stadt Rathenow als Garnisonsstadt wurde durch die Stationierung der roten Zietenhusaren im Jahre 1851 hervorgehoben. Der 1. Weltkrieg hemmte auch in Rathenow die weitere wirtschaftliche Entwicklung..

Bombenangriffe auf Rathenow am 18. April 1944 und Kampfhandlungen 1945 zerstörten die Stadt zu ca. 60 % und forderten etwa 450 Menschenleben.

Der Neuaufbau der Stadt Rathenow begann ab 1949 und setzte sich im Stadtkern bis Anfang der 60iger Jahre fort. Ein modernes Wohngebiet entstand ab 1969 im Ostteil der Stadt. Die Fertigstellung des Märkischen Platzes sowie die Lückenbebauung im Zentrum im Jahre 1989 vervollständigten die Zentrumsgestaltung der Stadt Rathenow.

Die Stadt verändert von 1989 bis 1992 zusehend ihr Gesicht: Neue Fassaden, frische Farben, schmucke neue Wohnhäuser am Körgraben, buntes, reges Markttreiben, viele Geschäfte mit einem mannigfaltigen Angebot künden von einer neuen Zeit und lassen optimistisch in die Zukunft blicken.


4. LICEO “CITTA’ DI PIERO” (Sansepolcro, Italia)

4.1 SATURDAY NIGHT: raccontiamolo in poesia

Questo lavoro è stato svolto dagli alunni della classe 3° B IGEA con le insegnanti di Inglese, Luisanna Alvisi,  e Francese, Andreina Inghirami. Il tema del “tempo libero”, oggetto del progetto Comenius nell’anno scolastico 2001-2002, è stato focalizzato sul Sabato Sera, che nel vissuto giovanile italiano rappresenta molto di più di una pausa di divertimento prefestivo. E' stata scelta la strada della poesia come forma sintetica e diretta per esprimere, senza barare con se stessi, le emozioni più profonde di un momento importante nella vita e nel costume dei giovani.


Voilà le samedi soir

Voilà le samedi soir, finalement

Une douche chaude, un coup léger,

un vêtement fabuleux 

et deux gouttes de parfum.

L’esprit envole avec la fantasie…

Voilà devant la glace. 

Qu’arrivera ce soir ? 

Les premiers soupirs du vent 

la rue baignée de la pluie

et  mes précieux amis…

Tout est complet. 

La nuit peut commencer !

Linda Sgrignani

Tender is the night

At the pub

At the pub. 11.00 p.m.                                              

People are getting in and out.

Some are sitting at tables,

Others standing at the cashier.

I’m with many friends

But I can’t see anybody.

Music flies in the air

And ravishes me.

But my mind maybe wants to go away

Looking for someone or something missing.

Already midnight and we are at the disco.

I feel free as I dance 

and all thoughts go away.

Short Saturday night,

But it’s so tender to wait for it.   

Lucia  Cecconi 

Les Jeunes
Jeunes qui vont deça et delà
Sans savoir ce qu’ils font.
Jeunes qui ne reconnaissent pas le bien du mal,
Jeunes qui gâtent la vie pour des bravades, 
Jeunes qui s’enivrent pour être heureux,
Jeunes qui cherchent le risque
Et ils trouvent la mort,
Jeunes qui ne savent plus aimer,
Jeunes qui meurent sans avoir connu, 
l’immense beauté de la vie.
Giuliano Piomboni

Le samedi soir

Les faibles lumières  du soir 
Préparent l'atmosphère 
Après une semaine d'école
Je m'en vais pour une soirée 
Avec les amis qui, en joie,
Viennent me prendre 
Chez moi.
Tous ensemble nous allons
Nous amuser pas loin, 
Dans notre discothèque,
Qui chaque samedi, nous égaie, 
Et après avoir dansé 
Nous amusant en compagnie
Je ne voudrais plus retourner 
Chez moi.
Manuela Calabresi



4.2 Britain vs Europe

Il presente lavoro è stato svolto da alcuni alunni della classe 4°linguistico guidati dalla Prof.ssa Luisanna Alvisi, nei primi mesi del 2002 caratterizzati dall'arrivo dell'Euro. Gli studenti hanno concentrato la loro attenzione sul rifiuto del Regno Unito di entrare a far parte dell'Unione Monetaria Europea, analizzando le radici storiche, sociali, economiche e politiche di questa decisione 

To be or not to be in Euroland? This is the Question

1 _  Britain has always been considered by the English more like a place for holiday than a place for politics. This explains why Britain is so sceptical about the single European currency.

There are also many other reasons: for example, significant historical facts. Britain, until the Second World War, had a huge empire and there weren’t European links between Britain and the rest of Europe. Only after World War II Britain began to get involved in European politics but the English still remained very detached and cautious, even after the official entrance of the UK in the EEU, in 1973.                  Also many English politicians are very sceptical; for example, one of the most important political parties, the Labour Party, in the past promised to take Britain out of the Community… even if now Tony Blair is trying to convince his people to enter the EMU.

Another important factor is the economical issue. In fact Britain is an independent country for oil and power, Britain is even an important oil exporter and his trade relationships are still more towards USA and its former colonies than with Europe. Presently, 60% of the English are against the single currency. Many people think that maybe is better to wait and look how Euro will go. English pound is very strong also because it is supported by the USA dollar.

                                                                                                                                                 Giustina Balducci

They must put off the wedding
2 _ First of all, it's useful to remember something about the history ofBritain. After the Norman conquest England formed an undivided political community. In the last years of Victoria's reign, the British Empire reached its largest extension, including almost a quarter of the world's population. As a consequence Britain took little interest in European affairs. From 1921 to the present day the British Empire has been in steady decline: colonies took their independence (mainly after the second world war). So Britain began to get involved in European politics again. Eventually, Britain became a member of the EEC  but it has derived little satisfaction from the experience. So Britain has a sceptical attitude towards Europe that it considers more a place for holidays than for politics.

For the English people it's very difficult to take a position about this important question: joining or not the single currency. Some people are supporters of the euro, others are eurosceptics. The supporters are disappointed that English government didn't announce more concrete measures to promote convergence with EMU, while eurosceptics are alarmed and say the government could have been more clearly against it.

On the whole, Britain's attitude towards euro is still very ambiguous.

                                                                                                                       Sara Bricca

United and divided under the money

3 - Between Britain and Europe there is little love. UK’s history is so different from the historical European development. For centuries Britain has formed an individual political community and because of its huge empire until 1945, it didn’t take a great interest in European affairs. Today some politicians have even promised to take Britain out of the community and have reduced the number of supporters. An example of this anti-European attitude can be shown in the fact that in Paris only half of diplomatic staff in the British Embassy can speak French and in Germany only one third. 

Actually, the English people are divided into a smaller group of supporters and a majority of eurosceptics. Supporters are disappointed that the government did not promote concrete measures of convergence between Britain and Emu. Eurosceptics are alarmed that the government is not too explicit about this impossible convergence. For them Britain has an economic system too different from the European one. And the debate is going to become harsher and  harsher in the next future!

                                                                                                                  Letizia  Calabresi

Will Britain leave Europe?

4 - For English people Europe is a place for holidays, not for politics. In this phrase there is the English attitude towards Europe and it can explain also why Britain has refused the EMU.

But a very important  reason for that refusal can be found in its history: in fact, at the end of World War II Britain was at the top of a great empire and only after de-colonisation, England began making politics with Europe. The other reason is expressed in Mr Brown’s decision, the Chancellor of the Exchequer: 5 economic, different tests that Britain would have to pass to enter EMU in the future.

The biggest  problem for English eurosceptics is their conservative spirit ; they are alarmed because the parliament has not been explicit about how Britain could join Europe.

The minority of EURO supporters, on the contrary, think that it is not fair that the government didn’t take measures to promote this currency in Britain, too. 

                                                                                                                           Paola Melani

Euro debate: will ever Britain join it? 

5 - The English reluctance towards Europe is an ancient habit: Britain was for 2 centuries  of its history  an empire and for long it had no interest in trading with Europe. After the de-colonisation of the Empire, in 1945, Britain started to get involved in Europe’s problems and businesses,  but many  English people  considered and still consider  Europe not  reliable as an economical and political partner.  Even if the English are starting thinking of themselves like Europeans, many of them still don’t speak any foreign or European language. Finally, English people keep having doubts about euro and about the place of England in the world; therefore, they put off their decision to join the E.M.U.

Euro supporters think that the English government should announce more concrete measures to promote euro , but  euro sceptics think that England should join the E.M.U only when and if euro proves to be successful. Euro supporters also think that  England’s decision not to join euro will limit its future trading and influence in Europe.

                                                                                                                                                   Valentina Natale

A long…troubled story…
5 - For centuries after the Norman conquest England and the continent formed undivided political economy. But then, until  World War II Britain still  presided over a huge empire, and so it took little interest in European affairs. With the de-colonisation of the British Empire after 1945, Britain began to get involved once again in European politics, and the major obstacle in Britain's relations with the E.E.C. has been, and still is, schizophrenia. Still today Britain has more non-E.U. trade than its partners, and Britain's decision not to join E.M.U. in 1999, will limit its influence on European monetary developments. These factors make it hard for Britain's economic cycle to match Europe's in the future.

The most part of English people don't want to use the Euro and they are unfavourable to introduce Euro in Britain, because they like to use their dear pound. As everybody knows, Britain is a conservative country which loves its old habits. The euro  supporters are favourable to introduce the euro in Britain because they know that they could use the euro in eurozone, so they could compare prices all over the 12 E.M.U. countries; besides  they wouldn't also need to change their money when they go to a state of Euroland.

                                                                                              David Pllumbi

Exploring the reasons of an unsuccessful monetary union

7 - Britain has been a European member since January 1973, but the British have never had a good relationship with Europe; the impulse to “join” Europe came later in Britain than in other European countries because British history is so different. The Norman conquest in 1066 formed an undivided political community. In the 19th century Britain became a huge empire; so it took little interest in European politics. Now Britain must take another difficult decision and it might probably join EMU thereafter if the single currency is successful and the economic ease is clear for Britain. In 1999 Treasury papers set out five economic tests that Britain would have to pass before joining EMU. In Britain, there are many eurosceptics  not only amongst conservatives but also in London parks. The supporters complain that the government has not been more explicit about the decisions. The British at  present will not use euro and will be excluded from European finance.

                                                                                                                       Chiara Valentini


Britain's troubled relationship between Europe and the Euro

8 - Britain’s attitude towards Europe has always been quite distrustful. Most English people are fond of Britain’s colonial past and in their eyes, the European continent is simply a place for holidaying. Although Britain has become a cosmopolitan and multi-ethnical society, the English still feel slightly superior to other European countries and they do not want to trust important matters such as politics in the hands of the EEC.

There are different reasons for this reluctance to join Europe. First of all, Britain did not feel the necessity to get involved in European politics until after the second World War. In fact up to 1945 Britain still controlled a large empire and therefore preferred to look after its colonial interests rather than build relations with other European countries.

There are also social and economical reasons for this attitude. People fear that by joining Europe completely, they will lose their national and cultural identity.

Furthermore, Britain is the only member of the EU to export oil and its economic cycle does not match Europe’s: all this makes it difficult for Britain to promote a stronger European connection.

Regarding the single currency, the majority of the English population does not want to use it, since the pound is very strong and could easily compete, initially at least, with the euro. 

The euro has also had bad publicity in England, both from newspapers and the government, and most people know very little about it.

The English supporters of the euro are outnumbered by its opponents and making a decision on this point will be very difficult.

 




Emma Stewardson


4.3





THE NEW CURRENCY OF EUROPE: THE EURO

Euro is the new currency of Europe it is the symbol of the European union. 

The euro has been adopted by twelve countries of Europe. Among these countries there is Italy too. 

The history of euro is very long. In 1995 two themes for euro have been selected: “Ages and styles of Europe” and “Abstract or modern” themes. 

On February 1996 a design competition was launched and the winner was Mr Robert Kalina with the best design for the banknotes. 

The euro comprises seven different banknotes and eight coins. I think that the euro is very important for the European evolution, the euro can make exchanges in Europe easier. 

In the euro banknotes there are three architectural elements: windows, bridges and gateways. 

The windows and the gateways symbolize the spirit of cooperation between the European countries. 

The twelve stars on the European union flag represents the dynamism and the harmony of modern Europe.

 After 1st January the euro has been introduced in the European markets. I have watched a spot on TV. Before 1st January:” Changes the money but life doesn’t change!!”. After 1st January: “ The money changes but life is the same!!”. 

I think that is very easy using the Euro. 

The banknotes are very beautiful and coloured. I like them very much. The banknotes don’t look like a real money.

FRANCESCA BALDICCHI

CLASSE 3A




I think that the coming of the Euro is a good thing, because it’s an important step for the European Union.

In fact, it will be easy travelling and we won’t have to change the banknotes in every country.

I haven’t any difficulty in using Euro, but when I go shopping I have a calculator  with me; in fact I think that the first time  the greatest part of people will travel with a calculator in  their pocket!!!!

The 5th January I went to the bank for a deposit and there was a long queue, because the people were “crazy for the Euro” and were changing their last lire. There was a long queue at the post office, too.

Now I’m starting to think in Euro.

There are a lot of people in difficulty using Euro coins, especially the old people; in fact I taught my grandparents to use Euro, they’ve got a lot of difficulties because they got mixed up the Euro and Lire, but I think that this confusion will end after 28th February when the only currency will be Euro.


I set down; I had the Lire and the Euro, I explained my grandparents that one Euro is about 2000 lire (1 Euro=1936.27 Lire). After that, I brought the Euro coins and I taught that one cent is about 20 lire….

If they wont know the Lire, they’ve got to multiply the Euro for 2 and to add 3 zeros, but if they wont know the Euro, they’ve got to divide the Lire by 2 and to subtract 3 zeros.

Now  my grandparents haven’t difficulties, because they understand how they must use Euro!!!

I think I’ m a very good Euro teacher!!!!

[image: image22.wmf]….it will be easy travelling…

[image: image23.wmf]    ….we’ll meet a lot of people….

[image: image24.wmf]  ….it will be a good thing for the European Economy….        


The single currency is a fundamental step in a process that began at the and of WORLD WIDE II, when some countries laid the foundations of a new Europe based on co-operation.


From this year, this project is a reality since, on 1st  January 2002 euros started circulating.

Until February 28, Italians may choose between paying in lire or in euros,  as a matter of fact prices in supermarkets and shop are shown in both currencies; however, shops and agencies for publics services started to communicate in euros to help people getting used to this “traumatic” change a while ago.


From   1st  January 1999 to 31 December 2001, citizens could get accustomed to euros by using all different means of payment other than the cash and they could even open current accounts in euros, but since 1st  January 2002 the gradual withdrawal of national currencies has started.


A lot of countries in the EU fear that they may loose their national identities in letting their national currencies go, yet Italy does no longer have this problem. After a period of great preoccupation, felt especially by the elderly, who had great difficulties in going shopping and paying in euros, the Treasury Authority has made available adeguate instruments such as the popular euro-converters.


In my family, my grand-mother isn’t enthusiast about this change, recently she went to the post-office to draw her pension, when she came out she wasn’t happy at all, since she does not consider euros to be money. At first I had problems too all those coins in my purse did not look like real money to me, and paying in euro seemed like playing “Monopoly”!


 All the same, the single currency has many positive aspects, for example, it makes travelling in the EU easier since there will be no need to change money to travel in those countries that have opted for the euro. 


Among its negative aspects I would list the problems of converting prices, especially when these are rounded up indiscriminately thus leading to increases. Moreover, going shopping at the beginning of this year was like a nightmare, there were long lines everywhere and a lot of chaos, people paying in lire and others in euros while change were given in euros. Fortunately though, over the past few days, things have changed and paying formalities have become easier.

Tiziana Testa -3°A




I’m SILVIA a young girl of 16 years old, I’m Italian and I attend the Technical and Commercial School in Sansepolcro. I’ll tell you about the EURO: its story, my opinion for it etc…

The euro is a new currency of all 12 countries members of the European Union: ITALY, BELGIUM,GERMANY, GREECE, SPAIN, FRANCE, IRELAND, LUXEMBOURG, NETHERLANDS, AUSTRIA, POURTUGAL and FINLAND.

The are seven different banknotes and eight coins  and the Euro has had a long story: in 1999 the process for selecting the euro banknotes began, the European Monetary Institute selected two themes for them “Age and styles of Europe” and an abstract or modern theme. In February 1996 has been launched a design competition and in December of the same year was announced the winner Kalina.

Since 1st January 1999 the euro has been operating as a recognised currency on the world markets and other companies, and in non-cash payment transactions. In Spring 1999 the European Central Bank approved the final technical specifications and when all the preparations were completed the work on the printing of the Euro began.

On 1st January 2002 the euro was put into circulation, in banks, in shops etc…

Italy’s transition to the euro has produced a few disasters. There were long lines at the banks, shops, train stations etc…For  the shopkeepers the problem was getting accustomed to the cash, when they had to give a change and when the customers payed in Lira and in Euro.
For the other people it’s difficult to change the old currency in Euro without the euroconvertitor, the elderly people often  have difficulties to recognize  the smaller coins and to know their value. 

So was born the “Eurostress” doctors say, its symptoms are: nervousness,and anxiety, the only antidotes are patience and time.

My opinion is not very positive, in spite the Euro have beautiful colours and designs of the architectural styles and of seven periods in Europe’s cultural history, I don’t like them very much, I miss lira  and I have collected all the old Italian coins and banknotes.

Another negative thought is for 1 and 2 cents coins, they are too small, I would like the 2 euro coins to became banknotes because there are too many.

Since 1st January 2002 I have used the Euro to forget quickly the Lira and to take confidence with the new currency.

In my family, my father is able with euro maybe because he worked in a bank, my mother still uses Lira till 28th February, she hates euro and she has used it very rarely.

I’m not very happy, in the end I can say, I think that European union is important but the currency together with the language and costumes are the main features of a nation and for its identity too, even if the euro can facilitate payments in other countries. 

Silvia Bellucci

Classe 3a



4.4
Considérations sur le “11 Septembre”

11 settembre 2001, una data che è entrata a far parte della storia...la ricorderemo per sempre!

A seguito dell’evento che ha sconvolto l’America  e il mondo intero la classe 3B, guidata dalla prof.ssa Andreina Inghirami, nel febbraio del 2002 ha raccolto le proprie considerazioni e riflessioni sull’eventuale guerra e su tutte le possibili conseguenze che potrebbero verificarsi. In particolare la classe si è interrogata sul perché l’uomo faccia sempre gli stessi errori e sul fatto che forse la storia non insegni nulla.

Con questo lavoro abbiamo voluto esprimere le nostre ansie e le nostre paure.

Considérations et peurs :

Les retombées imprévues du 11 septembre 2001
Quelque chose a changé ?…

Dieu seul, quel que soit le nom qu’on lui donne, possède toute la vérité.

Au cours des âges, les humains qui ont eu la prétention contraire ont agi en tyrans à l’égard de leurs semblables. Ce fut le cas de princes et d’ecclésiastiques chrétiens lors de l’inquisition et des guerres de religions, comme c’est le cas des intégristes musulmans aujourd’hui. Nulle personne humaine ne doit agir comme si elle était Dieu ou comme si elle pouvait agir à sa place. 

On doit se souvenir que nul n’est entièrement bon, nul n’est entièrement méchant, et aussi que la recherche des traces de la divinité dans les merveilles de la nature et dans le cœur des humains  rend meilleurs ceux qui la pratiquent. La prétendue possession de la vérité absolue agit en sens contraire (intégrisme de certaines religions) elle conduit ceux et celles qui y prétendent à l’abus de pouvoir envers leurs sœurs et frères HUMAINS, fournit des débordements l’abus de pouvoir commis « au nom de Dieu ». Tous les croyants devraient faire leur examen de conscience à cet égard.

La justice ultime ne nous appartient pas.

Et alors que faire ?

Les évènements du septembre 2001 devraient inspirer tous les habitants de la terre à résolutions concrètes : 1) nos sociétés doivent être sensibles aux exigences de la justice et au respect des règles de droit qui sont maintenant préconisées par les Nations Unies et la Charte universelle des droits.

Tous ensemble on peut combattre cette nouvelle menace à la paix dans le monde mais sûrement on doit prendre soin de travailler à établir sur notre planète une plus juste répartition des produits du travail des humains. La plupart du temps, on peut éviter le recours aux armes. 




Les terribles attentats perpétrés le 11 septembre aux Etats – Unis ont changé notre vie. Ce n’est pas un euphémisme que de dire que plus rien n’est pareil, que plus rien n’est comme avant.


Ces attentats ont fait des milliers de victimes innocentes. Nous les condamnons sans réserve. 


La première conséquence constatée est un sentiment généralisé de crainte et de peur. Peur devant la dimension mondiale de la terreur. Peur devant les menaces de guerre. Et plus près de nous, une crainte de voir se développer des manifestations d’intolérance, qui commencent déjà à s’exprimer par des gestes de discrimination dans les transports, le logement et l’emploi. Ces attitudes et ces comportements déteignent, parfois, malheureusement sur les enfants et les jeunes dans nos écoles.

Un deuxième phénomène remarqué, c’est l’incompréhension.

Toutefois, cette peur et cette incompréhension légitimes ne doivent pas développer en nous un sentiment d’impuissance. Au conmtraire, nous devons plutôt conjuger nos efforts pour porter un message clair à tout le monde.

Le respect et la tolérance, telles sont les deux valeurs que nous devons promouvoir quotidiennement. Toutes et tous, nous sommes capables d’ouvrir nos horizons et d’impulser quelque chose de différent, et même si nous n’avons pas toutes les réponses, nous devons tenter de sécuriser, nous devons amorçer le dialogue avec les jeunes de différentes origines et de différentes religions.

Il s’agit là d’un défi important et ce ne sera pas toujours facile. Il nous faudra être sensibles aux manifestations d’intolérance qui peuvent s’exprimer dans une cour d’école, dans un couloir ou dans une salle d’attente.

Il faut développer de nouveaux rapports entre les personnes et avoir plus de respect de la vie et des différences.

En effet, il n’ existe pas d’autres voies vers la paix que celles de la copréhension des sources de conflit, du dialogue entre les peuples, ainsi que d’un avenir viable fondé sur l’ égalité, la justice sociale et le respect des droits humains pour toutes et pour tous.


Après l’attentat du 11 septembre, la sécurité mondiale a été mise en danger. Nous avons posé des questions sur les attentes pour le futur et nous avons répondu avec des opinions de journalistes :

Est-ce qu’on doit craindre de nouveaux attentats ?

Il est possible d’avoir de nouvelles attaques en Europe, mais seulement visant des objectifs américains. Ben Laden peut avoir acheté des Virus qui viennent de l’Iraq.

Est-ce qu’on peut continuer à voyager en avion ?

Il est impossible de ne pas utiliser l’avion parce qu’autrement on retournerait au Moyen Âge du transport. Utiliser l’avion coûtera plus cher, car les contrôles dans les aéreoports seront plus nombreux. Mais il est possible, aussi, que les licenciements dans les entreprises aériennes puissent affaiblir la sécurité.

Est-ce qu’on doit avoir peur de la guerre ?

La peur de la guerre ne nous doit pas empêcher de vivre. Nous devons être au courant de ce qui passe dans le monde, mais il est important d’avoir une vie normale. Il faut rester positif et continuer à rêver.


Les attentats du 11 septembre 2001 ont bouleversé tout le monde.

D’abord le 11 septembre tout le monde pensait l’Amérique être le pays le plus fort et le plus sûr, mais après que cet énorme pays a été frappé au cœur, comment peut-on se sentir en sécurité ??

Je n’ai pas peur, je suis seulement préoccupée parce qu’il y a des fanatiques qui font des choses semblables. Je ne veux pas dire davantage à propos de fanatiques.

Je pense que nous ne devons pas avoir peur de voyager ou de prendre l’avion, la vie doit continuer !! 

En ce qui concerne la guerre je crois que ce n’est pas juste de combattre la violence avec la violence car beaucoup de personnes innocentes meurent et les vrais coupables ne sont jamais pris.

Je ne pense pas être raciste ; quand j’allais au collège, en classe avec moi il y avait un garçon qui venait du Pakistan et il était vraiment un garçon sympathique et intelligent.

Mais après le 11 septembre quelques fois quand je rencontre une personne qui vient du Moyen Orient je ne peux pas m’empêcher de penser au 11 septembre et alors j’ai peur que cette personne soit un terroriste.

De toute façon avec les temps qui courent aujourd’hui quand on est parmi beaucoup de personnes chacun pourrait être un potentiel terroriste ou fanatique ou criminel, 

comment peut-on le savoir ??



We are a group of Italian students from the “Liceo Città di Piero” in Sansepolcro. We are in the fourth year now and have taken part in the Comenius Project since 2000.

This project was a great opportunity for us. We travelled a lot, we saw different countries, landscapes, towns…we met a great variety of people, we made many new friends.

We realised that there are ethnical, cultural and linguistic differences between peoples but we also understood that it is possible to overcome them and get to know each other better without prejudices.

At school we worked on interesting topics related to the European community and citizenship, such as the Euro, the European Institutions, the European youths’ habits, attitudes, needs and expectations.

Last but not least, the Comenius Project was very useful for the language: we were forced to use English a lot and we improved very much (…also our marks got better!!!!).

The following are some pages we wrote when we came back from Finland, our last Comenius trip: a distant, unknown and fascinating country. It was a triumphal end for the project.

We observed, recorded and finally wrote down what mostly impressed us. 

Il lavoro è stato curato dagli alunni Manuela Antonelli; Annamaria Betti; Stefania Bozzi;

Ilaria Mercati; Guglielmo Montesi; Sara Primaveri della classe  4°C, guidati dalla prof.ssa Giulia Tani.


On Monday 7th October 2002 at 12.30 we took part in the Comenius Project Meeting at Kuopion Lyseon Lukio.

Mrs Leena Auvinem opened the meeting, we were two of the four Italian student delegates  representing our school in Finland.

After the opening of the meeting there was a brief comment on the previous Comenius year by teachers and students who came from Germany, France, Italy and Finland.

We started to talk about our personal experiences and how we took part in this project as students.

This wasn’t our first time, we went to Saint Maur in two different periods: for the exchange in April two years ago and for the international meeting last October. We stayed in families and we both had  beautiful experiences that we would like to repeat.

We introduced the works we had done at school during the year  about the Euro and the European Union that were the two most important themes of the project.

We discussed on the Charter of Fundamental Rights of the European Union, each student had one booklet from the previous meeting. We were divided in multinational groups and were asked to familiarise with the Charter, using questions provided by the teachers.  Then we choose two or three articles about the six basic rights of dignity, freedom, equality, solidarity, citizens’ rights and justice. We had to explain the reasons for our choice to the teachers and the other delegates. Most of us choose the articles number 15, 32 and 37, respectively about the professional freedom and the right to work, the prohibition of child labour, the protection of young people at work and the Environmental protection.

After a little break each school presented pilot work done since the last meeting and then the meeting continued but all the student delegates left.

We thought that the meeting wasn’t boring but very interesting because we could socialise with the other delegates and at the same time we could express our opinions about the importance that the project had for us.

Thanks to this exchange we could improve the language, learn a different way of life and meet many new friends. In our opinion this is one of the best opportunities that our school has given to us.

Annamaria Betti , Sara Primaveri


The nature in Finland

From the 4th  to the 11th October I took part in the Comenius Project exchange with Finland with some friends.

Finland is a quite big state in the north of Europe. From the 1st January 1995 Finland, with Sweden, is in the UE (European Union).

Finland has an area of 340.000 square km and the 69% of this area is occupied by forests.

Finland’s area is above all level, but in the north there are some mountains. In Finland, especially in the south, there are a lot of lakes and little islands.

A big lake, called Kallavesi surrounds Kuopio, the town where we lived when we went to Finland last October.

The density of population is lower than the other states of Europe for the temperature (it was very cold in October and we were in the south of Finland, think in January in the Artic Circle!!!) and also for the nature: in the north there is the typical “taiga” and in the south there is a tableland and a costal plain.

Finnish people like walking and skiing in the forests very much.

I went to the forests with my host a lot of  times when I was in Finland.

In the forests there is a lot of quiet and you can go there when you are under stress!

In the forests (that are very clean) we can find mushrooms, strawberries and a lot of trees, from firs to pines....

You can also see a lot of different little animals, like coloured birds, squirrels and, in winter, bears (Finland is well-known for the White Bear’s Legend).

I don’t like this kind of life very much: every day in the forests... how boring!!! I like going shopping (but shops close at 5 in the afternoon!), going to pubs (but if you are under 18 you can’t do anything!)...

I like the life in the city, but this experience was very beautiful and interesting as well!!

Manuela Antonelli 

Last month, from 4th to 11th October, I took part in the school exchange in Finland.

The school there is very different from Italy.

First of all, the school that we visited in Kuopio is a new building compared to ours in S.Sepolcro. It is better because the classrooms there are bigger and better illuminated and also more comfortable than in Italy.

The school system is different, too. In fact school starts at 8 o’ clock and finishes at 4 p.m. During the day there are 6 lessons that last one hour each. But between each lesson there is a break, that lasts about 10 minutes. I think that these 10 minutes are very important for the students, in particular they allow them to recover the necessary concentration…in fact, during this small break the pupils can go out of school, or to the cafetteria near it and have something to eat or drink. They can also have a chat with their schoolfellows.

At about 11.30 there is lunch at the school canteen…students usually don’t eat very much because they have a big breakfast. After that, there are other 3 lessons…so the school day finishes at 4 in the afternoon.

When I went to the Finnish school for the first time, I had the impression that the students went to school with pleasure, maybe because they can also choose the subjects that they want to learn and that they like best. I think it’s a good thing, but I also think that these people aren’t going to have, in the future, a deep and complete culture. In fact, in my opinion, Italian students are more learned than the Finnish, because we study all the most important subjects.

Besides, I got the feeling that the teachers were far ahead of their pupils. Their relation with them  seemed a bit cold, but at the same time the students were very disciplined and paid a lot of attention to the teachers’ lessons. Italian students usually have a friendly relationship with their teachers but are sometimes a bit noisy.

Finally, the school in Finland is more organized than in Italy, in fact for example in each classroom there is a video, a TV or something to eat or drink and, if the students want, they can listen to music while they are studying…It’s really great!!!

Ilaria Mercati

Finnish Habits

Finnish houses are not very big, they are similar to a cottage.

The floors, the ceilings and the furniture are made of wood because it keeps warm better.

In the house there are approximately 23°C.

There is a toilet, one bathroom with sauna, a dining room with a little kitchen and a living room. There are two bedrooms because the eldest children usually  go  to university early and they buy a new house.

The Finnish get up at 7 o’clock and they have a rich breakfast.

They eat milk with cornflakes or müesli, brown bread with butter, tomatoes, cucumber and smoked ham and a typical Finnish cake called “Carelian-pie”. They drink orange juice.

They leave home  at 7.40 and they go to school or work.

At 5 p.m.  they have dinner.

Usually, they eat brown rice dressed with many vegetable sauces and with cheese or quark and red berries. They love eating fish and boiled potatoes or carrots without salt, pepper and oil. They don’t drink water, only milk.

In their free-time they often walk along the lakes with sticks or with their dogs for about one hour and half.

Finnish boys and girls don’t usually go out with their friends after dinner.

In the evening  they watch TV,  surf the Internet or  do their homework.

They go to bed at half past ten.

I felt very well in Kuopio. Even if Finnish people have different habits, it’s easy to get used to their way of life and I would like to go there again… again…again…

Thank you Comenius Project!

Stefania Bozzi   








PRESENTAZIONE

La seguente antologia di testi, elaborati dai ragazzi sul tema del lavoro minorile, è il risultato della felice collaborazione delle classi I BL dell’istituto tecnico commerciale e della I AS del liceo scientifico “Città di Piero”, che hanno partecipato al progetto Comenius 2002/2003.

La scelta ha tenuto conto dei percorsi  individuati all’interno del tema comune , che hanno colto i seguenti aspetti : 

(Contenuti di tipo informativo sulla situazione attuale

· Le travail des enfants

· Avec des yeux d’enfants

· Les enfants qui travaillent


(Contenuti di tipo storico

· Les enfants et leurs droits

(Approfondimenti e riflessioni personali

· Les enfants, les parents et l’éducation

· Les enfants et la guerre

· L’intolérable en point de mire

Gli altri elaborati che fanno parte della raccolta sul lavoro minorile e tutto quello che è stato prodotto negli anni precedenti (“Parachute sur Eurolande” ) sono disponibili nell’archivio-  Comenius nella sede dell’istituto tecnico commerciale.

  Ringraziamo sentitamente tutte le ragazze e i ragazzi che hanno partecipato con entusiasmo alla ricerca e il personale tecnico e docente che ha fornito un prezioso contributo all’elaborazione informatica.


Cette année, Sansepolcro ma ville, a adhéré à une grande initiative, nommée la  "città dei bambini". L’idée base de ce projet est qu’il faut accorder la parole aux enfants, parce qu’ils sont les véritables acteurs de la vie quotidienne. Dans ce projet, le maire écoute les propositions d’un conseil formé de 20 enfants de l’école primaire, chargés de donner des conseils et des idées sur les problèmes de la ville, vue de leur côté, du côté de l’enfance. Le but est d’orienter les choix en direction d’une ville "viable" où la créativité des enfants puisse suggérer aux adultes, aux administrateurs, aux techniciens, un nouveau moyen de gouverner, une démocratie élargie.

Tout cela dans une vision nouvelle de l’enfant, dont les droits sont souvent niés, foulés dans beaucoup de pays du monde.


LE CONTEXTE MONDIAL

L’expression travail des mineurs est utilisée pour définir le travail des mineurs en général, spécialement pour les travaux qui pourraient abîmer leur éducation, leur santé. L’Unicef a calculé que 120 millions d’enfants de 5 à 14 ans travaillent, surtout dans les pays en développement: l'Afrique, l’Asie, l’Amérique Latine, l’Afghanistan, le Pakistan, la Thaïlande, le Brésil, le Sénégal, le  Bangladesh, l’Indonésie. Dans ces pays les enfants se trouvent ainsi dans une situation de vrai esclavage; utilisés comme machines de travail, ils sont exploités, considérés comme des animaux. Nombreux travaillent dans des emplois et des secteurs dangereux, mines, usines de bracelets de verre, d’allumettes ou de feux d’artifice, navires de pêche hauturière et innombrables sont les conséquences qui en découlent.

Dans la Côte d’Ivoire, les mineurs sont occupés dans les mines d’argent et d’or. Il travaillent 18 heures par jours comme les enfants occupés dans la production de tapis.

Il y a l’exploitation de petits enfants surtout dans les pays pauvres parce que dans ces pays c’est la méthode la plus rapide pour accumuler des profits. Les mineurs qui travaillent accusent de graves retards de croissance, ils grandissent moins vite et restent plus petits toute leur vie.

Beaucoup d’entre eux, comme dans les Philippines sont exposés à des risques chimiques et biologiques et 40% subissent de graves lésions ou maladies allant jusqu’à l’amputation ou d’autres mutilations. 

Beaucoup d’études confirment que les enfants qui travaillent comme domestiques sont victimes d’injures, de sévices sexuels ou privés de nourriture en guise de punition. Il est désormais clair que les causes principales de ce fléau sont la grande pauvreté, la faim, l’illettrisme. 
Les enfants et leurs droits      

Brève histoire.

Le chemin a été long et tortueux pour arriver des droits de l’homme aux droits des enfants, et encore les petits jeunes ne sont pas respectés.                                                                                                          

Ce sont les philosophes du XVIIIe siècle  qui fondèrent notre réflexion actuelle de l’éducation de chacun.

C’est la Révolution française, avec l’abolition des privilèges, qui adopte le 26 août

1789 la Déclaration des droits de l’homme et du citoyen.

En ce qui concerne les droits des enfants, la Révolution laisse aussi une trace indélébile.

Les relations parents/enfants évoluent et la mère y prend toute sa place.

En 1793  l’enseignement primaire devient obligatoire et gratuit.

Des reculs auront lieu  et il faudra attendre le XIX siècle pour obtenir de nouvelles conquêtes. Ainsi les soulèvements de 1830, de 1848 ou de 1871 (la Commune de Paris) participent de ces nouvelles conquêtes.

Cette incessante bataille pour le droit au bonheur se poursuit de nos jours.

C’est ainsi qu’une commission voit le jour à l’ONU en 1978.

Elle va plancher sur une déclaration solennelle concernant les droits de l’enfant.

Il faudra attendre 11 ans pour que la convention internationale des droits de l’enfant voie enfin le jour le 20 novembre 1989.

Le premier pays qui ratifie la convention est le Ghana(5 février 1990), tandis que le dernier est le Sultanat d’Oman(24 juillet 1999).

L’Italie a ratifié cette convention le 5 septembre 1991, la France le 7 août 1990.

A ce jour 184 pays ont ratifié cette convention les obligeant ainsi à mettre leurs lois en conformité avec ce texte.

Il est intéressant de noter que les Etats Unis ne l’ont pas signée car elle interdit la peine de mort pour les mineurs.

Aujourd’hui le domaine où les enfants sont davantage exploités c’est le travail, une réalité qui ne concerne pas exclusivement les pays en voie de développement.

En 2001 le Bureau International du travail recensait 246 millions de petits travailleurs ans le monde.


Pour les enfants qui vivent dans les zones les plus reculées, de l'Angola à la Zambie en passant par le Bangladesh et le Brésil, l'école est souvent concurrencée par d'autres demandes sollicitant leur temps et leur énergie: aller chercher de l'eau, garder les troupeaux et s'occuper de leurs jeunes frères et sœurs. Beaucoup de parents pensent que l'école est trop éloignée, trop onéreuse ou simplement qu'ils ne peuvent pas se permettre d'envoyer leurs enfants sur les bancs de l'école et perdre ainsi une aide pour les travaux ménagers ou agricoles. Mais le savoir est une arme puissante pour libérer ces enfants et leur famille du cycle de la pauvreté et de la faim. Les populations rurales ont besoin de plus d'écoles avec des méthodes et techniques d'enseignement améliorées et adaptées à leurs véritables besoins.
Les 840 millions de personnes sous-alimentées et les 880 millions d'adultes illettrés sont, dans la plupart des cas, les mêmes personnes, des pauvres vivant en milieu rural. Mais nous devons y ajouter 130 millions d'enfants illettrés, ce qui élève le nombre total d'illettrés à plus d'un milliard. Il y a environ 180 millions d'enfants sous-alimentés. Les problèmes de l'illettrisme et de la faim sont liés: des études ont montré qu'accroître le niveau d'éducation a un effet direct sur l'amélioration de la production agricole. Une étude de la Banque Mondiale par exemple a montré qu'une augmentation de la scolarisation des femmes peut accroître la production agricole de 24 pour cent.

La plupart des personnes pauvres et qui souffrent de la faim dans le monde vivent dans des zones rurales. Les enfants qui ont faim ne peuvent pas aller à l'école et apprendre. La faim 

handicape leur croissance mentale et physique. Il y a également des problèmes d'infrastructures - on manque d'écoles dans les zones rurales parce que l'Etat investit d'abord dans les zones urbaines. Puis, il y a le problème d'un parti-pris urbain dans les méthodes d'enseignement - la plupart des choses enseignées à l'école sont préparées par des spécialistes des villes pour des élèves des villes, et sont enseignés dans la langue officielle au lieu de la langue parlée dans le village.

Les filles ont en général moins de chances d'aller à l'école que les garçons. Les raisons sont d'ordre aussi bien pratique - les parents ne peuvent souvent pas payer les frais de scolarité et le matériel scolaire - que culturel - les filles doivent s'occuper des tâches ménagères et on ne les encourage pas à étudier. Selon de récentes études, en Inde par exemple, 17,3 % des filles déclarent qu'elles ne vont plus à l'école car on a besoin d'elles pour travailler à la maison. Des parents ont peur que leur fille, éduquée, ne trouve pas de mari ou soit attirée par la ville et quitte sa famille. Les parents sont également souvent préoccupés par la sécurité de leur fille à l'école et ont peur qu'elle se fasse agresser sur le chemin de l'école.

LES ENFANTS ET LA GUERRE .

Deux jeunes filles avec des fusils dans la guerre au Liban. 
"Notre pays est en feu", dit Marie (11 ans). "Je suis en 5e année et je n'ai jamais connu autre chose que la guerre." 
Au moyen du jeu de rôle, ces garçons représentent les massacres qu'ils ont vus ou auxquels ils ont été forcés de prendre part pendant la guerre au Rwanda. Cela fait partie d'un programme spécial par lequel les adultes les aident à faire face à leurs sentiments sur la violence. 
Les enfants qui ont connu la violence risquent de devenir violents eux-mêmes, d'avoir des cauchemars, ou de vivre avec des sentiments de peur et de dépression. Dans le monde, dix millions d'enfants ont été touchés par la guerre de cette manière. 

Amelia, 12 ans, déplacée depuis Slavonski Brod
Au début du siècle, près de 90 % des tués ou des blessés à la guerre étaient des soldats. Aujourd'hui, 90 % ou plus des victimes sont des civils, essentiellement des femmes et des enfants.

Les enfants et la guerre
Papa, ne pars pas à la guerre! (Tata, ne idi u rat)
Un enfant retient un soldat sur le départ.
Ratko, 14 ans, déplacé depuis Lipik

Ces dix dernières années, la guerre a rendu orphelins ou séparés de leur famille un million d'enfants.

Ne feignons pas de ne pas voir…la souffrance est toujours devant nous, dans nos villes. Elle se reflète sur les yeux voilés de deuil des petits jeunes aux bords de la rue.

                                                                                                                                            

 Nous avons tous des droits égaux  , mais maintenant nous 

regardons en silence ces droits détruits , nous ne pouvons pas fermer les yeux sur un petit jeune à qui on a dérobé les rêves, qui voit sa dignité détruite et qui doit souiller son unique vie avec une sueur pleine d’angoisse et de douleur. Le mot enfant nous vient du latin « infans » qui signifie « celui qui ne parle pas ». Ne permettons pas qu’il en soit ainsi ! Prenons nous par la main, ne faisons pas de ses rêves des illusions il y a encore de l’espérance dans son âme!   


La communauté mondiale veut voir cesser les pires formes d’exploitation des enfants: travail dans des conditions assimilables à l’esclavage, travail dangereux, prostitution, pornographie, et d’autres formes extrêmes d’exploitation. Beaucoup d’institutions éminentes sont maintenant en première ligne dans la lutte contre le travail des mineurs. En 1986, le programme de l’ Unicef consacré aux enfants dans des situations particulièrement difficiles, a donné un nouvel élan à la cause de l’enfance. L’adoption en 1989 de la Convention des Nations Unies relative aux droits de l’enfant a donné une force accrue au corpus du droit international. Une évolution qui a eu moins de retentissement, mais qui elle aussi est importante au sein de la Commission des Droits de l’Homme de l’O.N.U. dont les débats font une place de plus en plus grande aux enfants astreints au travail.

Grâce à l’énergie de milliers d’hommes, de femmes, d’associations, d’étudiants, la cause des droits de l’enfant est maintenant défendue par d’innombrables organismes internationaux qui ont repris le flambeau et transformé des velléités ponctuelles en un mouvement mondial de vaste ampleur.












Nell’ambito del progetto Comenius e a seguito dell’incontro in Finlandia la classe 3 A si è ritrovata per affrontare e parlare dei disagi giovanili nella nostra epoca. Ci siamo interrogati quindi:

· Quale futuro per i giovani?

· Cosa offre oggi il mondo del lavoro?

· Quali aspettative?


Les effets de l’évolution technologique sur l’emploi ont pour effet la substitution du capital (machine, robot) au travail. 

L’automatisation a un effet restrictif sur l’emploi mais cette disparition d’emploi est compensée en partie par la création de nouvelles qualifications et de nouveaux métiers liés aux technologies innovatrices, plusieurs secteurs seront créateurs d’emploi.

Alors, beaucoup de jeunes se demandent si, après le bac il est mieux de fréquenter des stages pour se préparer au travail.

Aujourd’hui, un jeune sur quatre est au chômage et pour eux, aucune aide de l’état : le R.M.I. (revenu minimum d’insertion) ne concerne que les jeunes au-dessus de 25 ans. Mais, malgré les aides de l’état, beaucoup de jeunes préfèrent prolonger les études plutôt que d’entrer dans le monde du travail. Pour cela après les années ’80 le gouvernement a cherché de diminuer le chômage, en augmentant les jeunes diplômés qui sont devenus 80%. Ainsi l’âge moyen du premier job est passé de 21 a 23 ans en diminuant le nombre de chômeurs. Autre méthode utilisée par l’état français pour sauvegarder l’occupation est la réduction de l’horaire de travail qui a permis à certaines catégories de salariés de continuer à travailler.


La majorité des jeunes  d’aujourd’hui (61%) est considérée comme une génération optimiste  malgré le chômage, la violence et la drogue qui caractérisent la société.

Certains jeunes pensent que beaucoup d’entre eux seront chômeurs pendant une assez longue durée au moins une fois dans leur vie. Cet optimisme cohabite avec la conviction de plusieurs jeunes (41%) que leur époque est plus difficile que celle de leurs parents. Qui n’a pas de possibilité d’ascension sociale est considéré comme un perdant. Les  jeunes sont divisés entre ceux qui ont un travail (18%) et ceux qui n’en ont pas (32%) ; puis ceux qui ont une origine sociale différente (9%).








Malgré leurs critiques, les jeunes ne souhaitent pas changer la société. L’essentiel est de s’y faire une place et d’utiliser les ressources dont on dispose.

La plupart des jeunes pense que les trois moyens de réussir dans la vie sont de se diplômer d’avoir des relations et d’avoir le goût du travail. La société n’est pas considérée comme inégalitaire ou injuste, mais l’important est de faire valoir ses atouts. 

Dans cette société, l’école bénéficie toujours d’une très bonne image. Les étudiants et lycéens déclarent apprendre beaucoup de choses, acquérir une culture générale et être préparés à trouver un emploi.

 Ce sont ceux qui fréquentent l’université et les grandes écoles qui s’en sortent le mieux suscitant une confiance très majoritaire. Les partis politiques, la publicité et le parlement apparaissent comme très dévalorisés. 

Les jeunes considèrent positive la mondialisation économique pour leur futur, mais en même temps ils ont peur de perdre  leurs traditions sous l’influence de la culture américaine.

En outre les jeunes connaissent très bien le problème de la drogue, mais la société n’affronte pas cette réalité. 

La politique suscite un intérêt mineur chez les jeunes de 15 à 24 ans. Pour eux, la politique représente la défense de leurs droits et la lutte contre les injustices sociales et le racisme. Ainsi, la moitié des jeunes s’avoue être prête à faire partie d’une association.





Nous, les jeunes d’aujourd’hui, nous voulons un futur meilleur que celui qui nous attend. 

Certains en vérité sont peut-être optimistes, mais les jeunes sont aussi conscients que dans notre société il y a beaucoup de facteurs de disgrégation à l’intérieur des différentes classes sociales, à commencer par la distribution de l’économie et par conséquent dans la conduction de la politique.

 Enfin les jeunes d’aujourd’hui ont retrouvés les valeurs de la vie, que certains avaient perdu, la famille par exemple, l’amour et le travail.

Lucia

Aujourd’hui il est toujours plus difficile de trouver un bon travail et l’unique façon pour augmenter les probabilités d’occupation est d’étudier et de se spécialiser dans certaines professions, les plus demandées dans le monde du travail. Je veux continuer à étudier pour atteindre mes objectifs et pouvoir choisir moi-même mon travail sans avoir à me contenter des restes; il faut de la volonté, du travail et de l’ambition, ensuite les gratifications arriveront.









Ilaria


À 16 ans, je n’ai pas encore décidé ce que je veux faire quand je serai grande, j’espère que je prendrai la juste décision. Pour ma profession j’ai choisi l’école technique, parce que je suis convaincue que cette école peut me donner beaucoup d’opportunités dans le monde du travail. Aujourd’hui si je pense à mon futur j’aimerai travailler dans un bureau. Mais ce sera la vie qui décidera de mon futur.

Coralie                                                                                                                     

Les jeunes d’aujourd’hui sont définis comme une génération x car il ne croient plus aux idéaux classiques comme la réligion, la politique et la famille. Il y a une attitude nihiliste qui conduit les jeunes au risque, avec des jeux entre la vie et la mort qui ont comme objectif s’apercevoir qu’ils existent ( drogue, courses pirates de voiture). Mais les jeunes ont aussi des doutes et ce n’est pas vrai qu’ils ne croient en rien : la solidarité, la sensibilité et la justice sont leur credo commun. Il y a un sentiment de proteste contre la société actuelle, société où il y a trop d’égoïsme en général, et alors centaines grandes institutions sont trop corrompues. Il y a aussi une forte responsabilité des jeunes; en effet la plupart s’intéresse au marché du travail et est assez confiant de trouver un travail selon l’intérêt du métier et pas seulement selon le niveau du salaire.

  








Alessandro

À mon avis les activités et les loisirs qui sont le plus importants, donc au premier rang, sont sûrement sortir et s’amuser avec les amis ; en effet je pense que l’amitié est le plus beau de tous les sentiments et qu’elle est aussi la chose la plus indispensable pour vivre heureux.

Sûrement d’autres choses indispensables existent, comme le travail et surtout l’argent, dont nous ne pouvons pas nous passer. Des inquiétudes dominent aussi aujourd’hui le monde, par exemple la guerre qui donne a tous une grande inquiétude, mais aussi le terrorisme qui fait très peur.

La famille reste aussi très importante dans la vie puisqu’elle est toujours là pour servir d’appui.     

Elisa

Je pense qu’il y a beaucoup de contradictions à propos des valeurs des ados. Par exemple quelques jeunes disent que l’argent n’est pas important mais ensuite on constate que cela n’est pas vrai. 

Un bon travail apporte aussi des satisfactions économiques et une meilleure qualité de vie ! Pour moi l’argent est important mais pas essentiel, je voudrais devenir un avocat important, créer une famille et avoir un enfant. Mais ces attentes sont seulement des prévisions pour mon avenir, les valeurs importantes aujourd’hui sont la liberté, l’amitié et surtout la famille.

Francesca

À quoi devons nous attendre, nous les jeunes, quand nous terminons nos études ! Certainement avant tout, trouver un emploi. Mais, cela n’est pas aussi facile qu’autrefois. En effet la peur la plus diffusée est le chômage.  Je pense que la meilleure solution est d’affronter la réalité et de ne pas se décourager. Surtout n’est pas se faire beaucoup d’illusions, ne pas rêver de réaliser seulement ce que nous désirons, mais s’adapter à toutes les situations.

Sara

Quand je serai diplômé, j’espère trouver un travail qui me plaît. Je suis assez mal informé sur le marché du travail et je n’ai aucune idée de ce que je ferai. Je chercherai un travail da mon pays parce que je n’ai pas l’intention de le quitter et je pense aussi qu’il est important que le salaire permet de créer et de maintenir une famille. Puisque je suis en train de fréquenter l’institut technique, probablement  je travaillerai comme comptable et je préférerais travailler dans le secteur privé.

Claudio
Scheda sui sistemi scolastici dell’Unione Europea

a. c. di Matteo Martelli

Negli ultimi dieci anni un vento di trasformazioni e di riforme ha investito non solo il sistema scolastico italiano
, bensì anche i sistemi di altri paesi europei
. 


Un aspetto fondamentale che ha contraddistinto le trasformazioni dei sistemi educativi ha riguardato l’adozione dell’autonomia delle scuole come risorsa dell’innovazione istituzionale. Un altro tema, molto dibattuto, ha interessato la ridefinizione del profilo professionale dei docenti (formazione iniziale e in servizio) e la  loro deontologia. Terzo argomento privilegiato dalle politiche scolastiche di governi e parlamenti: la ristrutturazione del curricolo, con un’attenzione particolare all’obbligo scolastico e alla formazione professionale. 


In Italia la riforma Moratti (2003) prevede l’obbligo scolastico fino alla terza media (6-11 anni oppure 5 e  ½ - 10 e ½ di scuola elementare e 11-14 anni oppure 10 e ½ - 13 e ½ di scuola media) e l’adozione di due canali dopo l’obbligo: otto licei (classico, delle scienze umane, scientifico, linguistico, artistico, economico, tecnologico, musicale) nel sistema di istruzione e corsi regionali (tre, quattro, cinque anni) nel sistema della formazione professionale. A parte va considerato l’obbligo formativo fino a 18 anni (Legge 144/99). 


In un primo gruppo di paesi europei [Portogallo (6-15 anni), Danimarca, Svezia, e Finlandia (7-16 anni di scuola unica)] l’obbligo ha la durata di nove anni, per l’intera scuola di base.


Un secondo gruppo di paesi ha adottato l’obbligo nella scuola di base per 7 anni o per 10 anni: 6-12 anni in Grecia, Irlanda e Lussemburgo; 6-12 anni e 12-16 in Spagna; 5-11 (oppure 4-11) e 11-16 nel Regno Unito.


Un terzo gruppo vede l’obbligo tripartito, ma per 10 o più anni. Austria (6-10, 10-14, 14-15); Belgio (6-12, 12-14, 14-15 anni); Francia (6-11 di scuola elementare, 11-15 di secondaria di 1° grado, 15-16 primo anno della secondaria di 2° grado oppure di formazione professionale); Germania (6-14 anni di scuola elementare, 10-12 anni di orientamento presenti nei vari tipi di istruzione; 12-15 anni di ginnasio oppure di formazione  generale oppure di scuola elementare superiore oppure di scuola comprensiva); Paesi Bassi (5-12 anni o 4-12, 12-15 di triennio ginnasiale oppure di formazione professionale oppure di formazione generale oppure di formazione pratica; 15-16 in continuità con gli studi o corsi professionali precedenti: è prevista la possibilità di proseguire anche dopo i 18 anni)
. 


Riferendoci ai partners del Progetto Comenius 2000/2003, documentato in questo Quaderno, si tracciano le linee fondamentali delle architetture dei sistemi scolastici dell’Italia, della Finlandia, della Francia, della Germania.
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POSTFAZIONE

Oltre il Comenius

a cura di  Luisanna Alvisi
Responsabile Progetto Comenius   Liceo "Città di Piero"
C'è un Comenius che va oltre i regolamenti delle agenzie europee, i titoli dei lavori e delle ricerche, gli incontri di Progetto, i finanziamenti, la burocrazia, eccetera. 
E' un insieme di esperienze, di emozioni  e di ricordi che sono rimasti dentro tutti quelli che hanno "vissuto"  questi sei anni d'Europa non sulle circolari ministeriali ma sul campo. E' una prospettiva che cambia completamente il giudizio sulle cose, che fa sì che gli stereotipi si sciolgano come neve al sole, che l'idea di tolleranza asettica e astratta si trasformi  in coinvolgimento cordiale con le diverse realtà straniere incontrate. 
Una giornata dentro una scuola finlandese, ad esempio,  fornisce più informazioni sul sistema scolastico di quel paese di un poderoso trattato pieno di tabelle. Ma, soprattutto, suscita l'interrogativo più importante: perché quei ragazzi vanno così volentieri a scuola? 
Sempre a proposito di differenze tra scuole europee, è stato sconvolgente per gli alunni italiani  constatare che i coetanei di Newcastle non portano neanche un libro o un quaderno a casa, il che significa, inequivocabilmente, niente compiti; che i tedeschi  di Rathenow entrano alle sette e mezzo di mattina  e bisogna andare a scuola in bicicletta; che dentro le scuole europee ci sono aule per giocare a ping pong e rilassarsi fra una lezione e l'altra; ed altre innumerevoli osservazioni banali ma importantissime per comprendere un popolo e una civiltà. 
Questi sei anni hanno lasciato anche tante immagini indelebili: la passeggiata invernale sulla costa del Mare del Nord dove i prati lambiscono l'acqua gelida dentro cui giocano piccole foche grigie; lo splendore rosato di Piazza del Campo in un mattino di marzo; le icone medievali di un piccolo museo a Kuopio; la scuola di St. Maur, con le solenni parole  Egalité, Fraternitè, Liberté, che sovrastano l'entrata e danno  brividi di commozione alla sensibilità laica degli insegnanti italiani; le innumerevoli gru di Berlino; l'avventura di vivere in una famiglia straniera insieme ad un coetaneo sconosciuto e i pianti, la mattina dell'addio, perché dopo una settimana sono diventati tutti amici del cuore. O ancora, per i docenti, la sosta nelle Sale dei Professori delle diverse scuole  che in modo chiaro e immediato testimoniano l'approccio didattico e culturale delle varie provenienze: piena di giornali sindacali quella inglese, di cappotti e tazze di caffè fumante quella finlandese, di libri e cataloghi ben ordinati la tedesca, di frizzante vitalità quella dei colleghi francesi, dotati anche di fumoir.
C'è poi il ricordo dei tanti momenti conviviali passati insieme: le cene private e pubbliche, dove oltre ai cibi caratteristici si assaggiano gli umori dell'ospitalità di ogni paese, le sue usanze gelosamente custodite nonostante l'avanzare della globalizzazione; i canti, le risate, i minicabaret, le discussioni politiche e religiose, le confidenze sui propri problemi personali e di lavoro, dopo i momenti ufficiali in cui ognuno ha indossato al meglio la sua maschera professionale. 
E' stata tanta la ricchezza culturale e didattica incontrata: ma è l'incontro umano tra persone coinvolte in una comune preoccupazione educativa che ha creato le premesse per una amicizia sincera, cioè quel supplemento necessario per trasformare un progetto cartaceo in un'esperienza di vita. 
Ci sono tante altre cose ancora che non è possibile raccontare ma che sono impresse ormai nella storia personale di tutti i protagonisti di questi sei anni di Comenius. L'Europa è divenuta più vicina e soprattutto più reale. Ritrovati i vincoli profondi di una umanità e di una civiltà comune che ci abbraccia da tanti secoli, è stato bello esprimere liberamente e allegramente le nostre diversità in un confronto a volte faticoso ma sempre positivo. Un'occasione unica. Grazie Comenius. 

Beyond Comenius     

by  Luisanna Alvisi

Co-ordinator of the Comenius Project at Liceo "Città di Piero"

The Comenius Project goes far beyond the documents filled for the national agencies, the research and projects done by the students, the Project meetings, the funding problems, etc.    

It is made of emotions and memories impressed deeply inside all the people who have experienced these six years of Europe not sitting behind desks but actually meeting people and places. It is a completely different point of view which makes stereotypes vanish like snow in the sun and turns an abstract attitude of tolerance into a concrete and friendly involvement with other foreign countries. 

A morning spent in a Finnish school gives more information about the school system of that country than a thick treatise full of diagrams. But, above all, it raises the most important question for anyone who cares about education: why do Finnish students attend school so willingly? 

Our Italian students made other upsetting discoveries. They saw, for example, their hosts in Newcastle go home from school without a single text book or note book, which definitely meant no homework for them! They discovered that in Rathenow you start school at half past seven and usually you have to cycle there. They realised that in most European schools there are rooms with games and sofas where students can relax between lessons; and many other little things crucial to understand a different  sort of school life.   

Moreover, these six years have left us a train of scattered unforgettable images: the promenade in winter on the North Sea coast where the green fields meet the water where little grey seals play; the golden splendour of Piazza del Campo in a spring morning; the collection of medieval icons of the small museum in Kuopio; the entrance of the French school of St. Maur with the words Egalité, Fraternité, Liberté engraved on the wall over the door, which made some Italian teachers shiver with revolutionary pride; the countless cranes which rise in Berlin; the fear of living for a week with a foreign family and after 7 days the tears because you have to leave.

The teachers will probably also remember the few moments spent in the foreign  teachers’ lounge which synthetically testify the different school traditions. So the English seem mostly concerned with their relationships with governors and inspectors since their tables are filled with trade union bulletins. The fragrance of hot coffee scents the Finnish rooms, overcrowded with overcoats and snow boots, and gives an enjoyable and relaxed impression. The German teachers’ lounges seem so tidy and professional. The French colleagues look lively and comfortable in their rooms and even have separate fumoirs. 

After comes the memory of many informal moments spent together: private and public dinners, where we could taste traditional food and experience the hidden customs maintained rigorously in spite of globalisation; laughs, songs, minicabaret shows, political and religious debates, confessions of personal and work related problems after the official ceremonies where everybody played a professional role.

The cultural and didactic input has been really significant during these six years but overall the human contact between people deeply involved in education has transformed a bureaucratic project into a living experience and made us friends.

There are many other things impressed in our minds which can’t be mentioned here.  In any case Europe is now closer and more concrete for all of us. Along with the links of our common and secular roots we have been able to express our differences, too. That was sometimes tiring, other times gratifying and enjoyable. Always a positive, unique opportunity.  Thank you, Comenius.

PUBBLICAZIONI DEL LICEO “CITTA’ DI PIERO”

SERIE QUADERNI DELLA VALTIBERINA TOSCANA

Q. n. 1 Multimedialità e didattica. Atti del Seminario svoltosi a Sansepolcro l’8 maggio 1998, L’Artistica , Lama, 1999  

Q.n. 2 Ogniuomo. Traduzione e adattamento teatrale (24 marzo 1999) di Luisanna Alvisi: dall’opera Everyman di Anonimo inglese della fine del XV° secolo, L’Artistica, Lama, 2000

Q.n. 3 Scuola e territorio, Atti del Convegno svoltosi a Sansepolcro il 6 e il 7 aprile 2000, L’Artistica, Lama, 2001

Q.n. 4  Amintore Fanfani e l’età del Centro-sinistra,  Atti del Convegno svoltosi a Sansepolcro il 20 e 21 gennaio 2000. Stabilimento Arti Grafiche, Sansepolcro, 2001

Q.n. 5 Scuola, mercato e nuove tecnologie, Atti del Convegno svoltosi a Sansepolcro, il 4 e 5 aprile 2001, L’Artistica, Lama, 2002

Q. n. 6 Arriva l’Euro, Atti del Seminario svoltosi a Sansepolcro il 6 dicembre 2001. L’Artistica, Lama, 2002

VARIE

1. Una testimonianza per Piero. Annuario del Liceo Scientifico “Piero della 

Francesca”, a.s. 1990/1991. Stab. Artigrafiche, Sansepolcro, 1991

2. Progetto Giovani ’93. Un foglio in libertà alla ricerca di interpreti, ITC

“Fra Luca Pacioli”, a.s. 1991/1992, L’Artistica, Lama, 1992

3.   Nello spazio di Piero,  studi a c. di Pino Nania, Stab. Artigrafiche, Sansepolcro, 1993

4. Seminarium, Annuario dell’ ITC “Fra Luca Pacioli”, a.s. 1993/1994, L’Artistica, Lama, 1994

5. PEI – ANNUARIO, Liceo Scientifico “Piero della Francesca”, a.s. 1994/
1995, Stab.           Artigrafiche, Sansepolcro, 1995

6. 1947 – 1997, Cinquant’anni di Liceo Scientifico Statale in Sansepolcro, 

7. a.s. 1996/1997, Stab. Artigrafiche, Sansepolcro, 1997   
8. Il diploma e poi? Atti del Convegno sul post-diploma tenutosi a Sansepolcro l’11 e il 12 aprile 1997, L’Artistica, Lama, 1998

9. Regolamento d’Istituto, Liceo “Città di Piero”, Compugraf, Sansepolcro 2000

10. Carta dei Servizi, Liceo “Città di Piero”, Compugraf, Sansepolcro 2000

11. “Bibliomedia”, nn. 0,1,2,3,4 (2001/2003)

Picture 3:  What do my sweets cost in euros?





2.2 La protection sociale 


A c. di E. Brousse – classi 3éme 6, 3éme 7,








Liberté, égalité, fraternité, 


Ce slogan nous l’arborons fièrement , 


Respectons le rigoureusement 


Mari Merio





Allez chez le médecin, 


c’est bien ;


Se faire rembourser, 


C’est mieux,


 mais tricher, 


c’est honteux


Louis de Marignan





Sois solidaire, 


Tu en seras fier


Jennifer Pons 





Avec la Sécu,


 tout le monde est assuré


D’être rassuré


Thilo Balestier 





La Sécu, j’en suis convaincu


Marquié Victoria 





Si les rôles s’inversaient ?


Que se soit toi le chômeur ?


Anne Marjolaine Colson 





La maternité est l’avenir de l’humanité


Clara Beau





La retraite : Payez pour eux


On paiera pour vous 


Aurore Aït Adda





Travailleurs, chômeurs ou employeurs


La Sécu est dans notre société, 


Elle est pour tous


Charles Moret





La Sécu c’est tout,


Mais sans nos cotisations, 


Elle n’est plus rien


Marie Giunta 








Slogans inventés par les classes de 


3ème 1, 3ème 5 et 3ème 6








Aux grands maux, les grands remèdes 


Les spécialistes nous aident


Pensez aux médicaments  génériques


N’abusez  pas des antibiotiques 


Julie Bismuth





Pour la solidarité, Faut cotiser 


Tristan Garin








Maternité : la Sécu vous protège  bien 


avant le premier jour


Claire Chantry





La santé n’a pas de prix mais elle a un coût 


Olivia Hébert   





La société c’est toi,


Si tu aides les autres, tu t’aides


Lou Grasser 





Donnez-vous la main et vous verrez demain 


Tara Maumy





Des parents qui travaillent, des enfants heureux, 


Une crèche dans chaque entreprise 


Aude Salafranque 





La Sécurité sociale, 


Une assurance pour la vie


Mélanie Cottet 





Des médicaments, c’est bien pour se 


soigner mais les abus tuent la Secu 


Nicolas Calmail





Un effort commun entre l’Etat, 


l’entreprise et l’individu  pour sécuriser 


une retraite forte et convenable pour tous


Gary Kerlan 








�





Résumé de l’article de presse ( L’Express, décembre 2001)


La prostitution des enfants touche d’après l’article près de 8 000 mineurs , d’origine française, roumaine, albanaise ou africaine. Elle est souvent organisée par la famille , qui prostitue les filles avec une grande violence ….








Mon opinion : les enfants placés par décision du  juge est une bonne et une mauvaise chose… par exemple une adolescente témoigne qu’en quatre ans elle a connu deux familles d’accueil, trois foyers et un séjour en hôpital psychiatrique après une tentative de suicide ! 


Thomas Morisset   janvier 2003  4ème 6





Articles de la Charte des droits fondamentaux de l’Union européenne bafoués : Articles 1 et 4








Résumé de l’article de presse (Le Monde du 26/10/2002)


En France 500 000 enfants vivent en dehors de leur famille . Pour la grande majorité ils vivent en internat ou dans des familles d’accueil par décision judiciaire….Si certains ont la chance ….d’autres revivent le même enfer  que celui auquel on a voulu les arracher…





Mon opinion : Les clients de mineurs prostitués peuvent être condamnés jusqu’à 7 ans de prison ferme….prostituer ces jeunes signifie gâcher leur vie….pour aider ces jeunes il faudrait leur trouver une nouvelle  famille, les envoyer à l’école , au collège ou au lycée…


Inès Bendacce  janvier 2003  4ème 6





Articles de la Charte des droits fondamentaux de l’Union européenne bafoués : Articles 4 et 5








Mon opinion : Les entreprises profitent de leur jeune âge pour commettre des abus …. Il faudrait bien plus d’inspecteurs du travail ….


Aubin Daphné  janvier 2003   4ème  6





Article de la Charte des droits fondamentaux de l’Union européenne bafoué : Article 32





Résumé de l’article de presse ( Le Monde 22/11/98 )


Un rapport sur le travail des enfants en France a été remis en novembre 1998 au Ministre de l’emploi et de la solidarité … 130 000 enfants ( 0,65% des salariés ) travaillent en France , le plus souvent dans le commerce,  la construction, la restauration, les agences de mannequin. Les violations du droit du travail concernent le non-paiement, les horaires excessifs, le non respect de la sécurité….








Mon opinion : 


En France la police, la gendarmerie, la justice, s’appliquent à punir ceux qui ne respectent pas les droits fondamentaux . Il reste cependant des victimes         Perle Geoffroy    janvier 2003   4ème 6





Articles de la Charte des droits fondamentaux de l’Union européenne bafoués : Articles 1,3,4 








Résumé de l’article de presse  ( La voix du nord 16/11/2002)


….près de Boulogne, plusieurs services se sont penchés sur la triste histoire de six enfants. .L’on croyait à une affaire d’enfants battus….Les parents vendaient les services de leurs enfants ,  par l’intermédiaire d’un tenancier de sex-shop, à des personnes fortunées. Ce réseau pédophile allait jusqu’à tourner des cassettes vidéo.





Mon opinion : Pour les accusés la victime était consentante. Pour eux il y a deux sortes de femmes : les mères et les sœurs considérées comme intouchables, et les filles faciles. Et ce qui me choque c’est qu’Ils se considèrent donc non-coupables et veulent faire appel


Fany Demri  janvier 2003   4ème 6





Articles de la Charte des droits fondamentaux de l’Union européenne bafoués : Articles 1 et 4








Résumé de l’article de presse (Le Monde du 30/09/2002)


Pendant l’hiver 1998-99 une bande d’adolescents ont fait d’une fille de 15 ans leur »chose », leur « objet sexuel ». La victime a subi pendant des mois des viols collectifs répétés. ……Les accusés ont été condamnés à des peines allant de 5 à 12 ans…





Mon opinion :Les sectes proposent des ateliers de peinture, musique, des soutiens scolaires ou des séjours de vacances pour influencer les jeunes et les attirer dans leurs filets. ….Les adeptes des sectes pensent que la nature humaine est mauvaise, alors il faut la châtier. Frapper un enfant est  donc un acte encouragé….   Elodie Lermechin   4ème  6








Les sectes se moquent de la Charte des droits fondamentaux de l’Union européenne 





Résumé de l’article de presse ( Le lien social)


Les jeunes adeptes des sectes sont souvent brutalisés, violentés, voire assassinés. La liste des diverses maltraitances auxquelles les enfants sont confrontés est sans fin : privations de nourriture, de sommeil, de contacts extérieurs, de jeux….





USA                IDH : 0,929                 Avec une arme, t’es immortel. 


Je résume la vidéo : A Atlanta, a été aménagé un centre pour très jeunes délinquants. En ville, on interview un dealer : « C’est là que tu as tué un homme pour la première fois ? –Non, c’est un peu plus tard,. Je sortais de l’école quand un type a commencé à  m’embêter . Il insistait, alors j’ai eu peur et je lui ai tiré dessus et je suis parti en courant. …Avec une arme, t’es immortel. »





Je réfléchis : Ils sont dans un monde de jeux vidéo ; eux tuent, mais ne meurent pas….


Claire Marbach   5è M 





Je réfléchis : ces enfants ne peuvent pas aller à l’école car les parents n’en ont pas les moyens ; alors …je me dis que j’ai beaucoup de chance et que tous les jours je dois être de bonne humeur 


Juliette Spittler    5ème M 





PAKISTAN           IDH : 0,522          Destin voilé, destin volé


Je résume la vidéo : Ici dans le centre de Lahore, les petites filles tissent des tapis toute la journée enfermées dans des cages comme des oiseaux….Dans l’une des 43 briquetteries de la région, une famille en quasi esclavage travaille toute la journée…Djina, 4 ans, travaille de 4h à 22h ; ses cheveux sont blonds car son corps manque de tout…


Clara Boulanger    5èM 





Je réfléchis : les escadrons de la mort ne traitent pas les enfants comme la loi le demande. Ils tuent sans même avoir d’accusation   


Hugo Maille    5èM





BRESIL        IDH : 0,747             Les enfants cerfs-volants


Je résume la vidéo : A Rio, dans les favelas, les enfants vivent de petits travaux, ou de vols….ils échappent à l’arrestation car d’autres agitent des cerfs-volants pour les prévenir l’arrivée  des policiers….Mais tout ça n’est rien, par rapport aux escadrons de la mort qui tuent des enfants car pour eux : «  ce ne sont pas des enfants, ils ne sont rien »….Daphné Perrain 





Vive la parité





J’trouve plus mon brevet de la JAPD


J’peux pas m’inscrire au bac !








Iris Geoffroy 


3ème 6





Où ? 


Sur un site militaire, une caserne ou un fort par exemple, dans son département





Qui est concerné ?


Tous les garçons et les filles 





Qui s’en occupe et l’organise ? 


Le ministère de la défense nationale et surtout l’armée. 





Qu’est-ce que c’est ?  


C’est la troisième étape du Parcours de citoyenneté





La JADP


Journée d’appel de préparation à la défense 





Qu’y fait-on ? 


On suit des conférences, des projections, des débats sur la Défense nationale. On participe à des tests d’évaluation des acquis fondamentaux, et à un entretien 


Individuel avec des militaires 





Quand ? et pendant combien de temps ? 


Une journée, soit un mercredi ou un samedi, en dehors des vacances scolaires dans l’année des 17 ans 





�
Questionnaire réalisé par les élèves du collège Le Parc, St Maur, France                                                                                        et soumis à 127 personnes (parents, amis, personnalités) de 9 à 90 ans.�
�
�
�
�
 �
ETES-VOUS PRETS POUR L'EURO?�
VRAI    OUI�
FAUX   NON�
ABS�
�
1�
Quelle est la valeur de l’Euro ?�
125�
1�
1�
�
2�
Comment devait s’appeler la monnaie unique avant le choix du terme Euro ? �
110�
1�
16�
�
3�
Quelle sera la plus petite pièce en Euros ?�
115�
11�
1�
�
4�
Quel est le thème représenté sur les billets ?�
83�
17�
27�
�
5�
Quelle est la valeur en Francs d’un billet de 500 Euros ?�
76�
36�
15�
�
6�
Combien coûte un timbre en Euros ? �
86�
17�
24�
�
7�
Utiliserez-vous une calculatrice à chaque achat. Si non, 


avez-vous une méthode de conversion ? �
72�
54�
1�
�
8�
Savez-vous à partir de quelle date vous ne pourrez plus utiliser vos Francs pour payer ?�
76�
30�
21�
�
9�
Pourra-t-on utiliser des chèques en Francs après le 1er janvier 2002 ?�
110�
14�
3�
�
10�
Quels sont les pays qui n’adopteront pas l’Euro ?�
24�
93�
10�
�
11�
Voyagerez-vous plus grâce à l’Euro ?�
20�
103�
4�
�
12�
Trouvez-vous à votre goût les pièces et billets d’Euros ?�
66�
34�
27�
�
13�
Avez-vous peur des escroqueries ?�
41�
84�
2�
�
14�
Etes-vous plutôt pour ou contre l’Euro ? Pourquoi ?�
99�
18�
10�
�
15�
Pensez-vous que vous allez vous y habituer facilement ?�
97�
26�
4�
�
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Leur époque est plus difficile que celle de leurs parents (41%)





Jeunes qui n’ont pas un travail (32%)





Jeunes qui ont un travail (18%)





Origine sociale différente (9%)
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Saturday night





Una giornata speciale, libera,


A special day, 


senza avere il pensiero della scuola


Free from the burden of school.


Questa è una sera di quelle che se ti dice bene


I feel that this is the right night


Qualcosa succederà, con chi non si sa.


Something will happen, I don’t know what.


Ma se ti dice male, quella sera 


But if something goes wrong


Sei come un vegetale.


That night you will feel dead inside.


Cammini, cammini, su e giù per il Corso 


Going up and down, along the main street


Di tanto in tanto ti siedi su uno scalino.


Sitting on the church stairs


Ti riposi e scambi qualche chiacchiera


You rest a little and talk to someone.


Insomma se non trovi una ragazza


But if you don’t meet a girl


È un sabato sera noioso.


Saturday night is soon boring.


Meglio stare a casa a guardare la tv.


Better stay in front of theTV.


I miei sabati sono sempre così,


My saturday nights are all the same,


Più noiosi che divertenti.


More bore than fun.


Ma la speranza è l'ultima a morire 


But my hope continues


Anche se mi sono stancato di aspettare


Even if I am fed up with waiting                                                             





Francesco Del Siena 








Sabato sera





Sabato sera, 


ventosi i vicoli


guardano sogni infrangersi


nella pioggia che picchia


sulla la pelle degli innamorati.


Le luci immerse nel buio non possono


illuminare i loro visi, invasi,


dalle lacrime che si mischiano


alle lacrime del cielo


e illudono chi, da fuori,


li pensa felici.





Nicola Franceschini








Snow Flakes





I was walking slowly


and suddenly a fresh sensation


came over me.


Despite I was with my friends


their words sounded far.


A lot of small snowflakes


settled on my hand.


It was strange


but I felt so happy, inside.


On that moment I thought:


It will be a white Saturday night.


Soon I came back to friendly voices


among white snowflakes.


Neve di Sabato





Passeggiando lentamente,


sono stata presa


da una fresca sensazione.


Nonostante fossi in compagnia, 


le parole delle  amiche erano sibili lontani.


Alzando gli occhi ho visto i fiocchi di neve,


che si posavano sulla mia mano.


Era strano, ma dentro 


mi sentivo felice.


In quel momento ho pensato: 


sarà un sabato, un sabato bianco.


Così sono tornata a quelle voci


tra i candidi fiocchi di neve.





Silvia Gallai








LA DOUCE MUSIQUE





Il y a de la musique dans l'air.


Elle est chaude et douce


Et connaît le sentiment.


Tout doucement les notes


Remplissent la chambre


De gaîté et d'amour.


Je ferme les yeux un moment


…Voilà… la musique prend


Mon âme et la porte


Très loin… loin de tout.


Mais la musique termine,


Les notes s'évanouissent dans l'air


Et je retourne à la réalité de ma chambre.


Alice Giorgeschi








All’inizio dell’anno scolastico 2001/2002, in occasione dell’entrata in vigore dell’Euro, le scuole partner coinvolte nel progetto Comenius hanno approfondito lo studio delle fasi di progettazione e di realizzazione della nuova moneta.


Dopo la sua effettiva entrata in vigore, il 1° gennaio 2002, i ragazzi hanno scritto dei brevi brani esprimendo le loro opinioni e raccontando come questo grosso cambiamento era stato vissuto da loro e dalle loro famiglie.








A questo lavoro hanno contribuito in modo particolare gli alunni della classe 3°A, coordinati dalla prof.ssa Antonella Betti








�





Lucia Giorgeschi
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� Sull’introduzione dell’euro  nella vita quotidiana degli  undici paesi cfr. il volume pubblicato dal Liceo “Città di Piero”, Arriva l’euro, S. Giustino—Lama, Tip. L’Artistica, 2002.


� Per informazioni su trattati, regolamenti, direttive ecc. cfr. http.//europa.eu.int. e � HYPERLINK http://www.eudor ��www.eudor�.com. Si richiama, intanto, la Carta dei diritti  fondamentali dell’Unione europea che è stata oggetto di studio, analisi e confronto tra i ragazzi delle scuole partners del Progetto Comenius. Il prossimo 16 aprile, ad Atene,  si concluderà il processo che porterà all’adesione di dieci nuovi paesi all’UE. Probabilmente, nel prossimo futuro,  i confini geografici dell’UE supereranno i limiti dell’espressione “dall’Atlantico agli Urali” (Ch. De Gaulle) e si discuterà  non solo della candidatura dei paesi interessati all’ingresso, bensì anche del disinteresse di Svizzera, Norvegia e Islanda.


� Su questi temi e, in genere, sulla storia della formazione dell’UE cfr. P.S. GRAGLIA, L’Unione europea, Bologna, il Mulino, 2001 e la Nota bibliografica.


� Come esempio si elencano alcuni progetti finanziati dall’UE e  realizzati dal Liceo “Città di Piero” a Sansepolcro: Impariamo a vivere la scuola, Educazione all’imprenditorialità, Stages nelle aziende del territorio, Reti di scuola per lo scambio informatico (SCOLA), Corsi per l’obbligo formativo. 


� Si  ricordi, a questo proposito, il Libro bianco Delors (1993).


� Un esempio: il progetto Roots and Wings, promosso da tre regioni (Galles, Toscana, Vejle), a cui partecipa il dirigente scolastico del Liceo “Città di Piero”. 


� Per l’Italia è stata scelta la BDP (Biblioteca di documentazione pedagogica) di Firenze (oggi INDIRE – Istituto nazionale di documentazione per l’innovazione e la ricerca educativa), un’istituzione nazionale  per la documentazione, il sostegno alla ricerca e all’innovazione,  lo sviluppo delle nuove tecnologie, la formazione del personale e il coordinamento fra sistemi educativi anche internazionali. 


� Il progetto è intitolato a Jan Amos Comenius (Nivnice – Moravia 1592 – Amsterdam 1670), grande pedagogista europeo, autore di un saggio fondamentale sull’istruzione: La grande didattica, pubblicato negli anni 1627-32 (ed. latina: Didactica magna, 1640) con il significativo sottotitolo L’arte universale di insegnare tutto a tutti. 


� Al Comenius 1997/2000, oltre al Tecnico-commerciale, hanno partecipato il “F. L Jahn”  Gymnasium 


di Rathenow,  il Liceo “Joseph Swan” di Newcastle-on-Tyne e la Doctrine Chrètienne di Strasburgo (scuola che ha svolto il ruolo di coordinatrice). Negli anni 1998/2001 un progetto Comenius è stato attivato anche dal Liceo Scientifico/Linguistico “Piero della Francesca” con il partenariato del Collège Georges Clemenceau di Êpinal e della Chilwell School di Nottingham . 


Al Comenius 1997/2000 hanno partecipato


Tecnico commerciale di Sansepolcro:


dirigente scolastico : Matteo Martelli; docenti: Maura Alunni – coordinatrice, Luisanna Alvisi, M. Antonella Betti, Annamaria Blasi,  Liliana Brenzini, Vittoria Catacchini,  Gigliola Locchi, Andreina Inghirami, Giulia Tani, Francesca Terzetti); classi : 3^ A e B, 4^ A e B, 5^ A; studenti: n. 120


Liceo “F.  L. Jahn” Gymnasium di Rathenow:


dirigente scolastico: Barbara Kreft; docenti: Karin Lemme – co-ordinator; Dirke  Hoeft, Anke Kock, Reiner Preuss, Uwe Hofdmann, Silke Kluth, Katin Holsten, Susanne Kaufmann, Ilona Bartles, Antje Kruger.


Liceo  “Joseph Swan” di Newcastle:


Headteacher: I. M. Day; docenti: Ian Kell – Math teacher and Comenius co-ordinator; Liz Dawson - Senior teacher; Sue Mcloon -Geography teacher; Vincent Mcguinness - Art teacher, David Wilkinson – math-teacher; studenti ( n. 25). Progetti presentati: 1. An Introduction to the Men and Women who Shaped Tyneside; 2. Notes on the English/Welsh Educational system; 3. Art in Tyneside. The Baltic House.


Doctrine Chrétienne:


dirigente scolastico: Francois Frey; docenti: Mme Anne DUSSERE (sciences naturelles), M. Pierre DUSSERE (lettres classiques), Mme Mireille SCHNEIDER (Italien); aide ponctuelle: Mme HUSTER (lettres modernes), Mlle BEDREDINE (philosophie), Mme JEANMOUGIN (histoire); accompagnatrice lors de réunions communes: Mlle SCHIELLEIN (Anglais).


Productions 97/98 :


	La lunette astronomique de l'observatoire de Strasbourg, un élément du patrimoine 


(publication: A. Dussère)


la station d'épuration des eaux de Strasbourg Wantzenau (cassette video perdue, montage photo: A. Dussère)


Le château de Lichtenberg (Mme Schneider)


le système scolaire français (A. Dussère et C. Jeanmougin)


Productions 98/99 :


l'eau, pollution et dépollution


deux livrets travaillés avec le Conseil de l'Europe, l'institut franco allemand pour la 


recherche sur l'environnement, et le C.N.R.S. (centre national de la recherche scientifique)


gros travail, grande qualité   (A. Dussère)


Mathias GRUNEWALD, le retable d'Issenheim à Colmar (25 pages, P. Dussère)


GARIBALDI (publication, M. Schneider)


Productions 99/00 :


à partir du visionnement de la pièce Every man, travail sur les représentations de la mort et de l'au delà en Egypte, au Moyen âge et jusqu'à la fresque de Michel Ange


 (publication: A.et P. Dussère, A. Bedredine)


l'impact du tourisme sur une petite cité frontalière: Wissembourg (A. Dussère)





    


� Tematiche affrontate nel triennio 1997/2000,  nell’ambito della ricerca generale su Patrimonio e ambiente: dalle radici per costruire l’avvenire: 


L’ambiente e il territorio (le risorse idriche, l’economia, la storia, l’arte)


L’appartenenza (le città, i sistemi scolastici, le figure storiche che hanno fatto l’Europa) 


I giovani europei (questionario: tempo libero, valori, vita quotidiana)


Tra i lavori presentati dal partner italiano, si ricordano: Garibaldi &Sansepolcro,  I sistemi scolastici europei, L’economia di Sansepolcro, Le acque nel territorio di Sansepolcro; di particolare rilievo la commedia Everyman, che è stata  rappresentata con successo il 17 marzo 1999 (Teatro Dante) ed ha ricevuto, al Meeting per l’amicizia tra i popoli di Rimini,  nell’agosto 1999, il Premio teatrale nazionale “Techne” (cfr. il vol. L. ALVISI, Ogniuomo, San Giustino - Lama (PG), Tip. L’Artistica, 1999).


� Al Comenius 2000/2003 hanno partecipato:


Tecnico-commerciale di Sansepolcro (scuola coordinatrice):


dirigente scolastico, Matteo Martelli; docenti: Luisanna Alvisi- coordinatrice, Maura Alunni, M. Antonella Betti,  Margherita Bellini, Doris Decker, Andreina Inghirami,Teresa Mercati, Giulia Tani, Bianca M. Spada, Francesca Terzetti;  classi: 1^A e B; 3^ A, B, C; 4^B e C; studenti: n. 153.


“F. L.  Jahn”  Gymnasium di Rathenow:


dirigente scolastico: Barbara Kreft; docenti : Karin Lemme – co-ordinator, Anke Kock, Katin Holsten, Sabine Kaufmann, Dirke Hoeft, Sabine Winterfeldt.


Kuopion Lyseon Lukio  di Kuopio:


dirigente scolastico: Leena Auvinen;  docenti: Maija.Leena Mills – co-ordinator, Antti Kemppinen - teacher of history, Paivi Kiiski – deputy head of school, Martti Kohonen – biology teacher, Pirkko Hietaniemi – french teacher, Kari Laukkanen – french teacher, Suvi Tirkkonen – IB co-ordinator; students: 00/01, n. 80; 01-02,  n. 200; 02-03, n. 250. Tematiche: 00-01, European Citizenship, 01-02, European institutions; 02-03, European Citizenship and European Institutions. 


Collège « Le Parc Les Tilleuls » di Saint Maur:


dirigente scolastico: Jean-Claude Bachouchi ; docenti: Edmèe Brousse,  Chantal Holmes, Annie Ribailler, Cècile Pavani-co-ordinator.    


� Per una completa informazione delle attività e dei fascicoli prodotti si richiamano le ricerche e gli studi effettuati dalle singole scuole, reperibili negli Archivi di Istituto. Si riportano i titoli dei principali lavori svolti dalle scuole partners: Italia  (Euro and me, The perfect european should be, The euro, Parahute sur Eurolande, Considerations sur le 11 septembre, Les travail des mineurs dans le monde, Les attentes des jeunes d’aujourd’hui); Finlandia (Questionario sull’euro, Diari degli studenti sull’ingresso dell’euro, Interviste in banche – supermercati – uffici postali ecc. sull’adozione dell’euro, Poesie e saggi sul problema della sicurezza); Francia (Aneddoti sull’euro, Lavoro e protezione sociale, I diritti dei ragazzi); Germania (Video sull’euro, Relazione sulla sicurezza: Bundesweher, Storia della moneta tedesca dal marco all’euro).


	











� Here are some of the projects supported by the EU and completed by the Liceo “Città di Piero” in Sansepolcro: Impariamo a vivere la scuola, Educazione all’imprenditorialità, Stages nelle aziende del territorio, Reti di scuola per lo scambio informatico (SCOLA), Corsi per l’obbligo formativo. 


� On this subject ref. Libro bianco Delors (1993).


� An example of this is the project Roots and Wings developed by three regions (Wales, Tuscany, Vejle). The headmaster of the Liceo “Città di Piero” is also involved.  


� Italy chose BDP (Biblioteca di documentazione pedagogica) of Florence ( today it is known as INDIRE- Istituto nazionale di documentazione per l’innovazione e la ricerca educativa), a national institution which provides documentation and support to research and innovation, and encourages the development of new technologies, the advancement of personnel and the coordination between different school systems. 


� The Comenius project is so called after the great European pedagogue, Jan Amos Comenius ( Nivnice, Moravia 1592- Amsterdam 1670) who wrote a crucial essay on education: La grande didattica, published in 1627-32 ( latin edition: Didactica magna, 1640 ) with a significant subtitle L’arte universale di insegnare tutto a tutti. 


� The Comenius Project of 1997/2000 was developed by the Tecnico commerciale, the “F.L Jahn” Gymnasium of Rathenow, the “Joseph Swan” Lyceum of Newcastle-on-Tyne and the Doctrine Chrètienne of Strasbourg ( who managed the project). Between 1998 and 2001 the Liceo Scientifico/Linguistico “Piero della Francesca” also developed a Comenius Project with the Collège Georges Clemenceau of Epinal and the Chilwell School of Nottingham.


The following participated at the 1997/2000 Comenius project The Tecnico commerciale of Sansepolcro:


school administrator: Matteo Martelli; teachers: Maura Alunni- coordinator, Luisanna Alvisi, M. Antonella Betti, Annamaria Blasi, Liliana Branzini, Vittoria Catacchini, Gigliola Locchi, Andreina Inghirami, Giulia Tani, Francesca Terzetti; classes: 3^ A e B, 4^ A e B, 5^ A; number of students: 120


The “ F. L Jahn” Gymnasium of Rathenow:


School administrator: Barbara Kreft; teachers: Karin Lemme- coordinator, Dirke Hoeft, Anke Kock, Reiner Preuss, Uwe Hofdmann, Silke Kluth, Katin Holsten, Susanne Kaufmann, Ilona Bartles, Antje Kruger.


The “ Joseph Swan” lyceum of Newcastle:


School administrator: I.M. Day; teachers: Ian Kell- Maths teacher and coordinator; Liz Dawson- senior teacher; Sue Mcloon- Geography teacher; Vincent McGuiness- Art teacher, David Wilkinson- Maths teacher; number of students: 25.


Presented projects: 1. An introduction to the Men and Women who shaped Tyneside; 2. Notes on the English/Welsh Educational system; 3. Art in Tyneside. The Baltic House.


Doctrine Chrètienne:


School administrator: François Frey; teachers: Mme Anne DUSSERE ( sciences naturelles), M. Pierre DUSSERE        (lettres classiques), Mme Mireille SCHNEIDER (italien); aide ponctuelle: Mme HUSTER (lettres modernes), Mlle BEDREDINE (philosophie), Mme JEANMOUGIN (histoire); accompagnatrice lors de réunions communes: Mlle SCHIELLEIN (anglais).


Productions 97/98


                La lunette astronomique de l’observatoire de Strasbourg, un élément du patrimoine (publication: A Dussère)      


La station d’épuration des eaux de Strasbourg Wantzenau ( cassette video perdue, montage photo: A. Dussère)


Le château de Lichtenberg (Mme Schneider)


Le système scolaire français ( A. Dussère et C. Jeanmougin)


Productions 98/99


L’eau, pollution et dépollution


        deux livrets travaillés avec le Conseil de l’Europe, l’institut franco allemand pour la recherche sur l’environnement, et le C.N.R.S (centre national de la recherche scientifique)


gros travail, grande qualité (A. Dussère)


Mathias GRUNEWALD, le retable d’ Issenheim à Colmar ( 25 pages, P. Dussère)


GARIBALDI (publication, M. Schneider


Productions 99/00


A partir du visionnement de la pièce Every Man, travail sur les représentations de la mort et de l’au delà en Egypte, au Moyen âge et jusqu’à la fresque de Michel Ange


(publication : A. Dussère, A Bedredine)


L’impact du tourisme sur une petite cité frontalière : Wissembourg (A. Dussère)





 


� Themes discussed between 1997 and 2000 during the research for Patrimonio e ambiente: dalle radici per costruire l’avvenire:


The environment and territory ( water resources, economy, history and art)


Belonging ( cities, school systems, historical figures who shaped Europe)


Young Europeans ( questionnaire: free time, values, everyday life)


Here are some of the projects presented by the Italians: Garibaldi & Sansepolcro, I sistemi scolastici europei, L’economia di Sansepolcro, Le acque nel territorio di Sansepolcro;  the comedy Everyman is particularly important and was successfully represented on the 17 March 1999 at the Teatro Dante; It also received the national theatrical prize “Techne” at the meeting for friendship between populations held in Rimini in August 1999 ( ref. L. Alvisi, Ogniuomo, San Giustino- Lama (PG), Tip. L’Artistica, 1999) 


� The following participated at the 2000/2003 Comenius:


Tecnico commerciale di Sansepolcro (coordinator school):


school administrator: Matteo Martelli; teachers: Luisanna Alvisi - coordinator, Maura Alunni , M. Antonella Betti, Margherita Bellini, Doris Decker, Andreina Inghirami, Teresa Mercati, Giulia Tani, Bianca M. Spada, Francesca Terzetti; classes: 1^ A e B, 3^ A, B, C; 4^ B e C; number of students: 153.


The “ F. L Jahn” Gymnasium of Rathenow:


School administrator: Barbara Kreft; teachers: Karin Lemme- coordinator, Anke Kock, Katin Holsten, Sabine Kaufmann, Dirke Hoeft, Sabine Winterfeldt.


The Kuopion Lyseon of Kuopio:


School administrator: Leena Auvinen; teachers: Maija Leena Mills- coordinator, Antti Kemppinen- history teacher, Paivi Kiiski- deputy head of school, Martti Kohonen- biology teacher, Pirkko Hietaniemi- French teacher, Kari Laukkanen- French teacher, Suvi Tirkkonen- IB coordinator; number of students: 00/01, n. 80; 01/02, n. 200; 02/03, n. 250. Themes: 00/01, European Citizenship, 01/02, European Institutions; 02/03, European Citizenship and European Institutions. 


The Collège “Le Parc Les Tilleuls” of Saint Maur:


School administrator : Jean-Claude Bachouchi ; teachers : Edmèe Brousse, Chantal Holmes, Annie Ribailler, Cécile Pavani- coordonator.


� For more information on the activities and booklets published by the schools it is advisable to consult the research and studies done by each school, which are available in the Archives. These are the titles of the main works done by the schools: Italy ( Euro and me, The perfect European should be, The Euro, Parachute sur Eurolande, Considerations sur le 11 septembre, Les travail des mineurs dans le monde, Les attentes des jeunes aujourd’hui);  Finland ( Questionario sull’euro, Diari degli studenti sull’ingresso dell’euro, Interviste in banche-supermercati-uffici postali, ecc sull’adozione dell’euro, Poesie e saggi sul problema della sicurezza); France ( Anneddoti sull’euro, Lavoro e protezione sociale, I diritti dei ragazzi); Germany ( Video sull’euro, Relazione sulla sicurezza: Bundesweher, Storia della moneta tedesca dal marco all’euro).


� Le pages suivantes veulent donner un aperçu des travaux effectués pendant les années 2002 et 2003. Les professeurs ont choisi, parmi les travaux de leurs élèves, un ou deux exemples représentatif.


� Professeurs: E. Brousse, C. Pavani, A. Ribailler ; classi  3éme 5, 4éme 1, 4éme 4, 4éme 5 : 2001-2002.


� A cura di: C. Pavani e C. Holmes; classi 3éme 1, 3éme 5, 3éme 6, 3éme 7, 4éme 5.


� A cura di: A. Ribailler; classe 5éme 7.


� A cura di: A. Ribailler; classe 3éme 5.


� A cura delle docenti Maura Alunni e Francesca Terzetti – Classi 1BL e 1AS


� A cura delle insegnanti Andreina Inghirami e Nathalie Baldisseri – classe 3A


� Dal gennaio 1997 (14), con la presentazione del Documento ministeriale, è iniziata la stagione delle riforme in Italia, che ha visto il conferimento dell’autonomia alle istituzioni scolastiche (Legge 59/97, DPR 275/99) e l’approvazione di una legge di riordino dei cicli (Legge 30/2000), poi bloccata e sostituita con una nuova ipotesi di riforma dei cicli ora in discussione in Parlamento.


� Regno Unito, Francia, Spagna, Portogallo e Svezia sono stati i paesi maggiormente interessati da processi di riforma dei sistemi scolastici. Cfr. G. ANDREUCCI-S. ERMINI, Il curricolo di studio nelle scuole dell’Unione Europea, Novara , de Agostini, 1999 e la Nota bibliografica in M. MARTELLI, Presentazione di questo Quaderno.


� Cfr. http//wwwbdp.it/risorse/sistemieducativi/1.html; http//wwwbdp.it/eurydice/indexhtm; http//wwweurydice.org


� Scuola dell’infanzia, scuola elementare (primaria) e scuola media (secondaria di 1°) rispecchiano le novità della riforma Moratti, che, come si è detto, prevede, dopo l’esame di 3^ media, due canali: il sistema degli otto licei e il sistema dell’istruzione e formazione professionale. 
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